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I N T R O D U C T I O N  
T h e  r o l e  o f  t h e  s o c i a l  f a c t o r  i n  e d u c a t i o n  p l a y s  a n  
i m p o r t a n t  p a r t  i n  t h e  A m e r i c a n  p u b l i c  s c h o o l .  A l t h o u g h  
t h e  s c h o o l s  a r e  f o u n d e d  a n d  s u s t a i n e d  o n  t h e  p h i l o s o p h y  
t h a t  e q u a l  o p p o r t u n i t y  f o r  l i f e ' s  p r i z e s  i s  t h e  r i g h t  o f  
e v e r y  c h i l d  t h r o u g h  e l e m e n t a r y  a n d  s e c o n d a r y  s c h o o l  a t  t h e  
p u b l i c  e x p e n s e ,  a l l  c h i l d r e n  a r e  n o t  i n  a  p o s i t i o n  t o  t a k e  
e q u a l  a d v a n t a g e  o f  t h e  o p p o r t u n i t y .
1  
O u r  p u b l i c  s c h o o l  
i n  A m e r i c a  r e f l e c t s  t h e  s o c i o - e c o n o m i c  o r d e r  i n  e v e r y  t h i n g  
t h a t  i t  d o e s ;  i n  w h a t  i t  t e a c h e s ,  w h o m  i t  t e a c h e s ,  w h o  
d o e s  t h e  t e a c h i n g ,  w h o  d o e s  t h e  e m p l o y i n g  a n d  d i s m i s s i n g  
o f  t e a c h e r s ,  a n d  w h a t  t h e  c h i l d r e n  l e a r n  i n  a n d  o u t  o f  t h e  
c l a s s r o o m .
2  
C l a s s  d i s t i n c t i o n  i s  a  f a c t o r  o f  m a j o r  c o n s e q u e n c e  
a l t h o u g h  w e  h a v e  p r o v i d e d  e q u a l  e d u c a t i o n a l  o p p o r t u n i t i e s  
i n  a n  o b j e c t i v e  s e n s e .  A n y  b o y ,  w h e t h e r  h e  i s  t h e  s o n  o f  
t h e  " b e s t "  f a m i l y  o r  t h e  s o n  o f  a  d a y  l a b o r e r ,  h a s  t h e  
o p p o r t u n i t y  o f  a  g e n e r a l  e d u c a t i o n  f o r  t w e l v e  y e a r s  o f  h i s  
l i f e ,  a n d  m a y ,  i f  h i s  a b i l i t y  a n d  m e a n s  a l l o w ,  e n t e r  a n y  
1 .  S t r o u d ,  J a m e s  B . ,  Psycholo~ i n  E d u c a t i o n .  N e w  Y o r k :  
L o n g m a n s ,  G r e e n  a n d  C o m p a n y . ,  9 4 5  •  4 1 6  
2 .  W a r n e r ,  W .  U o y d . ,  W h o  S h a l l  B e  E d u c a t e d .  N e w  Y o r k :  
H a r p e r  a n d  B r o t h e r s  P u O I I s h e r s .  1 ' 9 4 4 .  1 2  
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v o c a t i o n  o r  p r o f e s s i o n  o f  h i s  c h o o s i n g .  H o w e v e r ,  i n  e x t e n -
s i v e  s t u d i e s  m a d e  b y  l e a d i n g  e d u c a t o r s  i n  t h e  f i e l d  e q u a l  
e d u c a t i o n a l  o p p o r t u n i t i e s  a r e  n o t  p r o v i d e d  f o r  a n y  b o y .  
S t u d i e s  m a d e  b y  S t r o u d , l  W a r n e r , 2  D a v i s , 3  H o l l i n g s h e a d , 4  
a n d  o t h e r s ,  s h o w  t h a t  t h e  s o c i o - e c o n o m i c  s t a t u s  o f  t h e  h o m e  
i n  w h i c h  a  c h i l d  i s  r e a r e d  i s  a  d e t e r m i n i n g  f a c t o r  i n  h i s  
p e r s o n a l i t y  a d j u s t m e n t ,  h i s  s o c i a l  a d j u s t m e n t ,  h i s  s c h o l a s -
t i c  a c h i e v e m e n t  a s  d e t e r m i n e d  b y  h i s  s u c c e s s  o r  f a i l u r e  i n  
o u r  p r e s e n t  c u r r i c u l u m ,  t h e  l e n g t h  o f  h i s  s t a y  i n  s c h o o l ,  
h i s  s c o r e s  o n  i n t e l l i g e n c e  t e s t s ,  h i s  a c c e p t a n c e  b y  h i s  
a s s o c i a t e s ,  h i s  v o a a t i o n ,  h i s  p r o f e s s i o n i  h i s  i n t e r e s t s ,  
h i s  h o b b i e s ,  a n d  e v e n  h i s  p l a y .  
S t r o u d l  p o i n t s  o u t  t h a t  a  c h i l d  n e e d s  a  f e e l i n g  o f  
s e c u r i t y  a n d  a d e q u a c y  t o  d e v e l o p  a  w e l l  a d j u s t e d  p e r s o n a l i t y .  
S e c u r i t y  i s  p r o v i d e d  f o r  w h e n  a  c h i l d  i s  m a d e  t o  f e e l  t h a t  h e  
b e l o n g s ,  a n d  t h a t  h e  c o u n t s ,  n o t  f o r  w h a t  h e  c a n  d o  b u t  b e -
c a u s e  o f  w h o  h e  i s .  I n  a  s c h o o l  s i t u a t i o n  w h e r e  t h e  o t h e r  
c h i l d r e n  r e c o g n i z e  t h e  l o w  e c o n o m i c  s t a t u s  o f  a  c h i l d ' s  
1 .  S t r o u d ,  J a m e s  B . ,  Psycholo~ i n  E d u c a t i o n .  N e w  Y o r k :  
L o n g m a n s ,  G r e e n  a n d  C o m p a n y .  4 " 0 " "  2 6 4  
2 .  W a r n e r ,  W .  L l o y d . ,  S o c i a l  C l a s s e s  i n  A m e r i c a . ,  C h i c a g o :  
S c i e n c e  R e s e a r c h  A s s o c i a t e s ,  I n c .  1 9 4 ' 9 ' " "  4 - 2 0  
3 .  D a v i s ,  A l l i s o n . ,  S o c i a l - C l a s s  I n f l u e n c e s  u~Bn L e a r n i n g .  
C a m b r i d g e :  H a r v a r d  U n i v e r s i t y  P r e s s .  1 9 4 9  - 4 5  
4 .  H o l l i n g s h e a d ,  A u g u s t  B . ,  E l m t o w n ' s  Y o u t h .  N e w  Y o r k :  
J o h n  W i l e y  a n d  S o n s ,  I n c .  1 9 4 9  1 2 1 - 1 4 7  
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family in the community this may be practically impossible 
to achieve. A sense of adequacy is nourished by opportun-
ities for recognition. In the lower economic group this 
sense of ~dequacy is difficult to attain. A child 1 s social 
adjustment in a classroom is adequate when he feels that he 
is an important menb er of the group. Moreno1 finds in his 
study that a child's acceptance by the group is closely 
correlated with socio-economic status. 
The scholastic achievement of pupils actually in school, 
at grade level, from grade one through twelve, is positively 
correlated with the socio-economic rating of their homes. 2 
The length of his stay in school is also determined by the 
socio-economic status of his family. Bell,3 in his Maryland 
study of Youth reveals that of all factors considered, prob-
ably the most significant in determining a youth 1 s grade 
attainment and his continuence in school is his father's 
occupation. Unstable and poorly paid occupations, low in-
comes, large families, and definitely restricted educational 
1. Moreno, J. L., Who Shall Survive. Washington, D. C.: 
Nervous and Mental Disease Publishing Co., 1934. 59 
2. Stroud, James B., Psychology in Education. New York: 
Longmans, Green and Company. 1940 412 
3. Bell, Howard M., Youth Tell Their S~ory. Washington, D.C.: 
American Council on Education. 1938 0 
3 
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4  
o p p o r t u n i t i e s ,  a l l  w o r k  to~hold t h e  y o u t h  i n  t h e  s a m e  s o c i a l ,  
e c o n o m i c ,  a n d  e d u c a t i o n a l  b o u n d a r i e s  w i t h i n  w h i c h  h i s  f a t h e r  
l i v e d .  T h e  m e d i a n  n u m b e r  o f  c h i l d r e n  i n c r e a s e  a s  t h e  o c c u p a -
t i o n  o f  t h e  f a t h e r  d e s c e n d s  f r o m  p r o f e s s i o n a l  a n d  t e c h n i c a l  
t o  f a r m  l a b o r ,  t h e  l a b o r e r  h a v i n g  a l m o s t  t w i c e  a s  m a n y  c h i l d -
r e n  a s  t h e  p r o f e s s i o n a l  p e r s o n .  U n d e r  s u c h  c i r c u m s t a n c e s  t h e  
i n s e c u r e  e c o n o m i c  p o s i t i o n  o f  t h e  f a t h e r ,  a n d  o f  h i s  h o m e  a n d  
f a m i l y  i s  i n t e n s i f i e d  b y  t h e  i n c r e a s e d  f a m i l y  b u r d e n s  h e  h a s  
t o  b e a r .  E o r t y  p e r c e n t  o f  t h e  y o u t h  i n  B e l l ' s  s t u d y  w o u l d  g o  
f a r t h e r  i n  s c h o o l  i f  t h e  o p p o r t u n i t y  w e r e  p r o v i d e d  f o r  t h e m .  
B o t h  W a r n e r
1  
a n d  H o l l i n g s h e a d
2  
c o n s i d e r  t h e  c h o i c e  o f  
h i g h  s c h o o l  c u r r i c u l a  w h i c h  s t u d e n t s  p u r s u e  c o r r e l a t e s  w i t h  
s o c i o - e c o n o m i c  s t a t u s .  U p p e r  a n d  u p p e r - m i d d l e  c l a s s  s t u d e n t s  
t e n d  t o  c h o o s e  c o l l e g e  p r e p a r a t o r y  c o u r s e s ,  w h i l e  l o w e r  a n d  
l o w e r - m i d d l e  c l a s s  s t u d e n t s  c h o o s e  v o c a t i o n a l  a n d  c o m m e r c i a l  
c o u r s e s ,  
Y o u t h  f r o m  t h e  u n f a v o r e d  e c o n o m i c  a n d  s o c i a l  s t r a t a  d o  
n o t  t a k e  t o  s c h o o l i n g  l i k e  t h o s e  f r o m  t h e  m o r e  f a v o r e d  s t r a t a ,  
o w i n g  t o  s o c i a l  p r e s s u r e  a n d  s o c i a l  e x a m p l e . 3  T h e  s o c i a l  
1 .  W a r n e r ,  W .  L l o y d . ,  W h o  S h a l l  B e  E d u c a t e d .  N e w  Y o r k :  
H a r p e r  a n d  B r o t h e r s  P u O I I s h e r s .  ~44 6 4  
2 .  H o l l i n g s h e a d
1  
A u g u s t  B . ,  E l m t o w n ' s  Y o u t h .  N e w  Y o r k :  
J o h n  W i l e y  a n d  ~ons, I n c .  1 9 4 9  1 6 8 - 1 6 9  
3 .  S t r o u d ,  J a m e s  B . ,  P s y c h o l o g f  i n  E d u c a t i o n .  
L o n g m a n s ,  G r e e n  a n d  C o m p a n y .  9 4 E  4 1 8  
N e w  Y o r k :  
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example and social pressure on the youth in the upper 
classes and the absence of either in the lower classes is 
a definite factor in persistence in school. On the whole, 
pupils from the unfavored homes find learning difficult, 
at least their achievement is nothing comparable with that 
of the pupils in the favored homes. The difference in the 
quality of home training and the stimulation from the 
environment is a related factor. 
Another instance of the selective character of 
American education is the association between socio-
economic status and participation in extra-curricular 
' activities. Bell1 finds that underprivileged students in 
high school are "frozen out" of many high schools because 
they are excluded from the social life of the school, and 
are not members of social cliques which govern the extra-
r curriaular activities. To the extent that they are forced 
to associate exclusively with their own class they tend to 
take on the behavior, attitudes, and traits peculiar to 
this lower class. 
The question of the relationship between scores on 
intelligence tests and socio-economic status has not been 
l. Bell, Howard M., Youth Tell Their s~55Y· Washington, D.C.: 
American Council on Education. 1938 
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c o n c l u s i v e l y  e s t a b l i s h e d ,  a n d  i s  t h e  s u b j e c t  o f  m u c h  s ' b l d y  
a n d  r e s e a r c h  a t  t h e  p r e s e n t  t i m e ,  b u t  p r e v i o u s  s t u d i e s  
p o i n t  t o  t h e  f a c t  t h a t  t h e r e  i s  a  p o s i t i v e  c o r r e l a t i o n .  
N u m e r o u s  s t u d i e s  c i t e d  b y  S t r o u d
1  
a n d  T h o r p e
2  
o f  e x p e r i m e n t -
a t i o n  o n  t h e  s u b j e c t  o f  i n t e l l i g e n c e  s c o r e s  m a d e  b y  t h e  
p u p i l s  i n  t h e  c l a s s r o o m  f r o m  t h e  p r o f e s s i o n a l  a n d  e x e c u t i v e  
c l a s s  a s  c o m p a r e d  w i t h  t h e  c h i l d r e n  f r o m  t h e  l a b o r i n g  c l a s s  
s h o w  a  d e f i n i t e  p o s i t i v e  c o r r e l a t i o n  b e t w e e n  t h e s e  s c o r e s  
a n d  t h e  s o c i o - e c o n o m i c  c l a s s  o f  t h e  p u p i l .  O n  t h e  n e w  
S t a n f o r d - B i n e t  t e s t  i t  i s  e s t i m a t e d  t h a t  t h e  c h i l d r e n  f r o m  
t h e  p r o f e s s i o n a l  a n d  e x e c u t i v e  c l a s s  e x c e e d  t h o s e  o f  t h e  d a y  
l a b o r i n g  c l a s s  b y  o n e  a n d  o n e - h a l f  s i g m a ,  o r  I  Q ' s  o f  1 1 6  
a n d  9 2  r e s p e c t i v e l y .  T h i s  m a y  b e  d u e  t o  e d u c a t i o n  a n d  
e n v i r o n m e n t a l  s t i m u l a t i o n .  M o r e  r e s e a r c h  i s  n e e d e d  b e f o r e  
c o n c l u s i v e  e v i d e n c e  i s  a v a i l a b l e .  
C h i l d r e n  a r e  n o t  b o r n  w i t h  p r o p e n s i t i e s  t o w a r d  s p e c i f i c  
i n t e r e s t s ;  t h e y  s e l e c t  t h e i r  s o u r c e s  o f  s a t i s f a c t i o n  f r o m  
a v a i l a b l e  e n v i r o n m e n t a l  o p p o r t u n i t i e s .  T h e  r e a d i n g  i n t e r e s t s  
o f  c h i l d r e n  a r e  g r e a t l y  s t i m u l a t e d  b y  h a v i n g  a c c e s s  t o  
l .  S t r o u d ,  J a m e s  B . ,  P s y c h o l o g l  i n  E d u c a t i o n .  
L o n g m a n s ,  G r e e n  a n d  C o m p a n y .  9 4 5  3 3 4  
N e w  Y o r k :  
2 .  T h o r p e ,  L o u i s  P . ,  C h i l d  P s y c h o l o g y  a n d  D e v e l o p m e n t .  
N e w  Y o r k :  T h e  R o n a l d  P r e s s  C o m p a n y .  l m  3 6 3  
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children's books and a wide variety of educational mater-
ial and experiences in their own home. They are very 
likely to be influenced in their standards and taste by 
the type of material read, and the information that is 
discussed in the home by the members of their families. 
Homes of superior socio-economic status are usually pro-
vided, not only with a greater quantity of reading material, 
but with that of higher quality.l 
Lazar, 2 after investigating the reading habits of 2,027 
elemaitary school children reveals that bright children from 
homes of inferior socio-economic status read extensively, but 
their reading material is of an infer-ior type, and that the 
dull children in these same homes read very little. The 
reading habits of these children are closely associated with 
the stimulation of their home environment. 
The socio-economic status of a family also affects the 
extent, amount, and type of play activities in which the 
7 
child participates. A study by Davis3 dealing with children's 
play and interest in play activities reveals the extent to 
l. Davis, Robert., Educational Psycholog~. New York: 
McGrzw - Hill Book Company, Inc. 1948 3-94 
2. Lazar, May., Reading,Interests of Children. New York: 
Educational Research Bulletin No • ..,-; (May, 1944) 27 
3. Davis, Robert., Educational Psychololl:y. New York: 
McGraw - Hill Book Company, Inc., 19415 95 
w h i c h  t h e s e  i n t e r e s t s  a n d  a c t i v i t i e s  d i f f e r  a c c o r d i n g  t o  
s o c i a l  a n d  e c o n o m i c  g r o u p s .  T h e  s u b j e c t s  o f  t h e  s t u d y  w e r e  
t w o  g r o u p s  o f  c h i l d r e n  o f  c o m p a r a t i v e  a g e ,  o n e  g r o u p  f r o m  
s u p e r i o r  h o m e  e n v i r o n m e n t  e n r o l l e d  i n  a  l a b o r a t o r y  s c h o o l ,  
a n d  t h e  o t h e r  g r o u p  f r o m  h o m e s  o f  l o w  e c o n o m i c  s t a t u s  e n -
r o l l e d  i n  a  p u b l i c  s c h o o l .  T h e  p l a y  a c t i v i t i e s  o f  t h e s e  
t w o  g r o u p s  d i f f e r  e x t e n s i v e l y ,  s i n : :  e  t h e  f i n d i n g s  s h o w  
t h a t  t h e  c h i l d r e n  e n r o l l e d  i n  t h e  p u b l i c  s c h o o l  h a v e  m a n y  
. a f t e r  s c h o o l  d u t i e s  w h i c h  i n t e r f e r e  w i t h  t h e i r  p l a y .  T h e  
t i m e  w h i c h  t h e y  d e v o t e  t o  p l a y  u s u a l l y  c o n s i s t s  o f  s h o r t  
p e r i o d s  d e v o t e d  t o  c o n v e n t i o n a l  c h i l d r e n ' s  g a m e s  i n  w h i c h  
t h e i r  p a r e n t s  t o o k  n o  p a r t ,  a n d  e x p r e s s e d  l i t t l e  i n t e r e s t .  
T h e  c h i l d r e n  o f  t h e  l a b o r a t o r y  s c h o o l ,  b e i n g  f r o m  t h e  h i g h -
. .  e r  s o c i a l  a n d  e c o n o m i c  c l a s s ,  h a v e  m o r e  t i m e  f o r  p l a y ,  m o r e  
t  e q u i p m e n t  f o r  e n t e r t a i n m e n t ,  a n d  m o r e  p l a y  m a t e r i a l .  T h e i r  
I T  p a r e n t s  o f t e n  p l a y  c a r d  a n d  t a b l e  g a m e s  w i t h  t h e m ,  t h u s  
'  
f  
s t i m u l a t i n g  t h e m  i n  p l a y  a c t i v i t i e s  r e q u i r i n g  i n t e l l e c t u a l  
a b i l i t y  •
1  
f  V o c a t i o n a l  c h o i c e s  o f  c h i l d r e n  a r e  p o s i t i v e l y  c o r r e -
l a t e d  w i t h  t h e  o c c u p a t i o n  o f  t h e i r  p a r e n t s .
2  
T h e  p a t t e r n  
1 .  D a v i s ,  R o b e r t . ,  E d u c a t i o n a l  Pslcholo~~· 
M c G r a w  - H i l l  B o o k  C o m p a n y ,  I n c .  9 4 8  
N e w  Y o r k :  
8  
2 .  B e l l ,  H o w a r d  M . ,  Y o u t h  T e l l  T h e i r  S~ory. 
A m e r i c a n  C o u n c i l  o n  E d u c a t i o n .  1 9 3 8  7  
W a s h i n g t o n ,  D . C . :  
of vocational interests are based upon concepts of occupa-
tions with which the child is familiar, and in which he has 
actually seen persons engaged. Vocational choice is essen-
tially selection among the various possibilities in the en-
vironment. The richer the child's cultural environment the 
more likely he is to discover that his developjJng interests 
and abilities have vocational possibiliti~s. Environment is 
the source of stimulation that encourages the emergence of 
special aptitudes, and the development of general ability. 
Davis' study substantiates these findings.l 
9 
The economic status of the family necessarily limits the 
vocational choice of high school and college students. A boy 
from a middle class home who has the qualifications for be-
coming a lawyer, may be unable to choose this for a vocation 
since his family can probably not support him for the next 
eight or ten years. 2 Such a pupil, if he chooses a profes-
sion, is headed for trouble if he cannot expect a reasonable 
amount of financial help for his long course of training. 
Exceptional students may earn as they attend school but only 
occasionally a:re found students from lower and middle-class 
l. Davis, Robert., Educational Psychology. New York: 
McGraw - Hill Book Company, Inc. 1948 97-98 
2. Cole, Luella., Psychology of Adolescence. New York: 
Rinehart and Company, Inc. 1947 567-570 
1 0  
f a m i l i e s  w i t h  i n t e r e s t ,  a m b i t i o n ,  a n d  s u p e r i o r  a b i l i t y  e l e c t -
c o u r s e s  l e a d i n g  t o  p r o f e s s i o n s .  
O f  a l l  t h e  f a c t o r s  a f f e c t i n g  d e l i n q u e n t  b e h a v i o r ,  t h e  
o n e  t h a t  h a s  b e e n  m o s t  f r e q u e n t l y  e m p h a s i z e d  a n d  m o s t  f r e -
q u e n t l y  a s s i g n e d  a s  a  s o l e  c a u s a l  f a c t o r  i n  d e l i n q u e n c y  i s  
.  t h e  e c o n o m i c  f a c t o r .
1  
L a c k  o f  m a t e r i a l  g o o d s  o r  p o v e r t y  h a s  
l  
f  a l w a y s  b e e n  s h o w n  t o  b e  a  s t r i k i n g  c h a r a c t e r i s t i c  o f  a l l  d e -
•  2  
I  l i n q u e n t  g r o u p s .  I n  o n e  s t u d y  b y  C y r i l  B u r t  o f  d e l i n q u e n t  
;  
c h i l d r e n  i n  L o n d o n  h e  f i n i s  t h a t  o v e r  h a l f  o f  t h e  t o t a l  
a m o u n t  o f  j u v e n i l e  d e l i n q u e n c y  i s  f o u n d  i n  t h e  h o m e s  t h a t  a r e  
p o o r  o r  v e r y  p o o r ,  a n d  t h a t  p o v e r t y  m a k e s  a n  a d d e d  s p u r  t o  
d i s h o n e s t y  a n d  w r o n g  d o i n g .  
T h e  G l u e c k  s t u d y ,  o f  1 0 0 0  d e l i n q u e n t s  r e f e r r e d  t o  t h e  
J u d g e  B a k e r  G u i d a n c e  C e n t e r ,  f i n d s  t h a t  t h e r e  i s  n o r e  p o v e r -
t y  i n  t h e  h a n e s  o f  t h e s e  c h i l d r e n  t h a n  i n  t h e  h o m e s  o f  t h e  
g e n e r a l  p o p u l a t i o n .  T h e  e c o n o m i c  s t a t u s  o f  t h e  f a m i l y  l a r g e -
l y  d e t e r m i n e s  t h e  s u c c e s s  o f  t h e  a f t e r - t r e a t m e n t  a d j u s t m e n t  
o f  t h e  d e l i n q u e n t .  I n  c l a s s i f y i n g  t h e s e  c h i l d r e n  i n  t o  t h r e e  
g r o u p s ,  c o m f o r t a b l e ,  t h a t  t h e  f a m i l y  h a s  r e s o u r c e s  t o  m a i n t a i n  
i t s e l f  f o r  f r o m  f o u r  t o  s i x  m o n t h s  i f  t h e  i n c o m e  c e a s e s ,  
m a r g i n a l ,  t h e  f a m i l y  l i v e s  o n  d a i l y  e a r n i n g s  b u t  a c c u m u l a t e s  
1 .  M e r r i l l ,  M a u d  A . ,  P r o b l e m s  o f  C h i l d  Delin~uency. 
Y o r k :  H o u g h t o n  M i f f l . i n  C o m p a n y 7 ; "  1 9 4 7 ,  7 6 - 7  
2 .  B u r t ,  C y r i l . ,  T h e  Y o u n g  D e l i n q u e n t . ,  N e w  Y o r k :  
D .  A p p l e t o n  a n d  C o m p a n y . ,  1 9 2 5 .  6 6 - 6 7  
N e w  
nothing, dependent, the family requires support caistantly, 
the Gluecks find that 11.5% of the delinquent group are in 
the comfortable class, as compared with 31.5% in the control 
group. There are 65.$% in the marginal class, as can:µi.red 
'' with 51.2% in the control group, arrl 22.7% in the dependent 
class as compared with 17.3% in the control group. These 
figures show a definite t~end toward delinquency in the two 
lower classes in economic status.l In studying the occupa-
tion of the fathers of these delinquent children Glueck and 
Glueck finds that more than half of the fathers are in the 
slightly skilled or unskilled occupations. But the import-
ant thing is how the individual reacts to his socio-economic 
background. Poverty and low social status are important 
( only in relation to what they mean to the individual. Frus-
tration and intolerable humiliations are sometimes :imposed 
11 
by poverty and by jobs of low prestige value, and agp.in these 
same external corrlitions are accepted wi. th contentment. Most 
delinquents are filled with anxiety, frustration, and rebel-
lion against their mode of living, as determined by their 
socio-economic status. 2 
1. Glueck, Sheldon., Glueck, Eleanor., One Thousand Juvenile 
Delinquents. Cambridge: Harvard University Press. 1934 
2. Merrill, Maud A., Problems of Child Delinquency., New 
York: Houghton Mifflin Company., 1947. 77-79 
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A n  e x t e n s i v e  s t u d y  i s  b e i n g  m a d e  b y  a  g r o u p  o f  e d u c a -
t i o n a l  p J Y C h o l o g i s t s ,  e x p e r i m e n t a l  p s y c h o l o g i s t s ,  s o c i a l  
a n t h r o p o l o g i s t s ,  a n d  s p e c i a l i s t s  i n  h u m a n  d e v e l o p m e n t  r e -
g a r d i n g  t h e  n a t u r e  a n d  t e s t i n g  o f  i n t e l l i g e n c e  o f  c h i l d r e n  
i n  t h e  l o w e r  s o c i a l  a n d  e c o n o m i c  c l a s s e s  a s  c o m p a r e d  w i t h  
c h i l d r e n  i n  t h e  m i d d l e  c l a s s e s .  T h i s  s t u d y  i s  u n d e r  t h e  
d i r e c t i o n  o f  D r .  A l l i s o n  D a v i s ,  P r o f e s s o r  o f  E d u c a t i o n  a t  
t h e  U n i v e r s i t y  o f  C h i c a g o .  
T h e  p u r p o s e  o f  t h i s  s t u d y  i s  t o  d e t e r m i n e  i f  t h e  t e s t s  
n o w  u s e d  f o r  t e s t i n g  i n t e l l i g e n c e  m e a s u r e  m e n t a l  a b i l i t y  o r  
c u l t u r a l  l e a r n i n g .  T h e  f i e l d  o f  t h i s  s t u d y  i s  a  M i d w e s t e r n  
c i t y  o f  1 1 5 , 0 0 0  p e o p l e ,  i n  w h i c h  a l l  t h e  c h i l d r e n  b e t w e e n  
t h e  a g e s  o f  n i n e  a n d  f o u r t e e n  a r e  b e i n g  t e s t e d .  ' I ' b . e s e  5 , 0 0 0  
c h i l d r e n  f r o m  t h e  l o w e r  a n d  m i d d l e  c l a s s e s  a r e  a  s u f f i c i e n t -
l y  l a r g e  s a m p l e  t o  s h o w  d e f i n i t e  t r e n d s .  I n  o r d e r  t o  f i n d  
s o c i a l  c l a s s  d i f f e r e n c e  D a v i s  o r g a n i z e d  h i s  r e s e a r c h  p r o j e c t  
i n t o  f i v e  p a r t s .  
T h e  p r o j e c t  i n c l u d e s  ( 1 )  A n  i t e m  a n a l y s i s  
o f  t h e  i t e m  r e s p o n s e s  o f  t h e  t w o  s o c i o -
e c o n o m i c  g r o u p s  t o  t e n  t e s t s  o f  i n t e l l i -
g e n c e ;  ( 2 )  a n  e x p l o r a t o r y  s t u d y  o f  p r o b l e m  
s o l v i n g  a c t i v i t i e s ;  ( 3 )  a n  e x p e r i m e n t a l  
s t u d y  o f  t h e  e f f e c t  o f  p r a c t i c e ,  m o t i v a t i o n ,  
i t e m  c o n t e n t ,  a n d  i t e m  s y m b o l s  u p o n  t h e  
p a p e r - a n d - p e n c i l  r e s p o n s e s  o f  t h e  t w o  s o c i o -
e c o n o m i c  g r o u p s ;  ( 4 )  e x p e r i m e n t a l  s t u d i e s  o f  
t h e  l e a r n i n g  o f  l a b o r a t o r y  p r o b l e m s  b y  b o t h  
g r o u p s ;  ( 5 )  a n d  t h e  c o n s t r u c t i o n  o f  n e w  
l ?  
individual and group testi of general-
problem solving behavior. 
The first step in this research is to measure the relative 
success attained by different socio-economic groups of pu-
pils on the specific questions in ten of the most widely 
used group tests of general intelligence. Davis discovers 
'> that a large portion of the items in each of these tests 
discriminates between children from the highest and lowest 
socio-economic levels. In several tests the proportion of 
such items is overwhelming. The wide variation in the 
amount of socio-economic difference found among items is 
shown by the fact that 78% of the pupils in the high socio-
economic group answer the item correctly, while only 28% of 
the pupils in the lower socio-economic group are able to do 
so. 
1;3 
Much of this variation is due to making the linguistic 
factor the chief basis for judging mental capacity. Any 
language is a highly formalized system of cultural behavior. 
It must be learned by long experience in that cultural group 
which possesses the language. The lower socio-economic 
groups have a different language-culture than the highEr 
1. Davis, Allison., Social Class Influences UPjg Learning. 
Cambridge: Harvard University Press., 1948. -45 
g r o u p s .  
D a v i s  a n d  H e s s
1  
r e p o r t  t h a t  t h e  f i n a l  r e s u l t s  o n  t h e i r  
n e w  i n t e l l i g e n c e  t e s t s  i n d i c a t e  t h a t  w e  c a n  e x p e c t  a b o u t  
t h e  s a m e  p r o p o r t i o n  o f  b r i g h t  o r  s u p e r i o r  c h i l d r e n  a t  a l l  
e c o n o m i c  l e v e l s .  W e  a l l  k n o w  t h a t  t h r o u g h  t h e  s c h o o l s  t h o u -
s a n d s  o f  c h i l d r e n  a t  t h e  l o w e r  e c o n o m i c  l e v e l  g e t  t h e i r  
c h a n c e  i n  l i f e .  H o w e v e r ,  t h i s  s t u d y  i n d i c a t e s  t h a t  a  g r e a t  
d e a l  o f  p o t e n t i a l  a b i l i t y  h a s  n o t  b e e n  i d e n t i f i e d  b y  t e s t s  
u s e d  t o  d a t e .  
F i n a l  r e s u l t s  i n  t e s t i n g  ~45 c h i l d r e n  w i t h  t h e  n e w  
D a v i s - H e s s  t e s t  o f  i n t e l l i g e n c e  r a i s e s  b a s i c  a u e s t i o n s  a s  
t o  ( 1 )  w h e t h e r  t h e  p r e s e n t  m e t h o d  u s e d  i n  s c h o o l s  t o  d i a g -
n o s e  m e n t a l  a b i l i t y  i s  a c c u r a t e ,  a n d  ( 2 )  w h e t h e r  t h e  p r e s e n t  
c u r r i c u l u m  i s  r e a s o n a b l y  a d e q u a t e  t o  h e l p  t h e  c h i l d r e n  f r o m  
t h e  l o w e r  o c c u p a t i o n a l  g r o u p s  d e v e l o p  t h e  a b i l i t y  t h e  n e w  
t e s t  r e v e a l s .  T h e  e v i d e n c e  c l e a r l y  s h o w s  t h a t  t h e  s t a n d a r d  
t e s t s ,  n o w  u s e d  i n  s c h o o l s ,  a r e  i n a d e q u a t e  t o  f u l l y  d i a g n o s e  
r e a l  m e n t a l  a b i l i t y ,  a n d  t h a t  w e  a r e  b e i n g  d e p r i v e d  o f  u n -
t a p p e d  r e s o u r c e s  o f  h u m a n  a b i l i t y ,  a l s o  c h i l d r e n  a r e  b e i n g  
d e p r i v e d  o f  t h e i r  r i g h t s  t o  f u l l  d e v e l o p m e n t .  
1 .  D a v i s ,  A l l i s o n ,  H e s s ,  R o b e r t  D . ,  W h a t  A b o u t  I Q s .  
N E A  J o u r n a l  6 0 4 - 5  ( N o v . ,  1 9 4 9 )  
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The standard tests now in use are more likely to meas-
ure "cultural opportunity" of the child 1 s home background, 
his "worlt habits" or simply his school performance instead 
of the essentially hereditary ability of "real intelligence11 • 1 
Inate ability at all socio-economic levels is determined by 
mental testing with experiences equally common in all occupa-
tional groups of American children. Problems would be sol-
ved by some children in each socio-economic group, but 
failed by others in the same environment. 
Davis chooses basic mental problems, and tries to ex-
press them in symbols and situations common to all occupa-
tional groups. The problems in this new Davis-Hess test 
are to be solved almost entirely through the child's reason-
ing and creative ability, as developed in his general exper-
ience. Communication is improved by elimination of all words 
unfamiliar to either group. Not being a time test the test 
is a measure of power instead of speed. The authors of this 
new test find it to be superior in measuring true mental 
ability as developed through its use in common and general 
areas of observation, reasoning, and invention. 
1. Davis, Allison., Hess, Robert D., What About IQs? 
NEA Journal. 605 (Nov., 1949) 
O n e  o f  t h e  m o s t  r e c e n t  s t u d i e s  c o n c e r n i n g  t h e  r e l a t i o n -
s h i p  b e t w e e n  t h e  c l a s s  p o s i t i o n  o f  a n  a d o l e s c e n t ' s  f a m i l y  
!  
i  a n d  h i s  s o c i a l  b e h a v i o r  i n  t h e  c o m m u n i t y  w a s  m a d e  b y  H o l l -
'  
i n g s h e a d  i n  h i s  s t u d y  o f  E l m t o w n ' s  Y o u t h .
1  
H i s  f i n d i n g , ,  
a f t e r  s t u d y i n g  s e v e n  m a j o r  a r e a s  o f  s o c i a l  b e h a v i o r ,  i s  t h a t  
t h e r e  i s  a  p o s i t i v e  c o r r e l a t i o n  b e t w e e n  t h e  c l a s s  p o s i t i o n  
o f  a  c h i l d ' s  f a m i l y  i n  t h e  c o m m u n i t y ,  a n d  t h e  c h i l d ' s  s o c i a l  
b e h a v i o r .  T h e  a r e a s  i n  w h i c h  t h e s e  f i n d i n g s  a r e  s t u d i e d  a r e  
t h e  s c h o o l ,  t h e  j o b ,  t h e  c h u r c h ,  r e c r e a t i o n ,  c l i q u e s ,  d a t e s ,  
a n d  s e x .  I n  e a c h  o f  t h e s e  a r e a s  i n v e s t i g a t i o n s  r e v e a l  t h e  
r e l a t i o n s h i p  o f  t h e  a d o l e s c e n t ' s  b e h a v i o r  p a t t e r n  t o  t h e  
c l a s s  s t a t u s  o f  h i s  f a m i l y  i n  t h e  c o m m u n i t y .  
1 6  
T h i s  s t u d y  h a s  d e m o n s t r a t e d  c l e a r l y  t h a t  i n  a  c o m p l e t e  
c r o s s  s e c t i o n  o f  a  r e l a t i v e l y  h o m o g e n o u s  a g e  a n d  s e x  g r o u p  i n  
o n e  c o m m u n i t y  i n  c o n t e m p o r a r y  A m e r i c a ,  t h e  h o m e  a n  a d o l e s c e n t  
c o m e s  f r o m  c o n d i t i o n s ,  i n  a  v e r y  d e f i n i t e  m a n n e r ,  t h e  w a y  h e  
b e h a v e s  i n  h i s  r e l a t i o n s  w i t h  t h e  s c h o o l ,  t h e  c h u r c h ,  t h e  j o b ,  
t h e  t y p e  o f  r e c r e a t i o n  h e  c h o o s e s ,  h i s  a c c e p t a n c e  o r  r e j e c t -
i o n  b y  h i s  p e e r s ,  a n d  h i s  f a m i l y  a n d  h o m e l i f e .  
H o l l i n g s h e a d  s t a t e s  t h a t  h e  c a n  c o n c l u d e  f r o m  t h i s  s t u d y  
t h a t  a d o l e s c e n t s  w h o  h a v e  b e e n  r e a r e d  i n  f a m i l i e s  o f  d i f f e r -
e n t  c l a s s  s t a t u s  r e s p o n d  d i f f e r e n t l y  i n  s o c i a l  s i t u a t i o n s .  
1 .  H o l l i n g s h e a d ,  A u g u s t  B . ,  E l m t o w n ' s  Y o u t h .  N e w  Y o r k :  
J o h n  W i l e y  a n d  S o n s ,  I n c .  1 9 4 9  4 3 9 - 4 5 3  
All school children learn and relearn that everyone in 
i 
i 
1. the United States of America is equal. t 'J.bey learn it from 
~; our great state papers, from the orations of great men, fran 
the speeches of politicians, and from the lessons in their 
history books. Children never tire of this theme for it 
says what they somehow need to know and what they want to 
hear. From grade school on, as they get wiser and better 
adjusted to reality, they recognize that while this American 
Dream is partly true, it is also partly false. They know 
the statement that everyone is equal "but that some people 
have more of the good things of life than others" is contra-
dictory. They also know the saying "All of us are equal, 
but some are more equal than others" is unpleasant to con-
sider, nevertheless, they accept both parts of this proposi-
tion as a paradox they feel to be true. 1 They are proud of 
the facts of American life that fit the pattern they have 
been taught, and are somehow often ashamed of those equally 
important social facts which show the presence of social 
classes in democratic America.2 
However, in talking about the residents of any city or 
town, one realizes that they recognize a social class status 
when they speak of "The 400", or "he lives on the wrong side 
1. Warner, W. Lloyd., Social Classes in America. Chicago: 
Science Research Associates, Inc., 194'9"" 4 
2. Ibid., 5 
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o f  t h e  t r a c k s " .  T h r o u g h o u t  t h e  t o w n s  a n d  c i t i e s  o f  A m e r i c a  
t h e  i n h a b i t a n t s  a r e  d i v i d e d  i n t o  s t a t u s  l e v e l s  w i t h  d e f i n i t e  
w a y s  o f  l i f e . l  I f  t h e y  a r e  a s k e d  b l u n t l y ,  " D o  y o u  b e l i e v e  
t h e r e  a r e  c l a s s e s  i n  t h e  c o m m u n i t y ? "  t h e y  a r e  v e r y  l i k e l y  t o  
s a y  " N o " .  Y e t  t h e y  w i l l  t e l l  y o u  t h  e r e  a r e  " t y p e s  o f  f a m i l -
i e s "  a n d  j u d g e  t h e m  b y  d e s c r i b i n g  t h e  w a y  t h e y  l i v e .  2  
S c h o o l  c h i l d r e n  i n  t h e s e  f a m i l i e s  a r e  b o r n  t o  t h e  e c o n o m i c  
a n d  s o c i a l  s t a t u s  o f  t h e s e  f a m i l i e s .  
S t a t e m e n t  o f  t h e  P r o b l e m .  
T h e  e c o n o m i c  a n d  s o c i a l  s t a t u s  o f  a  c h i l d ' s  f a m i l y  i n  a  
c o m m u n i t y  a n d  t h e  e n v i r o n m e n t  i n t o  w h i c h  h e  i s  b o r n ,  a n d  i n  
w h i c h  h e  i s  r e a r e d ,  d e t e r m i n e  t o  a  l a r g e  e x t e n t  h i s  p r o s p e c t s  
~ 
I ;  
~ 
i .  
i  
f o r  s a t i s f a c t o r y  a d j u s t m e n t  s o c i a l l y  i n  t h e  s c h o o l  a c t i v i t i e s ,  
a n d  h i s  a c c e p t a n c e  b y  t h e  o t h e r  c h i l d r e n  i n  t h e  c l a s s  r o o m .  
A  c h i l d  d e p e n d s  f o r  h i s  v e r y  e x i s t e n c e  u p o n  t h e  s o c i e t y  i n t o  
w h i c h  h e  i s  b o r n ,  a n d  h e  w i l l  e v e n t u a l l y  d e v e l o p  a  p a t t e r n  
o f  p e r s o n a l i t y  t h a t  i s ,  i n  m a n y  r e s p e c t s ,  a  p r o d u c t  o f  t h e  
i n f l u e n c e  e x e r t e d  u p o n  h i m  b y  t h e  m e m b e r s  o f  h i s  f a m i l y ,  b y  
h i s  a s s o c i a t e s ,  a n d  b y  t h e  l a r g e r  s o c i a l  c l a s s  o f  w h i c h  h e  
i s  a  p a r t .  
1 .  W a r n e r ,  W .  L l o y d . ,  S o c i a l  C l a s s e s  i n  A m e r i c a .  C h i c a g o :  
S c i e n c e  R e s e a r c h  l s s o c i a t e s ,  I n c .  1 9 4 9  6  
2 .  H o l l i n g s h e a d ,  A u g u s t  B . ,  E l m t o w n ' s  Y o u t h .  N e w  Y o r k :  
J o h n  W i l e y  a n d  S o n s ,  I n c .  1 9 4 9  8 3  
We know that many factors contribute to the maladjust-
. ment of school children. Are the social and economic 
factors in a child's environment of greater significance 
to his personality adjustment than are mental and physical 
defects, malnutrition, broken homes, the fact that a child 
19. 
~- may be an only child, or that he may feel himself an un-
' r
1 wanted member of the family? Does our present educational 
system, as it is now administered, fit the personality 
pattern of the upper and upper-middle class children bet-
ter than it fits the personality pattern of the lower and 
lower-middle class children? Do children whose parents are 
in the upper or upper-middle class have more school friends, 
are they better prospects for an education, and do they 
have· personalities better adjusted to the world in which 
they must live? In other words,are "The sins of the fathers 
visited upon the children"? This study, in presenting the 
findings from data gathered by the experimental method, 
shows the trend in this small sample of the adolescent school 
children in this community. 
The Purpose of this Study • 
The p.irpose of this study is to determine the social 
and personality adjustment of thirty-five children in a 
Sixth Grade class room in a small Western city, and the socio-
economic status of their family in the community to determine 
t '  
"  i f  t h e r e  i s  a n y  e v i d e n c e  o f  r e l a t i o n S : l  i p  b e t w e e n  p e r s o n  a l -
s o c i a l  a d j u s t m e n t  a n d  s o c i o - e c o n o m i c  s t a t u s  i n  t h i s  r o o m .  
I n  o r d e r  t o  t e s t  t h i s  h y p o t h e s i s  t h a t  t h e  s o c i a l  b e -
h a v i o r  o f  t h e s e  t h i r t y - f i v e  c h i l d r e n  i s  r e l a t e d  f u n c t i o n -
a l l y  t o  t h e  p o s i t i o n  t h e i r  f a m i l i e s  o c c u p y  i n  t h e  s o c i a l  
s t r u c t u r e  i n  t h i s  c o m m u n i t y ,  s e v e r a l  m e t h o d s  o f  g a t h e r i n g  
d a t a  w e r e  u s e d  i n c l u d i n g  t e s t s ,  i n t e r v i e w s ,  a n d  o b s e r v a t i o n .  
L ; b r a r y  
Central"/'.-',·::'·~·· :  : : ' 1 _  C o 1 1 e g e  
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Chapter II 
REVIEW OF RELATED RESEARCH 
The problem of the social maladjustment of school 
·· children, and the factors contributing to this maladjust-
~ ment, has been widely studied. For many years workers in 
the field of psychology and social science have been in-
·. terested in the problems of the school child, his intelli-
gence, his learning problems, his personality, the effect 
of maladjustment on his school work, whether he is accepted 
or rejected by his associates, trying to understand his 
f behavior both in school and out. 
Since none of these studies of the school alone 
explained the peculiar behavior of some of these children, 
research workers in psychology and social science began to 
realize that no child could be fully understood except by 
a survey of his entire environment, including his home, 
his family, his associates both in school and out, as well 
as his economic and social status in the ccmmunity. His 
school environment alone does not explain his behavior, 
his personal and social problems. 
In this study 26 books and articles were reviewed, 
covering the period between 1934 and 1949. 'l'he early 
studies, such as Moreno's and Jenning's made use of but 
2J, 
t w o  m e t h o d s  o f  c o l l e c t i n g  d a t a ,  t h e  s o c i o g r a m  a n d  i n t e r v i e w .  
T h e  l a t e s t  s t u d y ,  H o l l i n g s h e a d ' s  E l m t o w n ' s  Y o u t h  u s e s  m a n y  
m e t h o d s  f o r  c o l l e c t i n g  d a t a  i n  o r d e r  t o  u n d e r s t a n d  t h e  a d o -
l e s c e n t  i n  h i s  s c h o o l ,  h i s  j o b ,  t h e  c h u r c h ,  r e c r e a t i o n ,  
c l i q u e s ,  d a t e s ,  a n d  s e x .  T h e  a u t h o r  o f f e r s  t w o  k i n d s  o f  
d a t a :  s t a t i s t i c s ,  o b t a i n e d  f r o m  i n t e r v i e w s ,  i n s t i t u t i o n a l  
r e c o r d s ,  a n d  t e s t s ;  a n d  s t o r i e s  t o l d  b y  t h e  t o w n s p e o p l e .  T h e  
s t a t i s t i c s  s u p p l y  t h e  h a r d  c o r e  o f  f a c t s  w h i c h  l e d  t o  t h e  
c o n c l u s i o n ,  t h e  s t o r i e s  m a k e  t h e  f a c t s  i n t e r e s t i n g .  
T h e  s c i e n t i f i c  m e a s u r e m e n t  o f  t h e  b e h a v i o r  o f  c h i l d r e n  
i n  t h e  s c h o o l  a n d  i n  t h e  c o m m u n i t y  a n d  t h e  e f f o r t  t o  s t u d y  
a n d  c o r r e l a t e  t h e  f i n d i n g s ,  a l t h o u g p  b e g u n  o n l y  f i f t e e n  y e a r s  
a g o ,  h a s  p r o d u c e d  a  f u n d  o f  i n f o r m a t i o n  v a l u a b l e  t o  a l l  w h o  
w o r k  w i . t h  s t u d e n t s .  F u t u r e  s t u d i e s  w i l l  f u r t h e r  c l a r i f y  
t h i s  i m p o r t a n t  p r o b l e m .  
T h e  f i r s t  s c i e n t i f i c  t o o l  f o r  t h e  s t u d y  o f  i n t e r r e l a t i -
o n s  o f  g r o u p s  w a s  t h e  s o c i o m e t r i c  t e s t  d e v i s e d  b y  M o r e n o  •
1  
S o c i o n o m y ,  S o c i o m e t r y ,  a n d  t h e  S o c i o m e t r i c  T e s t .  
S o c i o n o m y  i s  a  s c i e n c e  w h i c h  i s  c o n c e r n e d  w i t h  t h e  i n -
t r i c a t e  i n t e r r e l a t i o n s  o f  v a r i o u s  g r o u p s  a n d  t h e i r  a c t i v i -
t i e s ,  a n d  t h e  w a y  i n  w h i c h  t h e s e  a c t i v i t i e s  a f f e c t  t h e  
1 .  M o r e n o ,  J .  1 . ,  W h o  S h a l l  S u r v i v e .  W a s h i n g t o n ,  D .  C . :  
N e r v o u s  a n d  M e n t a l  D i s e a s e  P u b l i s h i n g  C o m p a n y ,  1 9 3 4  1 - 2 5  
C " " ) C )  
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, welfare of the community. Like every science socionomy pro-
ceeds upon the premise that there is some sort of order in 
23. 
• the phenomena with which it deals. The psychological acti v-
itie s of groups are not aimless or directed wholly by chance, 
but have a discernable ordered pattern. 
1 
i' 
t 
r 
That part of socionomy which deals with mathematical 
f study of the psychological properties of populations, the 
experimental technique of this study, and the results 
obtained by the application of quantitative methods is 
I called sociometry.l This requires a method and instrument 
,; 
for studying the evolution and organization of groups, and 
the position of each individual in the group. 
An instrument to measure the amount of organization 
shown by social groups is called the sociometric test, and 
the chart showing the findings is a sociogram. The socio-
metric test requires an individual to choose his associates, 
without restraint, from among his present group for certain 
specific activities related to a definite criterion, such 
as studying or school work, social activities such as going 
to the movies w.i.th, and living or eating lunch with. 
The problem was to construct the test in such a manner 
that it is itself a motive, an incentive, and has a purpose 
1. Moreno, J, L., Who Shall Survive. Washington, D. C.: 
Nervous and Mental Disease Publishing Company. 1934 28 
f o r  t h e  i n d i v i d u a l  b e i n g  t e s t e d ,  a s  w e l l  a s  f o r  t h e  t e s t e r ,  
s o  t h a t  s p o n t a n e o u s  p o s i t i v e  c h o i c e s  w i l l  b e  g i v e n  i n  e a c h  
f i e l d  o f  c r i t e r i a  t o  b e  t e s t e d .  
U p o n  t h e  a p p e a r a n c e  o f  D r .  J .  L .  M o r e n o ' s  b o o k  W h o  
2 L 1  
S h a l l  S u r v i v e ? ,  i n  1 9 3 4 ,  s t u d e n t s  o f  h u m a n  n a t u r e  b e c a m e  
a w a r e  o f  a  v i t a l  n e w  f i e l d  o f  r e s e a r c h  w h i c h  w a s  c e r t a i n  t o  
r e c a s t  t h e  s t u d y  o f  i n t e r - p e r s o n a l  r e l a t i o n s .  D r .  M o r e n o ' s  
b a s i c  c o n c e p t  i s  t h a t  t h e  e f f e c t i v e  f u n c t i o n i n g  o f  s o c i a l  
g r o u p s ,  a s  w e l l  a s  t h e  f u l l  r e a l i z a t i o n  o f  t h e  i n d i v i d u a l  
p e r s o n a l i t y ,  d e p e n d s  u p o n  t h e  s p o n t a n e i t y  w i t h  w h i c h  g i v e n  
i n d i v i d u a l s  a c c e p t  o t h e r  g i v e n  i n d i v i d u a l s  a s  c o - w o r k e r s  o r  
c o - p a r t i c i p a n t s  i n  s p e c i f i e d  s o c i a l  a c t i v i t i e s .  I n v e s t i g a -
t i o n  o f  m a n y  t y p e s  o f  s o c i a l  g r o u p s  c o n s i s t e n t l y  s h o w e d  t h a t  
w h e n  o n c e  g i v e n  t h e  o p p o r t u n i t y ,  p e o p l e  c a n  f i n d ,  t h r o u g h  t h e  
r e a l i z a t i o n  o f  s p o n t a n e o u s  c h o i c e s ,  t h e i r  o v m  m o s t  e f f e c t i v e  
p l a c e  i n  g r o u p  a c t i v i t y .  
D r .  M o r e n o ' s  r e s e a r c h  i s  d i v i d e d  i n t o  f o u r  p h a s e s :  ( 1 )  
t h e  s t u d y  o f  t h e  e v o l u t i o n  o f  g r o u p  d i s t i n c t i o n s  i n  P u b l i c  
S c h o o l  1 8 1 ,  B r o o k l y n ,  N e w  Y o r k ,  a n d  i n  R i v e r d a l e  C o u n t r y  
S c h o o l ,  R i v e r d a l e ,  N e w  Y o r k ;  ( 2 )  s o c i o m e t r i c  s t u d y  o f  a  
w h o l e  c o m m u n i t y  a n d  t h e  a p p l i c a t i o n  o f  t h e  f i n d i n g s  t o  t h i s  
c o m m u n i t y  i n  t h e  N e w  Y o r k  T r a i n i n g  S c h o o l  f o r  G i r l s ,  H u d s o n ,  
N e w  Y o r k ;  (  3 )  D e v e l o p m e n t  o f  t h e  S p o n t a n e i t y  T e s t  a n d  o f  
S p o n t a n e i t y  T r a i n i n g  a t  G r o s v e n o r  N e i g h b o r h o o d  H o u s e ,  N e w  
0 h  
. . . .  ' - <  
Y o r k  C i t y ;  a n d  a t  N e w  Y o r k  T r a i n i n g  S c h o o l  f o r  G i r l s ,  H u d s o n ,  
N e w  Y o r k ;  ( 4 )  t h e  r e p o r t  o n  t h e  q u e s t i o n  o f  p r i n c i p l e s  i n  r e -
l a t i o n  t o  p s y c h o l o g i c a l  p l a n n i n g  o f  c o m m u n i t i e s  p r e p a r e d  a t  
t h e  r e q u e s t  o f  t h e  S u b s i s t e n c e  H o m e s t e a d  C o m m i s s i o n ,  D e p a r t -
m e n t  o f  I n t e r i o r ,  W a s h i n g t o n ,  D .  C  •  
G r o u p  D i s t i n c t i o n  i n  P u b l i c  S c h o o l s .  
A  s o c i o m e t r i c  t e s t  w a s  g i v e n  t o  t h e  b o y s  a n d  g i r l s  o f  
a l l  c l a s s e s  f r o m  t h e  k i n d e r g a r t e n  t h r o u g h  t h e  8 t h  g r a d e  i n  
a  p u b l i c  s c h o o l .  A s  a  c o n s e q u e n c e  o f  t h e  t e s t  g i v e n  t o  
t h e s e  p u p i l s  a  c o m p l e x  s t r u c t u r e  o f  t h e  c l a s s  o r g a n i z a t i o n  
w a s  u n c o v e r e d .  A  n u m b e r  o f  p u p i l s  r e m a i n e d  u n c h o s e n  f o r  
" s i t t i n g  n e x t  t o  t h e m ,  a n d  b e i n g  i n  t h e  s a m e  c l a  s s r o o r n  w i t h  
t h e m " .  A  n u m b e r  c h o o s e  e a c h  o t h e r ,  f o r m i n g  m u t u a l  p a i r s ,  
t r i a n g l e s  o r  c h a i n s .  O t h e r s  a t t r a c t e d  s o  m a n y  c h o i c e s  t h a t  
t h e y  c a p t u r e d  t h e  c e n t e r  o f  t h e  s t a g e  l i k e  s t a r s .
1  
A f t e r  a  p e r i o d  o f  a l m o s t  t w o  y e a r s  t h e  p o p u l a t i o n  o f  
t h e  s a m e  p u b l i c  s c h o o l  w a s  r e t e s t e d .  T h e  f i n d i n g s  o f  t h e  
s e c o n d  t e s t  c o r r o b o r a t e  t h e  f i n d i n g s  o f  t h e  f i r s t  t e s t  i n  
e v e r y  m a i n  a s p e c t .  M o r e n o ' s  s u r v e y  o f  t h e  d e v e l o p m e n t  o f  
s p o n t a n e o u s  g r o u p  o r g a n i z a t i o n  f r o m  y e a r  t o  y e a r  a m o n g  
c h i l d r e n ,  a d o l e s c e n t s ,  a n d  a d u l t s  a p p e a r  t o  i n d i c a t e  t h e  
1 .  M o r e n o ,  J .  L . ,  V . h o  S h a l l  S u r v i v e .  W a s h i n g t o n ,  D .  C . :  
N e r v o u s  a n d  M e n t a l  D i s e a s e  P u b l i s h i n g  C o m p a n y .  1 9 3 4  2 5 - 6 5  
· · p r e s e n c e  o f  a  f u n d a m e n t a l  s o c i o g e n i c  l a w  w h i c h  o p e r a t e s  i n  
a l l  h u m a n  s o c i e t i e s .  
I n  J e n n i n g
1
s  s t u d y l  o f  i n t e r - p e r s o n a l  r e l a t i o n s  a n d  
' s p o n t a n e o u s  s o c i a l  c h o i c e  o f  4 0 0  s o c i a l l y  a n d  e c o n o m i c a l l y  
• u n d e r - p r i v i l e g e d  g i r l s  i n  t h e  N e w  Y o r k  S t a t e  T r a i n i n g  S c h o o l  
f  f o r  G i r l s  t h e  s o c i o m e t r i c  t e s t  w a s  u s e d  a s  a  m e a n s  o f  g r o u p -
[  i n g  t h e s e  g i r l s  i n t o  c o n g e n i a l  g r o u p s  w h i c h  g a v e  e a c h  g i r l  
!  h e r  m a x i m u m  c h a n c e  f o r  g r o w t h  i n  s o c i a l  a n d  p e r s o n a l  a d j u s t -
, ,  
' m e n t .  
T h e  f . i .  r s t  t e s t s  w e r e  g i v e n  d u r i n g  t h e  l a s t  w e e k  o f  D e -
c e m b e r ,  1 9 3 7 ·  T h e  p e r i o d  o f  C h r i s t m a s  v a c a t i o n  w a s  s e l e c t e d  
b e c a u s e  d u r i n g  t h i s  p e r i o d  a c a d e m i c  s c h o o l  a n d  m o s t  v o c a -
!  
'  t i o n a l  a s s i g n m e n t s  w e r e  s u s p e n d e d .  R e t e s t s  w e r e  g i v e n  d u r -
i n g  t h e  f i r s t  w e e k  i n  S e p t e m b e r ,  1 9 3 8 .  T h e  s p a c i n g  o f  t h e  
r e t e s t  a t  a n  i n t e r v a l  e i g h t  m o n t h s  d i s t a n t  f r o m  t h e  o r i g i n a l  
t e s t i n g  w a s  s e l e c t e d  b e c a u s e  i t  w a s  c o n s i d e r e d  s u f f i c i e n t  t o  
a l l o w  t h e  p r e s e n c e  o r  a b s e n c e  o f  c h a r a c t e r i s t i c  t r e n d s  t o  b e  
s h o w n  i n  t h e  i n d i v i d u a l ' s  s t r u c t u r e  o f  i n t e r - p e r s o n a l  r e l a -
t i o n s  t h r o u g h  a  c o m p a r i s o n  o f  t h e  d a t a  o f  b o t h  t e s t s .  
T h e  e v i d e n c e  p o i n t s  t o  a  c e r t a i n  s t a b i l i t y  i n  i n t e r -
p e r s o n a l  r e l a t i o n s h i p s  o f  c h o i c e ,  p o s i t i v e  a n d  n e g a t i v e .  
1 .  J e n n i n g s ,  H e l e n  H . ,  L e a d e r s h i p  a n d  I s o l a t i o n .  N e w  Y o r k :  
L o n g m a n s ,  G r e e n  a n d  C o m p a n y .  1 9 4 3 - ; - - 2 6 - 1 6 4  
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'if" 
This analysis has stressed this stability, while showing 
, there is a very slow upward and downward movement within the 
: structure. What appears as stability of structure is actu-
ally the slowness of this continuous movement. The pressure 
, brought to bear upon the individuals within the group by the 
'force of public opinion gradually changes the interpersonal 
: choice structure of the group. 
2'Z 
The study indicates that exploration of the field in 
investigation of behavior can clearly reveal the significance 
of environmental factors in relation to individual character-
istics,l Individuals who show an over-chosen or leadership 
status are frequently found in situations involving many con-
tacts. The economic and social factor plays an important 
part in the range of contacts possible for any individual. 
This is by .f'ar the most sustained analysis of the choice 
processes made up to 1943. It is a study of the foundations 
of the capacity to choose, the spontaneous gift of reaching 
out toward others, and the parallel capacity of making one-
self worthy of being chos En. It is not oo.ly a study of 
social structures, but of perscnality dynamics revealed by 
sociometric methods. 
1. Jennings, Helen M. Leadership and Isolation. New York: 
Longmans, Green and Company. 1943~-164 
I t  i s  t h e  e m o t i o n a l  d e m a n d  w h i c h  i s  m o s t  f u l l y  i n v e s t i -
g a t e d  i n  t h e  p r e s e n t  s t u d y .  I n  t e r m s  o f  c h o o s i n g  b y  a n  
i n d i v i d u a l ,  a n d  o f  c h o i c e s  o f  a  g i v e n  i n d i v i d u a l  b y  o t h e r s ,  
s o c i o m e t r i c a l l y  s e c u r e d  o n  t w o  o c c a s i o n s ,  m o n t h s  a p a r t ,  
p a t t e r n s  o f  s o c i a l  p a r t i c i p a t i o n  a r e  r e v e a l e d  w h i c h  o f f e r s  
a  c u e  a s  t o  c h a r a c t e r  a n d  p e r s o n a l i t y  t r a i t s  w h i c h  a p p e a r  
i n  l e a d e r s  a n d  i n  i s o l a t e s .  
J e n n i n g s  f i n d s  t h a t  l e a d e r s  h a v e  c e r t a i n  c h a r a c t e r i s t i c  
t r a i t s .  T h e  l e a d e r  r e b e l s  a g a i n s t  d o m i n a n t  b e h a v i o r  i n  o t h -
e r s  o f  h i s  p e e r s .  S h e  i s  s o l i c i t o u s  o f  t h e  w e l f a r e  o f  l e s s  
c o m p e t e n t  i n d i v i d u a l s .  S h e  i s  q u i c k  t o  s e n s e  g r o u p  n e e d s  
a n d  t o  t a k e  s t e p s  t o  s e e  t h a t  t h e y  a r e  s a t i s f i e d .  T h e  c a p a -
c i t y  t o  g i v e  a n d  t a k e ,  t o  s h a r e  a n d  p a r t i c i p a t e  i n  g r o u p  
l i v i n g ,  a n d  t o  b e  a  s o u r c e  o f  s e c u r i t y  t o  o t h e r s  a r e  t r a i t s  
f o u n d  i n  l e a d e r s .  S e l f - a s s u r a n c e  a n d  g o o d  h u m o r  a r e  f o u n d  
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i n  a l l  t r u e  l e a d e r s .  T h e  l a c k  o f  t h e s e  t r a i t s  c a u s e s  a  c h i l d  
t o  b e  u n d e r c h o s e n  a n d  m a y  l e a d  t o  i s o l a t i o n .  
" N o  m a n  l i v e s  u n t o  h i m s e l f , "  H e l e n  J e n n i n g s  w r i t e s ,  T t f o r  
e a c h  o f  u s  l i v e  o u r  l i v e s  i n t e r a c t i n g  w i t h  o t h e r  p e r s o n s .  N o  
i n d i v i d u a l  i s  t o  b e  f o u n d  w h o  i s  n o t  i n  s o m e  d e g r e e  b o u n d  t o  
o t h e r s .  O f  a l l  l i v i n g  b e i n g s ,  m a n  i s  b y  f a r  t h e  m o s t  d e p e n d -
e n t  u p o n  s o c i a l  r e l a t i o n s h i p s  f o r  h i s  h a p p i n e s s  a n d  g r o w t h .  
T h e  i n d i v i d u a l ' s  b e h a v i o r  i s  m o r e  a n d  m o r e  a f f e c t e d  b y  t h e  
r e l a t i o n s h i p  b e t w e e n  h i m s e l f  a n d  o t h e r s  i n  t h e  g i v e  a n d  t a k e  
existence. 
"From earliest childhood the educational process pro-
; ceeds by offering the opportunity for development which 
.. includes entering into social relationships with others. 
1' Education falls short if the individual shows himself final-1 
'ly incapable of rapport with others to a degree necessary to 
o coordinate the common activities of his life with others. 111 
Each individual early begins a differentiating process 
· in the selecting of desired friends. He may approach those 
• who respond to him, or whom he wishes would respond to him; 
or he may keep away from those whom he feels that he cannot 
interest or who repel him. This reaching out of the indi-
tidual to other individuals is the seeking of fulfillment 
of need for other persons in his life situation. Such a 
process may be considered the base of the interpersonal or-
ganization we call society. We see individuals seek out 
one another, and we, ourselves, continually seek out others 
in the course of day to day living. 
The problem to be studied by the sociogram is how ex-
tensively individuals differ in the number and kind of rela-
tionships they seek to establish with others. To be a valid 
1. Jennings., Helen M., Leadership and Isolation. New York: I Longmans, Green and Company. 1943 164 
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t e s t  i t  . s h o u l d  e l i c i t  h i s  f u l l  a n d  u n r e s e r v e d  e x p r e s s i o n  f o r  
o r  a g a i n s t  c o n t a c t  w i t h  t h o s e  w h o  s u r r o u n d  h i m .  T h e  s o c i o -
m e t r i c  t e s t ,  d e v i s e d  b y  M o r e n o ,
1  
a n d  u s e d  b y  J e n n i n g s  f o r  
t h e  s t u d y  o f  i n d i v i d u a l s  i n  g i v e n  g r o u p s  r e v e a l s  t h e  s o c i a l  
a s p e c t s  o f  t h e  i n d i v i d u a l ' s  } T o j e c t i o n s ,  a n d  t h e  a c t u a l  n e t -
w o r k  o f  r e l a t i o n s h i p s  e x i s t i n g  i n  t h e  g r o u p  b e i n g  t e s t e d .  
I t  i s  a n  i n s t r u m e n t  t o  m e a s u r e  t h e  a m o u n t  o f  o r g a n i z a t i o n  
s h o w n  b y  s o c i a l  g r o u p s .  ' l ' h i s  t e s t  i s  m a d e  u p  o f  t h r e e  s i m p l e  
q u e s t i o n s ,  u s u a l l y  a s k i n g  t h e  c h i l d  t o  s i g n i f y  w i t h  who~ t h e y  
3 0  
w o u l d  l i k e  t o  a t t e n d  t h e  m o v i e s ,  t o  d o  t h e i r  s c h o o l  w o r k ,  o r  t o  
e a t  l u n c h .  T h i s  i n  n o  w a y  r e s e m b l e s  a  t e s t  i n  t h e  e y e s  o f  
t h e  s u b j e c t  b e i n g  t e s t e d ,  b u t  a l l o w s  t h e  c h i l d  t o  g i v e  f r e e  
r e i n  t o  h i s  p e r s o n a l  f  e e l i n 2 _ ;  f o r  o t h e r s ,  i n  t . . " - 1  e  f o r m  o f  
c h o i c e s ,  a n d  s o ,  t o  t h e  c h i l d  t h e  t e s t  i s  m t  a  t e s t  a t  a l l .  
H o w e v e r ,  t h i s  t e s t  h a s  p r o v e d  w e l l  f i t t e d  f o r  t h e  t a s k  s e t  
f o r  i t  o f  r e v e a l i n g  t h e  i n v i s i b l e  n e t w o r k  o f  i n d i v i d u a l  r e -
l a t i o n s h i p s  i n  t h e  c l a s s r o o : n .  
SUMr·~AHY O F  F I N D H J G S
2  
L e n g t h  o f  R e s i d e n c e  a n d  P o s i t i v e  C h o i c e .  I n c r e a s e  i n  l e n g t h  
1 .  r f o r e n o ,  J .  L . ,  W h o  S h a l l  S u r v i v e ? .  · w a s h i n g t o n ,  D .  C . :  
N e r v o u s  a n d  M e n t a l  D i s e a s e  P u b l i s h i n g  C o m p a n y .  1 9 3 4  
2 .  J e n n i n g s ,  H e l e n  M . ,  L e a d e r s h i p  a n d  I s o l a t i o n .  N e w  Y o r k :  
L o n g m a n s ,  G r e e . . ' 1  a n d  C o m p a n y .  1 9 4 3 - - 5  
o f  t i m e  i n d i v i d u a l s  a r e  t o g e t h e r  d o e s  n o t  s h o w  a n y  c o r r e l a -
t i o n  w i t h  t h e  n u m b e r  o f  i n d i v i d u a l s  f o r  w h o m  t h e y  e x p r e s s  
p o s i t i v e  c h o i c e .  T h e r e  i s  n o  e v i d e n c e  t h a t  t h e  l e n g t h  o f  
t i m e  t h a t  i n d i v i d u a l s  a r e  t o g e t h e r  w i l l  i n c r e a s e  o r  d e c r e a s e  
t h e  e x t e n t  o f  t h e i r  p o s i t i v e  a t t r a c t i o n  f o r  o n e  a n o t h e r .  
P o s i t i v e  c h o i c e  . £ 1  a n d  t o w a r d s  i n d i v i d u a l s .  T h e  p o s i -
t i v e  e x p a n s i v e n e s s  o f  o t h e r s  t o w a r d s  t h e  s u b j e c t ,  a s  m e a s -
u r e d  b y  t h e  n u m b e r  o f  i n d i  v i c t u a l s  c h o o s i n g  t h e  s u ' b  j  e c t ,  
s h o w s  a  s l i g h t  c o r r e l a t i o n  w i t h  t h e  p o s i t i v e n e s s  o f  t h e  s u b -
j e c t  t m · m r d s  o t h e r s ,  a s  m e a s u r e d  b y  t h e  n w n b e r  o f  i n d i  v i d u -
a l s  h e  c : i o o s e s .  T h e  s u b j e c t  w h o  c h o o s e s  r e l a t i v e l y  m a n y ,  o r  
w h o  i s  c L o s  <~n b y  r e l a t i v e l y  m a n y ,  i s  s e l d o m  a n  i n d i v i d u a l  
w h o  i s  n o t  h i m s e l f  d r a w n  t o  m a n y  o t h e r  i n d i v i d u a l s  a s  m e a s -
u r e d  b y  t h e  l a r g e  n u m b e r  h e  c h o o s e s .  T h u s  t h e  s h e e r  n u m b e r  
o f  r e s p o n s e s  t o  o t h e r s  c o n t r i b u t e  p o s i t i v e l y  t o  t h e  l i k e l i -
h o o d  o f  r e c i p r o c a t i o n ,  b u t  d o e s  n o t  n e c e s s a r i l y  a s s u r e  a  
s i m i l a r  r e s p o n s e .  
R e j e c t i o n  £ y  a n d  t o w a r d  t h e  s u b j e c t .  T h e  n e e a t i v e  a s -
p e c t  o f  c h o i c e  s h o w s  s i m i l a r  f i n d i n g s .  T h e r e  i s  a  s l i g h t  
c o r r e l a t i o n  f o u n d  b e t w e e n  t h e  e x t e n t  t o  w h i c h  t h e  s u b j e c t  
r e j e c t s  o t h e r s  a n d  t h e  e x t e n t  t o  w h i c h  h e  h i m s e l f  i s  r e j e c t -
e d  b y  o t h e r s .  T h e  g r e a t e r  t h e  e x t e n t  o f  p o s i t i v e  e x p a n s i v e -
n e s s  o f  t h e  i n d i v i d u a l ,  t h e  s m a l l e r  i s  t h e  e x t e n t  t o  w h i c h  
h e  i s  r e j e c t e d .  
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I n t e l l i g e n c e  a n d  s o c i a l  c o n t a c t s .  I n t e l l i g e n c e  c o r r e -
l a t e s  a t  . 3 4  w i t h  t h e  s o c i a l  c o n t a c t  r a n g e  o f  t h e  s u b j e c t s .  
~ 
I  
{ I t  t h u s  a p p e a r s  t h e r e  i s  a  s m a l l  t e n d e n c y  f o r  t h e  i n d i v i d -
u a l  o f  h i g h e r  I .  Q .  t o  s h o w  s o m e w h a t  m o r e  s o c i a l  i n i t i a t i v e  
i n  m a k i n g  a n d  m a i n t a i n i n g  c o n t a c t s  w i t h  o t h e r s .  
3 Z  
B e h a v i o r  c h a r a c t e r i s t i c s  o f  t h e  u n d e r c h o s e n .  C h i l d r e n  
f  t h a t  a r e  u n d e r c h o s e n  o n  t h e  s o c i o m e t r i c  t e s t s  s h o w  i n  c o m m o n  
f  m a n y  v a r i e t i e s  o f  b e h a v i o r  t r a i t s ,  t h e  e f f e c t  o f  w h i c h  t e n d  
i '  
I  t o  s e p a r a t e  a n d  d r a w  i n d i v i d u a l s  a p a r t ,  r a t h e r  t h a n  t o  b r i n g  
t h e m  t o g e t h e r ,  s u c h  a s  c o m p l a i n t s ,  q u a r r e l s o m e n e s s ,  i r r i t a -
b i l i t y ,  a n d  o t h e r  b e h a v i o r s  w h i c h  e i t h e r  p a s s i v e l y  o r  a c t i v e -
l y  i n t e r f e r e  w i t h  o r  i n t e r r u p t  t h e  a c t i v i t i e s  o f  t h e  g r o u p .  
T h e y  s h o w  p r a i s e - s e e k i n g  b e h a v i o r ,  a n d  a t t e n t i o n - g e t t i n g  b e -
h a v i o r  t o  a  m a r k e d  d e g r e e .  T h e y  a r e  e g o c e n t r i c ,  c o n s i d e r i n g  
e v e r y t h i n g  p e r s o n a l .  
B e h a v i o r  c h a r a c t e r i s t i c s  o f  t h e  a v e r a g e  a n d  o v e r c h o s e n .  
T h e  a v e r a g e  a n d  o v e r c h o s e n  i n d i v i d u a l  s h o w s  m o r e  d e p e n d a b l e  
a n d  s t a b l e  b e h a v i o r  t h a n  t h e  u n d e r c h o s e n .  H e  s e e m s  t o  s e e  
h i m s e l f  m o r e  i n  r e l a t i o n  t o  a l l  o t h e r  m e m b e r s  o f  t h e  g r o u p .  
H e  s e e m s  t o  h a v e  s o m e  i n s i g h t  i n t o  h i s  o w n  b e h a v i o r  a n d  t h e  
b e h a v i o r  o f  o t h e r s .  H e  t a k e s  a n  i n t e r e s t  i n  t h e  w e l f a r e  o f  
t h e  g r o u p ,  i s  r e t i c e n t  o f  h i s  o w n  t r o u b l e s ,  a n d  t r i e s  t o  i m -
p r o v e  g r o u p  c o n d u c t  a n d  m o r a l e .  
W h a t  ~test r e v e a l s .  T h e s e  t e s t s  r e v e a l  t h a t  t h e  
underlying psychological structure of the group differs 
widely from its social manifestations, the position of each 
individual in the group, and the group structure of leader-
ship and isolation. 
A studyl of the in.fl uen ce popular 1 eaders had upon the 
attitudes and behavior of their own respective groups show-
ed beyond a reasonable doubt that the leaders were more 
successful in setting the pattern of the group than were 
non-leaders from the same room. Real leaders can impress a 
group on relatively short acquaintance. Especially in ado-
lescent groups the leaders may influence their associates 
by expressing an opinion, or by sponsoring a certain mode of 
behavior. There is little doubt that the level of behavior 
of the entire group can be raised if the recognized leader 
can be in due ed to 1 end his efforts toward that em. 
One source of discouragement in character education es-
pecially is the realization that attitudes and traits spon-
sored within the school situation become so easily dissipat-
ed when the child returns to his own activities under his 
own leadership. If we can arrange that the informal group 
outside of school sponsors certain attitudes and modes of 
Manuscript 
l.Ear.t.ridge, E. DeAlton, Leadership Among Adolescent ~oys, 
Bureau of Publications, Teachers College, Columbia Um.versi ty 
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3 4  
b e h a v i o r  t h e r e  i s  c o n s i d e r a b l e  p r o o f  t h a t  t h e  b e h a v i o r  o f  t h e  
e n t i r e  g r o u p  c a n  b e  a f f e c t e d .  T o  d o  t h i s  i t  i s  n e c e s s a r y  t o  
s e c u r e  t h e  c o o p e r a t i o n  o f  t h e  n a t u r a l  l e a d e r  o f  t h e  c l i q u e  i n  
t h e  n e i g h b o r h o o d .  I f  b e h a v i o r  o f  t h e  g r o u p  i s  t o  b e  i m p r o v e d  
i n f l u e n c e  s h o u l d  b e  b r o u g h t  t o  b e a r  o n  t h e  l e a d e r  a s  f o u n d  b y  
a  s o c i o m e t r i c  t e s t .  
I n  W a r n e r ' s  s t u d y l  o f  t h e  s c h o o l ' s  p l a c e  i n  o u r  s t a t u s  
s y s t e m ,  d e s c r i p t i o n s  a r e  p r e s e n t e d  o f  t h e  s t a t u s  s y s t e m  o f  
s o u t h e r n ,  m i d w e s t e r n ,  a n d  N e w  E n g l a n d  t o w n s .  
Y a n k e e  C i t y .  Y a n k e e  C i t y  i s  a  N e w  E n g l a n d  c 0 D m 1 u n i t y  o f  
a b o u t  1 7 , 0 0 0  p o p u l a t i o n .  A l t h o u g h  f o r m e r l y  a  s h i p p i n g  c e n t e r ,  
i t  i s  n o w  a n  i n d u s t r i a l  c i t y  w h o s e  c h i e f  m a n u f a c t u r i n g  i s  
s h o e s  a n d  s i l v e r w a r e .  T h e  t o w n  i s  o n e  o f  t h e  o l d e s t  i n  N e w  
E n g l a n d .  W h i l e  p o s s e s s i n g  a  n u m b e r  o f  e t h n i c  g r o u p s ,  i t s  
d o m i n a n t  s o c i a l  t r a d i t i o n  i s  Y a n k e e  a n d  w h a t  i s  c a l l e d  " O l d  
A m e r i c a n "  •  T h e  s o c i e t y  i  s  s t a b l e  a n d  t h e  s o c i a l  c h a n g e  w h i c h  
o c c u r s  i s  c o m p a r a t i v e l y  s l o w  a n d  h a s  n o t  d i s r u p t e d  t h e  e s t a b -
l i s h e d  s y s t e m .  T h e  s o c i e t y  i s  d i v i d e d  i n t o  s i x  s o c i a l  c l a s s -
e s  a c c o r d i n g  t o  t h e  s o c i a l  a n d  e c o n o m i c  I n d e x  o f  S t a t u s  C h a r -
a c t e r i s t i c s  w o r k e d  o u t  b y  W a r n e r ,  U p p e r - U p p e r ,  L o w e r - U p p e r ,  
U p p e r - M i d d l e ,  L o w e r - M i d d l e ,  U p p  e r - L o w e r ,  a n d  L o w e r - L o w e r .  
1 .  W a r n e r ,  W .  L l o y d . ,  W h o  S h a l l  B e  E d u c a t e d ?  N e w  Y o r k :  
H a r p e r  a n d  B r o t h e r s  P u b l i s h e r s .  - Y 9 4 4  p .  1 $  
Old City. Old City in the Deep South also is stable 
and possesses an old tradition which has been slow to 
change. It is a town of over lJ,000 population and is the 
market center for the cotton counties that surround it. 
Its population is over 50% negro. It is not an industrial 
community and possesses few individuals who are not Ameri-
can born. Old City has the six social classes found in 
Yankee City. The top two classes are the "aristocracy", 
the Upper-Upper being "old aristocracy" and the Lower-
Upper being aristocratic but not "old". Below them is an 
Upper-Middle class who speak of themselves as "people who 
should be upper class" and are referred to by the upper 
class as "nice, respectable people", and by some of the 
lower class people as "folks with money". 
Those in the Lower-Middle class sometimes call them-
selves "we poor people", the upper class say they are 
"good people but nobody", and the lower class say they "are 
way high ups but not society". The lower classes are 
classed as "poor whites" and "no-account lots" by the upper 
and upper-middle classes. 'l'he upper-lower people speak of 
themselves as "poor but honest" as compared with the 
"shiftless people" below them. '.I'he lower-lower class say 
they are "just as good as anybody, but that others are 
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l i k e l y  t o  r e f  e r  t o  t h e m  a s  ' p o o r  w h i t e  t r a s h  
1  
" .
1  
H o m e t o w n .  H o m e t 1 ' W ? l  i n  t h e  M i d - W e s t  i s  a  s m a l l  t o w n  o f  
a  l i t t l e  o v e r  6 , 0 0 0  p e o p l e  i n  o n e  o f  t h e  s t a t e s  n o t  f a r  f r c m  
t h e  M i s s i s s i p p i  R i v e r .  I t  i s  a  m a r k e t  c e n t e r  a n d  h a s  a  f e w  
i m p o r t a n t  i n d u s t r i e s .  L i k e  a l l  m i d w e s t e r n  c o m m u n i t i e s  i t  
w a s  m o r e  r e c e n t l y  f o u n d e d  t h a n  Y a n k e e  C i t y  a n : i  O l d  C i t y .  
I t s  l i f e  i s  s t a b l e  a n d  s e t t l e d .  A  n u m b e r  o f  e t h n i c  g r o u p s  
a r e  a m o n g  i t s  i n h a b i t a n t s .  W h i l e  t h e r e  a r e  d e f i n i t e  c l a s s e s  
i n  H o m e t o w n ,  i t s  u p p e r - u p p e r  c l a s s  i s  l a c k i n g .  T h e r e  a r e  
d e c i d e d  d i f f e r e n c e s  i n  t h e  c l a s s  s y s t e m s  f o u n d  i n  t h e  s m a l l  
c i t i e s  a n d  t o w n s .  ' l b e  i n h a b i t a n t s  o f  t h e  s m a l l e r  p l a c e s  
v i e w  t h e i r  c o m m u n i t y  a s  a  w h o l e  m u c h  m o r e  t h a n  i s  d o n e  i n  
l a r g e  f i t i e s .  A n  i n d i v i d u a l  k n o w s ,  o r  k n o w s  s o m e o n e  w h o  
k n o w s  e v e r y o n e  e l s e  i n  t o w n ,  h i s  b a c k g r o u n d ,  h i s  e c o n o m i c  
l e v e l ,  a n d  h i s  s o c i a l  c i r c l e .  T h u s  i t  i s  m o r e  d i f f i c u l t  
t o  c h a n g e  s o c i a l  l e v e l s  i n  a  s m a l l  t o w n .  
C h a s e
2  
r e v e a l s  t h a t  e v e n  i f  t h e  p o p u l a t i o n  o f  a  s m a l l  
w e s t e r n  o r  m i d d l e - w e s t e r n  t o w n  i s  c l a s s i f i e d  e c o n o m i c a l l y  
1 .  W a r n e r ,  W .  L l o y d . ,  W h o  S h a l l  B e  E d u c a t e d ?  N e w  Y o r k :  
H a r p e r  a n d  B r o t h e r s ,  P i i ' 5 I " i s h e r s . - - : i . 9 4 4  p .  2 $  
2 .  C h a s e ,  S t u a r t . ,  T h e  P r o p e r  s r u d y  o f  l v i a n k i n d .  
H a r p e r  a n d  B r o t h e r s .  1 9 4 8  1 3  
N e w  Y o r k :  
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into five or six classes, as given by Warner,l that wealth a-
lone does not necessarily place an individual at the top, nor 
poverty at the bottom, but that culture and prestige determ-
ines to a large extent the class placement. The richest 
class is the lower-upper, whose business has made them rich 
in the last f<M years. i)ome of the "old aristocracy" are 
rich in culture, but poor in wealth. 
Warner takes for this study a small Middle Western tom 
which he calls "Jonesville". Jonesville, approximately one 
hundred years old, is a typical corm.'lunity of this region. 
The farmers around Jonesville use it for their market, and 
it is the seat of government for Abraham County. Its popu-
lation of over 6000 people is supported by servicing the 
needs of the farmers and by one large and a few small 
factories. It is a typical five-class community. 
The Jonesville research staff and the field workers, in 
making a complete survey of the lives of every person living 
in the town, finds that the tool which they use to measure 
the social class of each inhabitant known as the Index of 
Social Class Status Characteristics to be the most accurate 
and un:ierstandable means of classifying people into social 
1. Warn er, W. Lloyd. Social Class in America. Chic agp : 
Science Research Associates, Inc., 1949 265-266 
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c l a s s e s  y e t  u s e d .  
T h e  I n d e x  o f  S t a t u s  C h a r a c t e r i s t i c s  c l a s s i B l e s  a  f a m i l y  
b y  f o u r  c r i t e r i a .  ( l )  O c c u p a t i o n  o f  t h e  f a t h e r ;  ( 2 )  S o u r c e  o f  
i n c o m e ;  ( 3 )  T y p e  o f  H o m e ;  a n d  ( 4 )  D w e l l i n g  a r e a .  W e i g h t s  a r e  
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g i v e n  t o  e a c h  o f  t h e s e  c r i t e r i a ,  a n d  t h e  s c o r e  f r o m  t h e  w e i g h -
t e d  t o t a l  i s  a r r a n g e d  i n  a  s c a l e  o f  f r o m  1 2  t o  8 4 ,  t h e  l o w e r  
t h e  s c o r e  t h e  h i g h e r  i s  t h e  f a m i l y ' s  I n d e x  o f  S t a t u s  C h a r a c -
t e r i s t i c s .  
B e l l ' s  s t u d y 1  i n  t h e  S t a t e  o f  M a r y l a n d  r e p r e s e n t s  o n e  o f  
t h e  m a j o r  a c c o m p l i s h m e n t s  o f  t h e  A m e r i c a n  Y o u t h  C o m m i s s i o n  
i n  s t u d y i n g  a l l  f a c t o r s  i n f l u e n c i n g  t h e  l i v e s  o f  t h e  y o u t h  o f  
A m e r i c a .  I n  a t t e m p t i n g  t o  a s c e r t a i n  t r u e  c o n d i t i o n s ,  r e p r e -
s e n t a t i v e s  o f  t h e  l f i a r y l a n d  s t u d y  w e n t  d i r e c t l y  t o  t h e  y o u t h  
t h e m s e l v e s ,  a n d ,  b y  p e r s o n a l  i n t e r v i e w s ,  s e c u r e d  f i r s t - h a n d  
i n f o r m a t i o n  a n d  o p i n i o n s  f r o m  o v e r  1 3 , 0 0 0  i n d i v i d u a l s .  
G r e a t  c a u t i o n  w a s  t a k e n  t o  i n s u r e  t h e  r e l i a b i l i t y  o f  
t h e  d a t a  w h i c h  s h o u l d  b e  g a t h e r e d .  M u c h  c a r e  w a s  e x e r c i s e d  
i n  t h e  p r e p a r a t i o n  o f  t h e  s c h e d u l e  o f  q u e s t i o n s  a n d  t h e  m a n -
u a l  o f  i n s t r u c t i o n s  w h i c h  a c c o m p a n i e d  i t .  T h e  i n t e r v i e w e r s  
w e r e  g i v e n  a  s p e c i a l  c o u r s e  o f  t r a i n i n g  b e f o r e  b e g i n n i n g  
t h e i r  w o r k .  T h e  s a m p l i n g  t e c h n i q u e  u s e d  w a s  s c i e n t i f i c a l l y  
l .  B e l l ,  H o w a r d  M . ,  Y o u t h  T e l l  T h e i r  ~tSry. W a s h i n g t o n :  
T h e  A m e r i c a n  C o u n c i l  o n  E d u c a t i o n .  l  3  2 5 3  
developed and rigid controls were employed to guarantee 
strict adhere.nee to the standards that were adopted. The 
staff of the American Youth Commission making the Maryland 
study, by choosing 13,528 young people between the ages of 
sixteen and twenty-four succeeded in eliminating any serious 
doubt as to the representativeness of the group interviewed, 
since every kind of neighborhood or area, every social and 
economic stratum, and every educational and intellectual 
level was proportionately represented in the final sample~ 
youth from cities, towns, villages, and the open country; 
young people from exclusive country clubs, middle-class 
neighborhoods, and blighted areas in the slums; students 
from colleges, high schools, vocational and parochial 
schools, and young people who had never gone to school. 
This was a sample study and appeared to be as representative 
of "typical" American youth as any sample study could be of 
American situations and condi. tions. 
Summary of the Studyl 
In summarizing the attitudes and opinions of young 
people, as revealed by the present study, Bell found that 
1. Bell, Howard M., Youth Tell Their ~tSry. Washington: 
The American Council on Education. 1 3 254 
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m o s t  o f  t h e  y o u t h  : i n t e r v i e w e d  h a d  o p i n i o n s  o n  t h e  v a r i o u s  
t o p i c s  d i s c u s s e d ,  a n d  t h a t  t h e y  w e r e  w i l l i n g ,  a n : i  o f ' t e n  
a n x i o u s ,  t o  e x p r e s s  t h e m s e l v e s .  
W a g e s .  O n  t h e  m a t t e r  o f  w a g e s  h e  f o u n d  t h e  m a j o r i t y  
o f  t h e  y o u t h  o f  t h e  o p i n i o n  t h a t  w a g e  r a t e s  g e n e r a l l y  w e r e  
t o o  l o w  i n  O c t  o b  e r ,  1 9 3 5 ,  a n d  t h a t  g o v e r n m e n t  a c t i o n  w a s  t h e  
b e s t  m e a n s  o f  r a i s i n g  t h e m .  W h e n  a s k e d  d i r e c t l y  i f  t h e  g o v -
e r n m e n t  s h o u l d  s e t  t h e  m i n i m u m  w a g e  a n d  m a x i m u m  h o u r  s t a n d -
a r d s  f o r  b u s i n e s s  a n : i  i n d u s t r y ,  t h r e e - f o u r t h s  o f  t h e m  s a i d  
t h a t  i t  s h o u l d .  
R e l i e f  •
1  
N i n e t y  p e r c e n t  b e l i e v e d  t h a t  t h e  p r o  v i  s i a n  o f  
r e l i e f  f o r  t h e  n e e d y  u n e m p l o y e d  w a s  a  r e s p o n s i b i l i t y  i n  
4 0  
w h i c h  t h e  f e d e r a l  g o v e r n m e n t  s h o u l d  p a r t i c i p a t e .  ' . l . ' b . e y  w e r e  
e q u a l l y  e m p h a t i c  i n  t h e i r  o p i n i o n s  t h a t  t h e  r e l i e f  p r o v i d e d  
s h o u l d  b e  o n  a  " h e a l t h  a n d  d e c e n c y "  l e v e l ,  a n d  t h a t  i t  s h o u l d  
b e  g i v e n  f o r  l a b o r  p e r f o n n e d ,  n o t  a s  a  d i r e c t  g r a n t .  
C h i l d  L a b o r .  A g a i n  t h e  y o u n g  p e o p l e  w e r e  a l m o s t  u n a n i -
m o u s  i n  f a v o r i n g  g o v e r n m e n t  r e g u l a t i o n  o f  t h e  g a i n f u l  e m p l o y -
m e n t  o f  c h i l d r e n  f o u r t e e n  a n d  f i f ' t e e n  y e a r s  o l d .  L e s s  t h a n  
5 %  s a i d  t h e  g o v e r n m e n t  s h o u l d  k e e p  " h a n d s  o f f " .  T h e  o t h e r s  
w e r e  e q u a l l y  d i v i d e d ,  h a l f  b e l i e v i n g  i n  t h e  c o m p l e t e  a b o l i -
l .  B e l l ,  H o w a r d  M . ,  Y o u t h  T e l l  T h e i r  ~. W a s h i n g t o n :  
T h e  A m e r i c a n  C o u n c i l  o n  E d u c a t i o n .  1 9 3 8  2 5 4  
tion of child labor, while the other half considered it per-
missible under certain circumstances, largely economic in 
character. 
~ Suffrage. Taking up the matter of the suffrage, he 
discovered that slightly more than half of the 22-24 year 
old group had availed themselves of the privilege of voting 
when they last had the opportunity. When asked, if, in 
their opinion, candidates were usually elected to public of-
fice because of their capability to fill the office, some-
what more than half of the youth thought they were. Almost 
1/3, however, felt that this was infrequently or never the 
case. Indifference stood out as the chief reason for the 
youth's failure to vote. 
Employment of Married Women. In considering the ques-
tion of gainful employment of married women who wanted to 
wori, one sixth of the youth voiced no opinion whatever, one-
eighth would completely exclude them from the labor market, 
and more than two-thirds would permit their employment under 
certain conditions. 
Drinking. More than half the youth admitted that, with 
varying degrees of frequency and moderation, they indulged 
1. Bell, Howard M., Youth Tell Their Story. Washington: 
The .American Council on Education. 1938 253 
i n  s o m e  k i n d  o f  a l c o h o l i c  b e v e r a g e .  O n e - f i f ' t h  w e r e  u n q u a l i -
f i e d l y  o p p o s e d  t o  d r i n k i n g .  S o m e w h a t  m o r e  t h a n  o n e - f o u r t h ,  
t h o u g h  n o t  d r i n k e r s  t h e m s e l v e s ,  w e r e  n o t  o p p o s e d  t o  o t h e r s  
d r i n k i n g .  D r i n k i n g  w a s  i n d u l g e d  i n  b y  l a r g e  n u m b e r s  o f  b o y s  
a n d  g i r l s  u n d e r  2 1 ,  m o r e  t h a n  h a l f  o f  t h e  b o y s  a n d  a l m o s t  
t w o - f i f t h  o f  t h e  g i r l s  a d m i t t i n g  t h a t  t h e y  d r a n k .  
W a r .  T h e  m a j o r i t y  o f  t h e  y o u t h  v o i c e d  t h e  o p i n i o n  t h a t  
w a r  w a s  b o t h  n e e d l e s s  a n d  p r e v e n t a b l e .  F e w  s h o w e d  a n y  e h -
t h u s i a s m  f o r  w a r ,  b u t  o n l y  o n e  i n  s i x  s a i d  t h a t  h e  w o u l d  
r e f u s e  t o ,  g Q .  T h e  m a j o r i t y  w o u l d  f o l l o w  t h e  c o u r s e  o f  l e a s t  
r e s i s t a n c e  a n d  g o  i f  t h e y  w e r e  d r a f t e d .  
T h e  Y o u t h  P r o b l e m .  A s  t h e  y o u t h  t h a n s e l v e s  s e e  i t ,  
4~ 
t h e  " y o u t h  : r ; r o b l e m "  i s  l a r g e l y  a  m a t t e r  o f  e c o n o m i c  s e c u r i t y ,  
a n d  i s  c l o s e l y  r e l a t e d  t o  t h e  s o c i a l  a n d  e c o n o m i c  l i f e  o f  t h e  
f a m i l y .  T h e  y o u t h ' s  h o m e  l i f e  i n  r e g a r d  t o  r e l a t i o n  t o  
p a r e n t s ,  b r o k e n  h o m e s ,  o c c u p a t i o n  o f  f a t h e r ,  e c o n o m i c  s t a t u s  
o f  t h e  f a m i l y  i n  t h e  c o m m u n i t y ,  n u m b e r  o f  c h i l d r e n  i n  t h e  
f a m i l y , (  t w o  b e i n g  t h e  p r e f e r r e d  n u m b e r , ) k i n d  a n d  t y p e  o f  
s c h o o l  t h e  y o u t h  a t t e n d e d ,  t h e  t y p e  o f  e m p l o y m e n t ,  c h u r c h  a n d  
s o c i a l  o p p o r t u n i t i e s ,  d e l i n q u e n c y ,  a n d  a t t i t u d e  t o w a r d  t h e  
a c c e p t e d  v a l u e s  o f  l i f e ,  a l l  c o r r e l a t e  c l o s e l y  w i t h  t h e i r  
1 .  B e l l ,  H o w a r d  M . ,  Y o u t h  T e l l  T h e i r  S t S r y .  W a s h i n g t o n :  
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ideas of economic security. 
Employment. For hundreds of thousands of youth in 
America, this means getting a job. For as many others, it 
means a wage that will provide both an acceptable standard 
of living, and an opportunity to provide for future years. 
Education. For large numbers that have been forced out 
of school for economic reasons, this means the creation of a 
less fictitious equality of opportunity. For youth them-
selves recognize that the unequal social and economic status 
of their place in the conununity has a definite bearing on 
their educational opportunities in our schools as they are 
now organized. For many others who are still in school, it 
means an educational program that is more clearly in harmony 
with their interests and needs. 
Recreation. For no less than millions of young people 
in America, the need is for an awakening on the part of com-
munities, to the social as well as the personal values of 
healthful and satisfying recreation, and a determination 
to develop leisure time programs that will not only absorb 
energies, that often lead to delinquent behavior, but will 
add something valuable to the spiritual stature of those 
who participate in them. 
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.  T A B L E  1  . . . .  ·  A R E A  O F  S T U D Y  
O F  M A R Y L A N D  Y O U T H  B Y  H O W A R D  M .  B E L L  
A r e a  S t u d i e d  
N u m b e r  o f  Y o u t h  P e r c e n t a g e  
B a l t i m o r e  
i t  I  i t 2 2  
2 2 . 9 %  
C o u n t i e s  o f  M d .  
9 1 0 Z 6  
6z.1~ 
A l l  M a r i l a n d  Y o u t h  
1 2 1 2 2 8  
1 0 0 %  
A n  e v e n  m o r e  i m p o r t a n t  e v i d e n c e  o f  c l e a v a g e  i n  o u r  t r a -
d i t i o n a l  p a t t e r n e d  s o c i a l  s t r u c t u r e  o f  l o o k i n g  t o w a r d  t h e  
f u t u r e  a p p e a r s  t o  b e  d e v e l o p i n g  a l o n g  c l a s s  l i n e s .  T h e  
4~ 
c h a n c e  f o r  t h e  e n t e r p r i s i n g  l o n e  w o r k m a n  t o  " g e t  a h e a d  i n  a  
b i g  w a y "  i s  d i m i n i s h i n g .  P l a n t  u n i t s  a r e  l a r g e r ,  m a c h i n e  
t e c h n o l o g i e s  a r e  h o l d i n g  m o r e  w o r k e r s  o n  a  s e m i - s k i l l e d  l e v e l ,  
a n d  i n  t h e  i m p e r s o n a l i t y  o f  l a r g e - s c a l e  o p e r a t i o n s  i t  i s  
e a s i e r  f o r  t h e  i n d i v i d u a l  w o r k e r  t o  g e t  l o s t  i n  t h e  s h u f f l e .  
T h e  d i s t a n c e  b e t w e e n  t h e  f l o o r  o f  t h e  s h o p  a n d  t h e  b o s s  
1
s  b i g  
l e a t h e r  c h a i r  i s  l e n g t h e n i n g .  T h e  c h a n c e  t o  b r e a k  a w a y  a n d  
s t a r t  a  m o d e s t  s h o p  o f  o n e ' s  o w n  i s  l e s s e n e d  b y  t h e  h i g h  i n -
i t i a l  c o s t  o f  m a c h i n e r y ,  t h e  d i f f i c u l t y  o f  s e c u r i n g  c r e d i t  
o n  a  s h o e s t r i n g ,  a n d  t h e  c o m p e t i t i v e  a d v a n t a g e  o f  t h e  e x i s t -
i n g  c o r p o r a t e  u n i t s .  A l l  o f  t h i s  m e a n s  t h a t  t h e  g i l t  i s  
w e a r i n g  t h i n  o n  t h e  o l d  f o r m u l a  t h a t  
1 1
T h e  s k y  i s  t h e  l i m i t  
for any man who works hard, saves his money, and watches his 
chances" - and the little fellow in the lower middle class or 
4o 
in the upper lower class is beginning to realize it. Many 
workingmen and white collar workers in these classes are ac-
cepting themselves as stuck where they are and forced to wrest 
such meaning out of life as they can in the class position 
they now hold. One emphasis on advancement in the social or-
der remains, however, and that is the hope of sending their 
children to college.l 
Hollingshead's study2 was designed to test the hypothesis 
that the social behavior of adolescents is related functional-
ly to the position their families occupy in the social struc-
ture of the community. The data used to test this hypothesis 
was assembled in a mid-western community of 10,000 inhabi-
tants between June, 1941, and December, 1942. The group 
studied consisted of 369 boys and 366 girls between the ages 
of 13 and 19 inclusive, who resided in the community during 
the school year, 1941-1942, and who completed the elementary 
grades between 1938 and 1941. A complete cross section of 
1. Lynd, Robert S., Knowledge For What? Princeton: 
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2. Hollingshead, August B., Elmtown's Youth. New York: 
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t h i s  " h i g h  s c h o o l  g e n e r a t i o n "  w a s  a t t e m p t e d ,  a d o l e s c e n t  b y  
a d o l e s c e n t ,  f a m i l y  b y  f a m i l y .  
E m p i r i c a l  t e s t  o f  t h e  h y p o t h e s i s  r e q u i r e d  t h e  a c c u m u l a -
t i o n  o f  e x t e n s i v e  i n f o r m a t i o n  o f  m a n y  k i n d s  f r o m  v a r i e s  
s o u r c e s  o n  t h e  c o m m u n i t y ' s  s o c i a l  s t r u c t u r e ;  p l a c e m e n t  o f  
4 6  
t h e  a d o l e s c e n t ' s  f a m i l y  i n  t h e  s o c i a l  s t r u c t u r e ;  o b s e r v a t i o n  
o f  t h e  b e h a v i o r  o f  t h e  a d o l e s c e n t s ;  a n d  a n a l y s i s  o f  t h e  d a t a  
o n  t h e  a d o l e s c e n t s '  b e h a v i o r  t o  s e e  i f  t h e y  v e r i f y  o r  n u l l i f y  
t h e  h y p o t h e s i s .  
T h e  E l m t o w n  s o c i a l  s t r u c t u r e  w a s  f o u n d  t o  b e  s t r a t i f i e d  
i n t o  f i v e  c l a s s e s .  A  p r o c e d u r e  w a s  d e v e l o p e d  w h i c h  e n a b l e d  
h i m  t o  p l a c e  e a c h  a d o l e s c e n t ' s  f a m i l y  i n  i t s  a p p r o p r i a t e  
c l a s s .  I t  w a s  s h o w n  t h a t  e a c h  o f  t h e  f i v e  c l a s s e s  d i f f e r e d  
f r o m  t h e  o t h e r s  b y  t h e  p o s s e s s i o n  o f  a  c o m p l e x  o f  t r a i t s  
t h a t  i s  c a l l e d  t h e  c l a s s  c u l t u r e .  I V h e n  i t  w a s  e s t a b l i s h e d  
t h a t  t h e  s o c i a l  s t r u c t u r e  w a s  s t r a t i f i e d  i n t o  f i v e  c l a s s e s ,  
t h e  f a m i l i e s  w e r e  p l a c e d  i n  t h e i r  a p p r o p r i a t e  c l a s s  p o s i -
t i o n s .  H e  t h e n  b e g a n  t h e  a n a l y s i s  o f  t h e  d a t a  b y  s t a t i s t i -
c a l  p r o c e d u r e s ,  s u p p l e m e n t e d  b y  d e s c r i p t i v e  q u a l i t a t i v e  m a t -
e r i a l ,  t o  s o l v e  t h e  p r o b l e m  o f  h i s  r e s e a r c h .  A f t e r  a  s t a -
t i s t i c a l  s u m m a r y  o f  h i s  f i n d i n g s  h e  w a s  a b l e  t o  s t a t e  w i t h  
1 .  H o l l i n g s h e a d ,  A u @ . l s t  B . ,  E l m t o w n ' s  Y o u t h .  N e w  Y o r k :  
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confidence that there was a functional, rather than a chance, 
relationship between the behavior of the adolescents and the 
class their families occupied in the social structure. 
'l'he findings1 reveal that the behavior of the adolescents 
is related significantly to class in every major phase of 
social behavior-- the school, the church, the job, recreation, 
the clique, dating, and sex. Although the degree of associa-
tion between class and behavior varied from one activity to 
another, and was in no instance perfect, the correlation ob-
tained was highly significant. Therefore, he concludes with 
confidence that adolescents who have been reared in families 
that possess different class culture may be expected to fol-
low different behavior patterns in their responses to situa-
tions they encounter in their participation in the community's 
social life. This study has demonstrated clearly that, for a 
cross section of a relatively homogenous age and sex group in 
contemporary America, the home an adolescent comes from con-
ditions in a very definite manner the way he behaves in his 
relations with others in his environment. 
One of the important things this study highlights is the 
diversity of behavior exhibited by adolescents in their day-
1. Hollingshead, August B. Elmtown's Youth. New York: 
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t o - d a y  a c t i v i t i e s ,  a c c o r d i n g  t o  t h e i r  c l a s s  p o s i t i o n .  ' l b e  
c h i l d  r e c e i v e s  t h e  v a s t  m a j o r i t y  o f  h i s  e x p e r i e n c e  d u r i n g  
4 S  
t h e  p r e - s c h o o l  y e a r s  i n  h i s  p a r e n t · a l  h o m e  a n d  i n  t h e  i m m e d i -
a t e  n e i g h b o r h o o d  a r o u n d  h i s  h o m e .  D u r i n g  t h e s e  y e a r s  e s s e n -
t i a l  a s p e c t s  o f  c l a s s  c u l t u r e  w h i c h  c h a r a c t e r i z e  t h e  f a m i l y  
a r e  t r a n s f e r r e d  t h r o u g h  t h e  s u b t l e  p r o c e s s  o f  i n f o r m a l  
l e a r n i n g  f r o m  t h e  p a r e n t s  t o .  t h e .  c h i l d .  W h a t  t h e  c h i l d  l e a r n s  
i n  t h e  h o m e  i s  c a r r i e d  o u t  o f  i t  t o  t h e  n e i g h b o r h o o d ,  a n d  t h e  
c h i l d  i s  n o t  a w a r e  o f  t h e  c o n n e c t i o n  b e t w e e n  h o m e  i n f l u e n c e  
a n d  w h a t  h e  d o e s .  I n  t h i s  w a y  f a m i l y  b a c k g r o u n d  g o e s  w i t h  a  
c h i l d  w h e r e v e r  h e  g o e s ,  a n d  w h a t  h e  h a s  l e a r n e d  i n  t h e  h o m e  
a c t s  a s  a  p o w e r f u l  i n f l u e n c e  o n  h i s  b e h a v i o r  i n  n o n - f a m i l y  
s o c i a l  s i  t u a  t i  o n s .  
T h e  c l a s s  a s p e c t  o f  t h i s  l e a r n i n g  p r o c e s s  i s  i n t e n s i f i e d  
b y  t h e  f a c t  t h a t  f a m i l i e s  i n  a  g i v e n  n e i g h b o r h o o d  b e l o n g ,  
w i t h  f e w  e x c e p t i o n s ,  e i t h e r  t o  t h e  s a m e  o r  a n  a d j a c e n t  c l a s s ,  
a n d  p o s s e s s  t h e  s a m e  o r  s i m i l a r  c l a s s  c u l t u r e s .  C o n s e q u e n t -
l y  t h e  n e i g h b o r h o o d  c h i l d r e n ,  w i t h  w h a n  a  c h i l d  p l a y s ,  t e n d  
t o  h a v e  t h e  s a m e  o r  s i m i l a r  c l a s s  t r a i t s  a n d  a t t i t u d e s .  I n  
t h i s  w a y  t h e y  l e a r n  s i m i l a r  d e f i n i t i o n s  o f  a c c e p t a b l e  o r  
u n a c c e p t a b l e  b e h a v i o r .  F a m i l i e s  l i v i n g  i n  a  p a r t i c u l a r  
1 .  H o l l i n g s h e a d ,  A u g u s t  B . ,  E l m t o w n ' s  Y o u t h .  N e w  Y o r k :  
J o h n  ~iley a r r l  S o n s ,  I n c .  1 9 4 9  4 4 2  
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residential area provide their children with different learn-
ing siblations from those of families in other residential 
areas. 1 
The bmavior :i;atterns and conceptions of right and 
wrong, of self, of others, and of society learned by the 
child in the home and the neighborhood are carried into the 
school, the church, and other areas of community life. In 
these situations the child encounters children fran other 
neighborhoods who have other bmavior :i;atterns and other de-
finitions of suitable behavior. In these non-family, non-
neighborhood si tll at ions the attitudes and behavior patterns 
associated with certain classes are more acceptable than 
others. In the school situation the bmavior pattern of 
classes I, 11, and Ill, are generally more acceptable than 
those of class IV, or V. The children from the three upper 
classes are more acceptable to one another and the things 
they have learned at home and in the neighborhood are not ab-
horred as are the things learned by children in class V. The 
little a lass V boy or girl knows he or she is "wrong" social-
ly, and never allowed to forget that he or she is "wrong". 
On the other hand, the Class II child knows that he is "right" 
1. Hollingshead, August B., Elmtown's Youth. New York: 
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a n d  w h a t  h e  d o e s  i s  " r i g h t " .  H e  i s  t a u g h t  t o  b e  " p o l i t e " ,  
t o  h a v e  " g o o d  m a n n e r s " .  H e  i s  t a u g h t  t h a t  p e r s o n a l  a g g r e s -
s i o n  i s  d a n g e r o u s  f r o m  t h e  v i e w p o i n t  o f  s o c i a l  a c c e p t a n c e ,  
b u t  t o  u s e  s t r a t e g y  t o  @ i n  o n e ' s  e n d s .  C l a s s  I V  a n d  V  
c h i l d r e n  s e t t l e  t h e i r  d i f f e r e n c e s  w i t h  t h e i r  f i s t s ,  e a r n  
t h e i r  o w n  m o n e y ,  m a k e  t h e i r  o w n  c h o i c e s ,  a n d  i n  t h e i r  
t h o u g h t s  a n d  a c t i o n s  p l a y  t h e  r o l e  o f  t h e i r  s o c i a l  c l a s s . l  
A f t e r  c a r e f u l l y  c o n s i d e r i n g  a l l  f i n d i n g s  H o l l i n g s h e a d  
s t a t e s  t h a t :  ( 1 )  c h i l d r e n s '  b e h a v i o r  p a t t e r n s  a r e  e s t a b l i s h -
e d  p r i m a r i l y  b y  t h e i r  e a r l y  e x p e r i e n c e s  i n  t h e  f a m i l y  a n d  
s e c o n d a r i l y  i n  t h e  n e i g h b o r h o o d ,  ( 2 )  s i m i l a r  e x p e r i e n c e s  i n  
f a m i l y  a n d  n e i g h b o r h o o d  m o l d  c h i l d r e n  i n t o  s i m i l a r  s o c i a l  
t y p e s  b e c a u s e  t h e i r  l e a r n i n g  i n  b o t h  a r e a s  t e n d s  t o  b e  
s t r o n g l y  a s s o c i a t e d  w i t h  c l a s s ,  ( 3 )  t h a t  b y  t h e  t i m e  a  c h i l d  
r e a c h e s  a d o l e s c e n c e  h i s  p e r s o n a l i t y  i s  f o r m e d ,  a n d  ( 4 )  t h a t  
a  c h i l d ' s  h o m e  a n d  f a m i l y  t r a i n i n g  d e t e r m i n e s  h i s  b e h a v i o r  
p a t t e r n  i n  n o n - f a m i l y  s o c i a l  a c t i v i t i e s .  T h u s  a d o l e s c e n t s  
r e a r e d  i n  a  g i v e n  c l a s s  e x h i b i t  t h e  b e h a v i o r  c h a r a c t e r i s t i c  
o f  t h e i r  g i v e n  c l a s s ,  u n l e s s  p r e s e n t e d  w i t h  a  d i f f e r e n t  s e t  
o f  c o n d i t i o n s  w h i c h  c o m e  t o  h a v e  s o  g r e a t  a  v a l u e  f o r  t h e m  
t h a t  t h e r e  w i l l  b e  s i g n i f i c a n t  c h a n g e s  i n  t h e i r  b e h a v i o r .  
l .  H o l l i n g s h e a d ,  A u g u s t  B . ,  E l m t o w n ' s  Y o u t h .  N e w  Y o r k :  
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Social mobility may then be expected to follow when the in-
dividual changes his behavior pattern to a higher class. 
All evidence in this study points to the fact that the 
effects of differential learning in the home and neighbor-
hood during the childhood years are the basic conditioning 
factors which give rise to the highly significant differ-
ences in social behavior observed among the adolescents in 
the different classes. 1 
1. Hollingshead, August B,, Elmtown's Youth. New York: 
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C H A P T E R  I I I  
P R O C E D U R E  F O R  G A T H E R I N G  D A T A  
S e l e c t i o n  o f  t h e  f i e l d .  A  g r o u p  o f  t h i r t y - f i v e  a d o l e -
s c e n t  c h i l d r e n ,  b e t w e e n  t h e  a g e s  o f  t e n  a n d  f o u r t e e n ,  i n  a  
s i x t h - g r a d e  r o o m  i n  a  s m a l l  w e s t e r n  c i t y  a r e  c h o s e n  f o r  t h e  
s u b j e c t s  o f  t h e  s t u d y .  ' l ' h e s e  c h i l d r e n  a r e  c h o s e n  f o r  t h r e e  
r e a s o n s :  ( a )  T h e s e  c h i l d r e n  h a v e  m o v e d  u p  t h r o u g h  t h r e e  
g r a d e s  t o g e t h e r ,  k n o w  e a c h  o t h e r  v e r y  w e l l ,  a n d  t h e  s i x t h  
g r a d e  i s  t h e  l a s t  y e a r  t h e y  w i l l  w o r k  t o g e t h e r  a s  a  g r o u p ;  
( b )  t h e r e  i s  a  r e p r e s e n t a t i v e  n u m b e r  o f  b o y s  a n d  g i r l s  i n  
t h i s  g r o u p ,  t h e r e  b e i n g  t w e n t y  b o y s  a n d  f i f t e e n  g i r l s ;  ( c )  
t h e r e  i s  a  h i s t o r y  o f  m a l a d j u s t l l l e n t  i n  t h i s  r o o m ,  t h e y  a r e  
k n o w n  a s  p r o  b l  e m - c h i l d r e n  t h r o u g h  o u t  t h e  s c h o o l  s y s t e m ,  a n d  
i t  i s  h o p e d  t h a t  t h e  c a u s e s  o f  t h e i r  p e r s o n a l i t y  p r o b l e m s  
m a y  b e  f o u n d  i n  o r d e r  t h a t  t h e s e  b o y s  a n d  g i r l s  m a y  b e  b e t t e r  
u n d e r s t o o d .  
G a t h e r i n g  t h e  d a t a .  T h e  c o l l e c t i o n  o f  t h e  d a t a  i s  m a d e  
•  
f r o m  J a n u a r y ,  1 9 4 9 ,  t o  M a r c h ,  1 9 4 9 ,  w i t h  h o m e  v i s i t s  a n d  e n -
v i r o n m e n t a l  s t u d i e s  c o n t i n u i n g  i n t o  J u n e ,  1 9 4 9 .  T h e  i n s t r u -
m e n t s  f o r  m e a s u r i n g  u s e d  i n  t h i s  s t u d y  a r e :  
1 .  T h e  S o c i o - E c o n o m i c  S t a t u s  o f  t h e  H o m e  
A .  P a r e n t  Q u e s t i o n n a i r e  
B .  I n d e x  o f  S t a t u s  C h a r a c t e r i s t i c s  
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11. Social-Personal Adjustment in the Classroom 
A. Hildreth' s Personality and Interest Inventory 
B. Sociogram I and Sociogram II 
c. California Test of Personality 
D. California Test of Mental ll'.aturi ty 
E. Child's Autobiography 
F. Teacher Interview 
G. Binet In tel ligenc e Tests 
H. Case Studies 
Tabulation of the data. Statistical tables, charts, 
and graphs are used in the interpretation of the find:ings 
in order to present in intelligible form the facts revealed 
by this study. 
A . F A M I L Y  S O C I A L  A N D  E C O N O M I C  S T A T U S  A C C O R D I N G  T O  
W A R N E R ' S  I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
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T h e  P u r p o s e  o f  T h i s  D a t a .  T h e  a i m  a n d  p u r p o s e  o f  t h i s  p a r t  
o f  t h e  s t u d y  i s  t o  c o l l e c t  s u f f i c i e n t  i n f o r m a t i o n  r e g a r d i n g  
t h e  h o m e s ,  f a m i l y  l i f e ,  a n d  g e n e r a l  s o c i a l  b a c k g r o u n d  o f  e a c h  
c h i l d  i n  t h e  c l a s s r o o m  i n  o r d e r  t o  r a t e  h i s  o r  h e r  f a m i l y  
a c c o r d i n g  t o  t h e  s c a l e  g i v e n  b y  W a r n e r l  a s  a n  I n d e x  o f  
S t a t u s  C h a r a c t e r i s t i c s .  
T h e  m e t h o d  o f  c o l l e c t i n g  d a t a .  T h e  d a t a  w a s  g a t h e r e d  
b y  h o m e  i n t e r v i e w s ,  a p p a r e n t l y  f o r  t h e  p u r p o s e  o f  d i s c u s s i n g  
t h e  c h i l d ' s  s c h o o l  w o r k  a n d  g e n e r a l  w e l f a r e .  T o  p r e p a r e  t h e  
p a r e n t  f o r  t h e  h o m e  v i s i t  b y  t h e  i n t e r v i e w e r ,  a t  t h e  b e g i n -
n i n g  o f  t h i s  s t u d y ,  a  l e t t e r  o f  e x p l a n a t i o n  w a s  g i v e n  t o  
e a c h  c h i l d  i n  t h e  c l a s s r o o m .  ' l ' h i s  l e t t e r  w a s  t o  b e  t a k e n  
h o m e  t o  t h e  p a r e n t s ,  T h e  e x p l a n a t i o n  o f  t h e  p u r p o s e  o f  t h e  
h o m e  v i s i t  a p p e a r e d  t o  s a t i s f y  t h e  p a r e n t s  t h a t  t h e  i n t e r v i e w  
w a s  i m p o r t a n t  t o  t h e  w e l f a r e  o f  t h e i r  c h i l d .  I n  a l l  b u t  o n e  
i n s t a n c e  t h e  i n t e r v i e w e r  w a s  c o r d i a l l y  r e c e i v e d  b y  a t  l e a s t  
o n e  p a r e n t .  
T h e  i n t e r v i e w e r  h a d  b e e n  t r a i n e d  i n  t h e  t e c h n i q u e  o f  
1 .  W a r n e r ,  W .  L l o y d . ,  S o c i a l  C l a s s  i n  A m e r i c a .  C h i c a g o :  
S c i e n c e  R e s e a r c h  A s s o c i a t e s ,  I n c .  ~49 1 3 1 - 1 8 3  
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skillful questioning in order to bring out pertinent data as 
to financial and social standing in the community. A ques-
tionnaire on home and fanily environment, containing these 
questions, was filled out by the interviewer as soon as possi-
ble after the interview, using the words and phrases used by 
the parent, as far as possible, to preserve the tone and feel-
ing of the interview. 
All homes of the thirty-five children in the class room 
were visited during the time of this study, and question-
naires filled out for each individual child. After care-
fully considering the information obtained in each question-
naire, the families were rated into five social classes 
according to the Index of Social Status Characteristics as 
given by Warner. 
1. 
2. 
3. 
4. 
5. 
SOCIAL CLASSES IN THE SMALL WESTERN 
CITY OF THIS STUDY 
Lower - Upper 
1 child or 2.9% of the thirty five in the room 
Upper - Middle 
$ children or 22.9% 
Lower - Middle 
11 children or 31.4% 
Upper - Lower 
20% 7 children or 
Lower - Lower 
$ children or 22.99% 
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T A B L E  U  
T h e  S o c i a l  C l a s s  C o n f i g u r a t i o n  
o r  F a m i l y  S t a t u s  R a t i n g  S c a l e  
C l a s s  K i n d  o f  F a m i l y  
1 .  U E E _ e r  
T h e  wealth~.!l..I!:ominent 
T h e  4 0 0  ,  w i t h  f a m i l y  a n d  m o n e y  
2 .  U m ? , e r  M .  T h e  s o l i d  p e o p l e ,  b u t  d o  n o t  g o  i n  
f o r  s o c i a l  t h i n g s .  
J . .  L o w e r  M i d d l e  T h e  p l a i n  c o m m o n  p e o p l e ,  t h e  
" L A B O R I N G  C L A S S "  
4 .  U . . E , E e r  L o w e r  P o o r
1  
b u t  h o n e s t - " T h e  l i t t l e  
. 2 _ .  L o w e r  
T h e  p o o r  a n d  u n f o r t u n a t e ,  
" r e l i e f e r s "
1  
h i l l  b i l l i e s  
6  •  L o w e r  L o w e r  
" P o o r  w h i t e  t r a s h "  D i r t : L .  a n d  
i m m o r a l .  
T h i s  s y s t e m  o f  c l a s s  p l a c e m e n t  w a s  m a d e  b y  1 0  j u d g e s  
i n c l u d i n g  b u s i n e s s  m e n ,  d o c t o r s ,  c h u r c h  m e m b e r s ,  t e a c h e r s ,  
a n d  p o l i t i c i a n s .  A  w e l l  d e f i n e d  s e t  o f  s t a t u s  c r i t e r i a  a n d  
s t a t u s  c a t e g o r i e s  g u i d e d  t h e i r  i n d i v i d u a l  j u d g m e n t s  i n  t h e i r  
c o n s c i o u s n e s s  o f  c l a s s e s  i n  o u r  s o c i a l  s y s t e m .  
The Four Status Characteristics 
l. Occupation. 
Occupations are classified into 7 groups. The primary 
factors considered in all cases was the degree of skill 
required for the job, and the prestige value assigned 
to the job by the community. This classification gave 
57. 
an average, or middle, category, three categories below, 
and three above, f·rom professionals to unskilled workers. 
2. Source of Income. 
The source of income was found to be easier to obtain 
information about than the amount of income, and gave 
a very good indication of the amount; r·rom inherited 
wealth to relief in 7 classifications. 
3. House Type. 
It was felt that the type of home in which the family 
lived was a good criteria for classification of the 
social and economic status of the family. Homes were 
classified in 7 ratings, from Large and in good condit.ion 
to Very Bad. Surroundings and yard were also considered. 
4. Dwelling Area. 
Since most towns have areas of unequal prestige and un-
equal value, both socially and economically, the town 
was divided into 7 areas from Very High to Very Low. 
R a t i n g  
1 .  
2 .  
3 .  
4 .  
5 ,  
6 .  
7 .  
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T A B L E  l l l  
S c a l e  f o r  R a t i n g  O c c u p a t i o n  
O c c u p a t i o n  
L a w y e r s ,  d o c t o r s ,  H i g h  S c h o o l  S u p t . ,  m i n i s t e r s ,  
$ 7 5 , 0 0 0  b u s i n e s s  o w n e r ,  r e t i r e d  b u s i n e s s  m a n ,  
m a n a g e r s  o f  l a r g e  i n d u s t r i e s ,  g e n t l e m a n  f a r m -
e r s ,  c e r t i f i e d  p u b l i c  a c c o u n t a n t s ,  j u d g e s ,  
a r c h i t e c t s ,  p r o f e s s o r s .  
H i g h - s c h o o l  t e a c h e r s ,  e d i t o r s ,  l i b r a r i a n s ,  
t r a i n e d  n u r s e s ,  $ 2 0 , 0 0 0  b u s i n e s s  m a n ,  o f f i c e  
a n d  d e p a r t m e n t  m a n a g e r s ,  r e a l  e s t a t e  s a l e s m e n ,  
i n s u r a n c e  s a l e s m a n ,  p o s t m a s t e r s ,  f a r m  o w n e r s  
o f  l a r g e  f a r m s ,  u n d e r t a k e r s .  
S o c i a l  w o r k e r s ,  g r a d e  s c h o o l  t e a c h e r s ,  a s s i s t -
a n t s  t o  m i n i s t e r s ,  u n d e r t a k e r s ,  l i b r a r i a n s ,  
$ 5 , 0 0 0  b u s i n e s s  m a n ,  a u t o  s a l e s m a n ,  p o s t a l  
c l e r k s ,  s e c r e t a r i e s ,  t e l e p h o n e  o p e r a t o r s ,  
c o n t r a c t o r s .  
$ 3 , 0 0 0  b u s i n e s s  m a n ,  d i m e  s t o r e  c l e r k s ,  h a r d -
w a r e  s a l e s m e n ,  b e a u t y  o p e r a t o r s ,  s t e n o g r a p h e r s ,  
m a i l m e n ,  t i c k e t  a g e n t s ,  e l e c t r i c i a n s ,  p l u m b e r s ,  
d r y c l e a n e r s ,  b u t c h e r s ,  r a i l r o a d  e n g i n e e r s  a n d  
c o n d u c t o r s .  
$ 5 0 0  t o  $ 2 , 0 0 0  b u s i n e s s  m a n ,  a p p r e n t i c e  t o  
c a r p e n t e r s ,  e l e c t r i c i a n s ,  p l u m b e r s ,  e t c . ,  t i m e  
k e e p e r s ,  l i n e m e n ,  b a r b e r s ,  c o o k s ,  p r a c t i c a l  
n u r s e s ,  p o l i c e m e n ,  s e a m s t r e s s e s ,  t e n a n t  f a r m -
e r s ,  b a r t e n d e r s .  
B u s i n e s s  v a l u e d  a t  l e s s  t h a n  i 5 0 0 ,  b a g g a g e  m e n ,  
n i g h t  p o l i c e m e n ,  w a t c h m e n ,  t a x i  a n d  t r u c k  
d r i v e r s ,  g a s  s t a t i o n  a t t e n d a n t s ,  w a i t r e s s e s ,  
s m a l l  t e n a n t  f a r m e r s .  
H e a v y  l a b o r ,  o d d  j o b  m e n ,  m i n e r s ,  j a n i t o r s ,  
s c r u b  w o m e n ,  n e w s b o y s ,  m i g r a n t  f a r m  l a b o r e r s .  
Rating 
l. 
2. 
3. 
5. 
6. 
TABLE IV 
Scale for Rating Source of Income 
Source of Income 
Inherited wealth. 
The highest prestige, since it im-
plies there has been money in the 
family for several generations. 
Earned weal th • 
A retired individual with sufficient 
money to live comfortably on. 
Profits and fees. 
Money paid to professional men for 
services and advice. Profit from 
owned business. 
Salary. 
Regular inoome, paid for services on 
a monthly, or yearly basis. 
Wages. 
Income determined on an hourly, week-
ly or daily basis. 
Private relief. 
Money from friends or relatives, or 
from churches or associations given 
privately. 
Public relief, and non-respectable 
income. 
Welfare, gambling, bootlegging, etc. 
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R a t i n g  
l .  
2 .  
3 .  
4 .  
5 .  
6 .  
7 .  
T A B L E  V  
R a t i n g  S c a l e  f o r  T y p e  o f  H o m e  
H o u s e  T y p e  
L a r g e  h o u s e s  i n  g o o d  c o n d i t i o n ,  w e l l  
k e p t  l a w n s  w i t h  f l o w e r s  a n d  
s h r u b s .  
L a r g e  h o u s e s  i n  m e d i t m 1  c o n d i t i o n .  
M e d i u m - s i z e d  h o u s e s  i n  g o o d  condi~ 
t i o n .  W e l l  k e p t  y a r d .  
L a r g e  h o u s e s  i n  b a d  c o n d i t i o n .  
A v e r a g e  y a r d .  
M e d i u m  s i z e d  h o u s e s  i n  m e d i u m  
c o n d i t i o n .  
A p a r t m e n t s  i n  r e g u l a r  a p a r t m e n t  
b u i l d i n g s .  
S m a l l  h o u s e s  i n  g o o d  c o n d i t i o n .  
S m a l l  h o u s e s  i n  m e d i u m  c o n d i t i o n .  
D w e l l i n g s  o v e r  s t o r e s .  
M e d i u m  s i z e d  h o u s e s  i n  b a d  c o n d i t i o n .  
S m a l l  h o u s e s  i n  b a d  c o n d i t i o n .  
P o o r  y a r d .  
A l l  h o u s e s  i n  V E R Y  b a d  
D w e l l i n g  i n  s t r u c t u r e s  
t o  b e  u s e d  f o r  h o m e s .  
c o n d i t i o n .  
n o t  i n t e n d e d  
N o  y a r d .  
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Rating 
1. 
2. 
6. 
TABLE VI 
Rating Scale for Dwelling Area 
Dwelling Area 
Very High. 
Best houses in town, wide well-
kept streets with many trees. 
Well-kept lawns. 
High. 
Superior and well above average, 
but with fewer large houses. 
Above Average. 
Nice but not pretentious houses. 
"Good place to live but not 
society." 
Average. 
Small but neat workingmen's homes. 
Respectable neighborhood. 
Below AvE!t'age. 
Close to factories, 
tion, or railroad. 
or not." 
Low. 
business sec-
"Respectable 
Run-down areas, with houses close 
together. Streets and yards 
filled with debris. 
Very Low. 
Slums, unhealthy, social stigma, 
or "shacks along the railroad 
track" 
6l. 
I n d e x  o f  S t a t u s  C h a r a c t e r i s t i c s  - W a r n e r  
t h e  I n d e x  o f  S t a t u s  C h a r a c t e r i s t i c s  a s  a  m e a s u r e m e n t  o f  
s o c i a l  c l a s s  i s  b a s e d  o n  t w o  p r o p o s i t i o n s :  
1 .  T h a t  e c o n o m i c  a n d  o t h e r  p r e s t i g e  f a c t o r s  a r e  h i g h l y  
i m p o r t a n t  a n d  c l o s e l y  c o r r e l a t e d  w i t h  s o c i a l  c l a s s .  
2 .  T h a t  t h e s e  s o c i a l  a n d  e c o n o m i c  f a c t o r s ,  s u c h  a s  
t a l e n t ,  i n c o m e ,  a n d  m o n e y ,  i f  t h e i r  p o t e n t i a l i t i e s  
f o r  r a n k  a r e  t o  b e  r e a l i z e d ,  m u s t  b e  t r a n s l a t e d  i n -
t o  s o c i a l - c l a s s  b e h a v i o r  a c c e p t a b l e  t o  t h e  m e m b e r s  
o f  a n y  g i v e n  s o c i a l  l e v e l  o f  t h e  c o m m u n i t y .  
T A B L E  V l l  
I .  S .  C .  R a t i n g  I n d e x  
W e i g h t e d  
S t a t u s  C h a r a c t e r i s t i c  R a t i n g  W e i g h t  R a t i n g  
O c c u E a t i o n  
2  x  
4  
8  
S o u r c e  o f  I n c o m e  
3  
x  
3  9  
H o m e  T : m e  
2  
x  
3  
6  
D w e l l i n g  A r e a  
3  
x  
2  
6  
W e i . c l i t e d  T o t a l  
2 2  
6 2  
63, 
TABLE VIII 
Social-Class Equivalents for I. S. C. Ratings 
Rating Weighted Total Social-Class Equivalents 
12-- 17 Upper Class 
18 - 22 Upper class, with some Upper Middle Class 
23 
- 24 Intermediate: either Upper or Upper Middle 
25 
- 33 Upper .Middle Class 
34 - 37 Intermediate: either Upper M. C. or Lower M. C. 
38 
-
50 Lower Middle Class 
51 
- 53 Intermediate: either L. M. or Upper Lower 
54 - 62 Upper Lower Class 
63 - 66 Intermediate: U. L. or Lower Lower Class 
67 
- 69 Lower-Lower Class, with some Lower Lower Class 
70 
-
84 Lower-Lower Class 
The weighted total may be any number from 12 to 84 in-
clusive. If the ratings for any head of the family were all 
l's he would get 12, the highest rating in the Upper Class. 
If they were all 7's, he would rate an 84, the lowest in the 
Lower-Lower class. 
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T h e  P u r p o s e  o f  t h e  I n d e x  o f  S t a t u s  C h a r a c t e r i s t i c s .  A s  
t h e  c h i e f  p u r p o s e  o f  t h e  I n d e x  o f  S t a t u s  C h a r a c t e r i s t i c s  w a s  
t h e  p r e d i c t i o n  o f  s o c i a l - c l a s s  p l a c e m e n t  f o r  e a c h  i n d i v i d u a l  
i n  a  r o o m  i n  a n  A m e r i c a n  s c h o o l ,  i t  s e e m e d  m o r e  d e s i r a b l e  t o  
h a v e  t h e  I n d e x  i n  a  f o r m  w h i c h  w o u l d  m a k e  i t s  u s e  f o r  t h a t  
p u r p o s e  m o s t  c o n v e n i e n t ,  a n d  w h i c h ,  a t  t h e  s a m e  t i m e ,  w o u l d  
m a k e  t h e  i n t e r p r e t a t i o n  o f  i t s  s i g n i f i c a n c e  a s  s i m p l e  a s  
p o s s i b l e .  
I n  o r d e r  t o  a c c o m p l i s h  t h i s  a  t a b l e  o f  e q u i v a l e n t  s o c -
i a l - c l a s s  p r e d i c t i o n s  f o r  f i v e  c l a s s e s  o f  A m e r i c a n s  w a s  u s e d .  
T h e s e  c l a s s e s  w i t h  t h e i r  w e i g h t e d  t o t a l s  f o r  t h e  F o u r  S t a t u s  
C h a r a c t e r i s t i c s  g a v e  t h e  S o c i a l  C l a s s  P l a c e m e n t  f o r  e a c h  
c h i l d  i n  t h e  r o o m .  
T A l 3 L E  l X  
P R E D I C T E D  S O C I A L  C L A S S  P L A C E M E N T  F O R  V A R I O U S  W E I G H T E D  T O T A L S  
O F  F O U R  S T A T U S  C H A R A C T E R I S T I C S  F O R  A M E R I C A N S  
W e i g h t e d  T o t a l s  P r e d i c t e d  S o c i a l  C l a s s  P l a c e m e n t  
-
1 2 - 2 2  
U p p e r  C l a s s  
2 3 - 3 7  
U p p e r  M i d d l e  C l a s s  
3 8 - 5 1  
L o w e r  M i d d l e  C l a s s  
-
5 2 - 6 6  
U p p e r  L o w e r  C l a s s  
6 7 - 8 4  
L o w e r  L o w e r  C l a s s  
TABLE X 
INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 25 
2. Source of Income 
Earned wealth 
2 
3. Type of Home 
Seven or eight rooms in 
very good condition 
1 
4, Dwelling Area 
i;orth-west (city) 
3 
3 6 
3 3 
2 6 
Weighted Total of Four Status Characteristics- 19 
Social Class Placement - Lower-Upper 
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B .  H I L D R E T H ' S  P E R S O N A L I T Y  . A N D  I N T E R E S T  I N V E N T O R Y  
O n l y  r e c e n t l y  h a s  t h e r e  b e e n  a n y  m a t e r i a l  a d v a n c e  i n  
t h e  a c c u r a c y  w i t h  w h i c h  c h a r a c t e r  a n d  p e r s c n a l i t y  t r a i t s  a r e  
m e a s u r e d .
1  
T h i s  i m p r o v e m e n t  i n  q u a n t i f y i n g  t h e  m o r e  i n t a n g -
i b l e  a s p e c t s  o f  h u m a n  n a t u r e  h a s  b e e n  m a d e  a l o n g  s e v e r a l  
l i n e s .  O n e  i s  t h e  i m p r o v e m e r r t  i n  i n s t r u m e n t s  b y  w h i c h  i n -
t e r e s t s ,  p e r s o n a l i t y  a n d  c h a r a c t e r  t r a i t s ,  a n d  t h e  c h i l d ' s  
o w n  t h o u g h t s  a b o u t  h i m s e l f  a r e  r e v e a l e d .  S e l f - r a t i n g  i n -
t e r e s t  a n d  p e r s o n a l i t y  i n v e n t o r i e s  a r e  u s e f u l  f o r  t e a c h e r s  
i n  m a k i n g  a  p r e l i m i n a r y  s u r v e y  o f  p e r s o n a l i t y  t r a i t s .  T h e y  
a i d  h e r  i n  u n d e r s t a n d i n g  h e r  p u p i l s ,  b u t  c a n n o t  t a k e  t h e  
p l a c e  o f  m o r e  v a l i d  a n d  r e l i a b l e  s c i e n t i f i c  i n s t r u m e n t s  f o r  
m e a s u r i n g  e d u c a t i o n a l ,  s o c i a l ,  a n d  e c o n o m i c  f a c t o r s .  B y  t h e  
u s e  o f  o b s e r v a t i o n ,  r a t i n g  b y  o t h e r s ,  q u e s t i o n n a i r e s ,  s e l f -
r a t i n g  i r r t e r e s t  a n d  p e r s o n a l i t y  i n v e n t o r i e s ,  a n d  p e r f o r m a n c e  
t e s t s  m u c h  k n o w l e d g e  o f  p e r s o n a l i t y  a n d  c h a r a c t e r  i s  d i s -
c o v e r e d  w h i c h  u n t i l  r e c e n t l y  w a s  i . m s u s p e c t e d .
2  
P u r p o s e  o f  t h e  t e s t .  S u c c e s s f u l  a d j u s t m e n t  o f  e l e m e n t -
a r y  s c h o o l  p u p i l s  r e q u i r e s  t h a t  t e a c h e r s  a n d  a d v i s o r s  h a v e  
a d e q u a t e  k n o w l e d g e  o f  t h e  i n d i v i d u a l  p u p i l ' s  a c t i v i t i e s  a n d  
1 .  J o r d a n ,  A .  M . ,  E d u c a t i o n a l  Psycholo~y. 
H e n r y  H o l t  a n d  C o m p a n y . ,  1 9 4 2  5 8  
N e w  Y o r k :  
2 .  I b i d .  5 5 6  
6 8 ,  
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interests in his home and school life. Pertinent infcrmation 
concerning the child's spare-time activities, his school sub-
ject preferences, his interest in sports an:i games, his read-
ing tastes and habits, together with his own evaluation of 
his personality characteristics, is essential to an under-
standing of the child an:i his problems. Without such know-
ledge, teaching and guidance fall. shcrt of its desired goal. 
The advisor or teacher will find the information useful in 
interviewing a child with a serious adjustment problem. 
Form of the test. Hildreth's Personality and Interest 
Inventory is to be used for recording personal data in grad-
es 4 to 8. The pupil makes the record, using the blank 
pre}lired for that purpose. The Inventory is made up of elev-
en sections. (1) 1 Things I like to do best in school, (2) 
Books I like, (3) Magazines I like, (4) Boys and girls I 
like, (5) What I like to doon Saturoay or during vacation, 
(6) Games I like, (7) When I grow up I plan to be, (8) Peo-
ple at home I like, and why I like them, (9) Things that tell 
about me, (10) Tell anything else about yourself here, and 
(11) If I could have my wish for anything I like it would be-. 
The test consists of underscoring and filling blanks, on both 
1. Hildreth, Gertrude., Personality and Interest Inventory. 
Bureau of Publications, Teachers College, Columbia University, 
1936. 
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s i d e s  o f  a  s i n g l e  s h e e t  o f  p a p e r ,  a n d  d o e s  n o t  s e e m  a  t e s t  a t  
a l l  t o  t h e  c h i l d .  
A d m i n i s t e r i n g  t h e  t e s t .  I n  t h i s  s t u d y  t h e  t e s t  w a s  a d -
m i n i s t e r e d  a s  a  g r o u p  t e s t ;  h o w e v e r , i t  m a y  b e  g i v e n  i n d i v i d u -
a l l y .  T h e r e  a r e  n o  r i g h t  o r  w r o n g  a n s w e r s ,  h e n c e  n o  s c o r i n g .  
I f  t h e  a c t i v e  c o o p e r a t i o n  o f  t h e  s t u d e n t s  t o  b e  t e s t e d  i s  
g a i n e d ,  a  m o r e  a c c u r a t e  r e c o r d  a n d  a  t r u e r  p i c t u r e  o f  t h e  
c h i l d  i s  r e v e a l e d .  S u g g e s t i o n s  t h a t  t h e  p u r p o s e  o f  t h e  t e s t  
i s  t o  o b t a i n  i n f o r m a t i o n  i n  o r d e r  t h a t  t h e  e x a m i n e r  m a y  h e l p  
t h e  c h i l d  w i t h  h i s  a c a d e m i c  w o r k  w i l l  a s s i s t  i n  g a i n i n g  c o -
o p e r a t i o n .  T h i s  i s  n o t  a  t i m e d  t e s t ,  b u t  t h i r t y  m i n u t e s  
u s u a l l y  i s  s u f f i c i e n t .  P u p i l s  w h o  h a v e  n o t  f i n i s h e d  m a y  d o  
s o  l a t e r .  
T a b u l a t i o n  o f  r e s u l t s .  I n  t a b u l a t i n g  t h e  r e s u l t s  o f  
t h e  t e s t  a  p a t t e r n  o f  c e n t r a l  t e n d e n c i e s  i n  r e s p o n s e s  b e g i n s  
t o  e m e r g e .  T h e s e  t r e n d s  d i f f e r  i n  v a r i o u s  g r o u p s ,  c o m m u n i -
t i e s ,  a g e s ,  s e x e s ,  a n d  l e v e l s  o f  m a t u r i t y .  I n  t h i s  s t u d y  i n -
t e r e s t s ,  o c c u p a t i o n s ,  a n d  a c t i v i t i e s  w h i c h  r e l a t e  t o  l i f e  i n  
a  s m a l l  f a r m i n g  c o m m u n i t y  a p p e a r  t o  p r e d o m i n a t e .  B e l l ,  i n  
h i s  M a r y l a n d  s t u d y ,  s h o w s  t h a t  t h e  i n t e r e s t s ,  a n d  c h o i c e  o f  
o c c u p a t i o o s  b y  c h i l d r e n ,  a r e  c l o s e l y  r e l a t e d  t o  t h e  o c c u p a -
t i o n s  o f  t h e i r  p a r e n t s .  A  s u m m a r y  o f  t h e  f i n d i n g s  o f  t h i s  
s t u d y  s h o w s :  
1 .  T h i n g s  1  l i k e  t o  d o  b e s t  i n  s c h o o l .  G y m n a s i u m ,  G o i n g  
to Assembly, Drawing and Painting are the preferred activi-
ties. Second choice is givoo to Acting in Plays, Building 
Things, and Shop. Arithmetic, Reading, History, Geography 
and Spelling receive very few votes. 
2. Books I like. A variety of children's books are 
named under books I like. Two or more books are chosen by 
each girl, while few boys choose more than one, with several 
of the boys leaving the spaces blank. 
3. Magazines I like. Several children's magazines and 
periodicals are chosen, with comics predominating. 
4. What I like to do Q.!! Saturday £.!:during vacation. 
Going to the movies, riding horseback, and swimming lead all 
the others three votes to one for other activities. Riding 
a bicycle and going camping are the next preferred choice. 
At this age only one girl likes to play with dolls, and but 
one boy likes to work to earn money. Twenty-two children 
71 
out of thirty-five want to go to the movies or ride horseback 
on Saturdays • 
5. Games I like best. In the tabulation of the results 
of this section it is seen that baseball, basketball, and 
football receive nearly all the votes of both boys and girls. 
Tennis and pingpong are the second choices. 
6. Vlhm ! ~ fil2 I plan to be. Farmer and teacher are 
the predominant choices. However there is a wide range of 
7 2 ,  
c h o i c e s  f r o m  n u r s e  a n d  c o o k ,  t o  d a n c e r  a n d  r o d e o  r i d e r  i n  
t h e  c h o i c e s  o f  t h e  g i r l s ,  a n d  f r o m  p i l o t  a n d  t r u c k  d r i v e r  
t o  w r e s t l e r  a n d  c o w b o y  i n  t h e  b o y ' s  c h o i c e s .  T h e  g i r l  w i t h  
t h e  h i g h e s t  m e n t a l  a b i l i t y ,  a s  m e a s u r e d  b y  t h e  C a l i f o r n i a  
T e s t  o f  M e n t a l  M a t u r i t y ,  p l a n s  t o  b e  a  t e a c h e r ,  w h i l e  t h e  t w o  
b o y s  w i t h  t h e  g r e a t e s t  m e n t a l  a b i l i t y  p l a n  t o  b e  p i l o t s .  T h e  
b o y  h a v i n g  t h e  1  e a s t  m e n t a l  a b i l i t y  w o u l d  l i k e  t o  b e  a  f o o t -
b a l l  p l a y e r ,  w h i l e  t h e  g i r l  w i t h  t h e  l e a s t  g a v e  n o  c h o i c e .  
7 .  P e o p l e  a t  h o m e  _ !  l i k e .  ' I h i  s  s e c t i o n  o f f e r s  a  c l u e  t o  
h o m e  s i t u a t i o n s  a n d  i s  v e r y  r e v e a l i n g .  T h e  f i n d i n g s  i n  t h i s  
s e c t i o n  s h o w  s o m e  b r o t h e r s  a n d  s i s t e r s  c h o s e n  a n d  o t h e r s  n o t .  
O n e  b o y  o m i t t e d  b n e  o f  h i s  t w o  b r o t h e r s .  L a t e r  h e  e x p l a i n s  
t h a t  t h e  o n e  o m i t t e d  " p i c k s  o n  m e . "  S e v e r a l  f a t h e r s  a r e  
o m i t t e d  b e c a u s e  " h e  i s  m e a n  t o  m e . "  S o m e  c h i l d r e n  n a m e  a l l  
a t  h o m e  a n d  l a t e r  i n v e s t i g a t i o n s  r e v e a l  a  w e l l  a d j u s t e d  f a m -
i l y  s i t u a t i o n ,  a n d  h a r m o n i o u s  h o m e  r e l a t i o n s h i p .  F e w  o f  t h e  
s t u d e n t s  t e s t e d  a r e  a b l e  t o  e x p l a i n  w h y  t h e y  l i k e  c e r t a i n  
m e m b e r s  o f  t h e i r  f a m i l y .  " T h e y  a r e  m y  p a r e n t s "  o r  " t h e y  a r e  
g o o d  t o  m e " .  
$ ,  T h i n g s  l l i l  t e l l  a b o u t ! ! ! . £ •  M o s t  o f  t h e  p u p i l s  m a r k  
t h a t  t h e y  l i k e  t h e i r  t e a c h e r ,  a n d  t o  o b e y  t h e  r u l e s ,  b u t  
t h a t  t h e y  d o  n o t  l i k e  t o  g o  t o  s c h o o l  a n d  h a v e  t r o u b l e  w i t h  
s o m e  o f  t h e i r  s c h o o l  s u b j e c t s .  M a n y  o f  t h e m  g o  t o  t h e  m o v i e s  
o f t e n ,  s l e e p  w e l l  a t  n i g h t ,  a r e  h u n g r y  m o s t  o f  t h e  t i m e ,  a n d  
have fights with other children. Both boys and girls like 
to go with the gang, have many friends, and like to save 
their money. Nearly all of the children knew they should be 
polite to older people, tell if they break anything, and do 
what their mothers ask them. Four of the older boys would 
like to go away from home for a long time. Four boys and 
eight girls like to be with their nother most of all. Two 
children who ranked low on the California Test of Personal-
ity would rather be alone. 
9. Boys and girls I like. Each child, in naming several 
boys and girls they like in their room, choose members of 
their own sex more than the opposite sex in this section of 
Hildreth's Inventory. In the sociograms made later they 
chose members of both sexes. .These are adolescent children 
with a spread in age fromlO years to 14 years and are in 
varying stages of physical maturity. This section gives a 
key to each child's social expansiveness in the choice process 
and reveals gangs and cliques. 
10. Tell any thing else about yourself here. Under this 
heading children list their chief virtue, it seems, as the 
answers are 11I am polite", 11 I am not a smarty", 11 I mind my 
mother", "I try to be clean", etc. The show-offs used this 
section to say "I am strong, big, and good-looking". 
11. Ir I could have !!!Z wish for anything I like it would 
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b e - - .  T h e  w i s h e s  o f  t h e  s t u d e n t s  r a n g e  f r o m  " a  m i l l i o n  d o l -
l a r s "  t o  
1 1
P e a c e  i n  t h e  w o r l d " ,  w i t h  a  " h o r s e  o f  m y  o w n "  b e i n g  
t h e  w i s h  g i v e n  b y  1 0  c h i l d r e n  o u t  o f  t h e  3 5 .  T h e  s e c o n d  
c h o i c e  s e e m s  t o  b e  a  b i c y c l e ,  a n d  t h i r d  c h o i c e  a n  a e r o p l a n e .  
O n e  c h i l d  f r o m  a  b r o k e n  h o m e  w i s h e s  f o r  a  n e w  f a t h e r .  
TABLE XII 
HILDRETH 1 S PERSONALITY AND INTEREST 
INVENTORY, ELEMENTARY FORM 
FREQUENCY TABLES 
Things I like to do best .!!! school 
Item Tabulation Frequency 
Goin,,. to assembl v ~ I 6 
uvmnasium ~ I "I../ /NI II 17 
Shon ~ I 7 
JJrawin,,. and naintin.e: ~ I I V/ lu 
l''ree work period I b. 
Geo.e:ranhv I 2 
Historv .L 
miildin~ things NI Ill 8 
M.<11<in.e: nlans 1 
Arithmetic NJ 5 
Librarv I 3 
n.eadin<r "'I 5 
Ta.lKin~ a bout things I 3 
Recess I 2 
Gookin,,. I r-/..1 ' 
Science I I 
Actin.e: in ntavs I 'V. I II 
'~ode.Lin~ /Ill 
Music II 
n:ecreation 1 
Sewin~ 1 
Studvin,,. I 2 
;:;nel.Lin~ ·1 2 
writin.e: stories 1 
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T A B L E  X I I I  
H I L D R E T H ' S  P E R S O N A L I T Y  A N D  I N T E R E S T  
I N V E N T O R Y ,  E L E M E N T A R Y  F O R M  
F R E Q U E N C Y  T A B L E  
G A M E S  I  L I K E  
I t e m  T a b u l a t i o n  
A u t h o r s  
B a s e b a l l  
. , . .  
µ  
J : j a s k e t b a l l  
~ 
, . .  
' f l  
! ' ' o o t b a l  i  
~ ' '  
, .  
,  N I  
I I  
H o c k e v  
~ 
I  
' I  
1 . , ; h e c k e r s  
C h e s s  
B r i l 1 . , . e  
T e n n i s  
' N I  
I  
P i r a t e s  
C o n s  a n d  R o b o e r s  
I I  
D o m i n o e s  
r  . i . i n c h  
t ' a r c h e s i  
P o o l  
H o r s e s h o e s  
P i n . , . n o n . , .  
' / / /  
I  
l ' a i ; r  
H o n s c o t c h  
' /  
7 6  
F r e q u e n c y  
1  
1 1  
l '  
1  
2  
1  
'  
'  
l . .  
2  
2  
1  
1  
1  
'  
'  
TABLE XIV 
HILDRETH'S PERSONALITY AND INTEREST 
INVEN'IDRY, ELEMENTARY FORM 
FREQUENCY TABLE 
THINGS I LIKE TO DO ON SATURDAY OR DURING VACATION 
Item Tabulation Frequency 
lio to dancine: lessons /J 
' 
SWl.11 I 7' 'I J '/ I 'I l 
Go to the mo vi es J ~I J , I J Ml Ill 1 
Hide horseback I ,.. :1 I ~·1 JN! 1111 1 
Go camoine: J ,.. ~I I /'U II 1 
Ride a bicvcle !'{. I II 7 
raint or draw 
work in the e:arden 1 
Helo mother Ill 
Build thinP'S '111 
Listen to the radio 
::>kate '111 
ork to earn monev 1 
o hikine: 'I 2 
ork with electricitv I 2 
rJ.av e:ames outside /J 
Sew 
~ook 
Ta.Ke care 01· children II 
~fake scrao books 1 
Work on stamo album J 2 
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T , J J L E  X X  
H I L D R E T H ' S  P E R S O N A L I T Y  A N D  I N T E R E S T  
I N V E N T O R Y ,  E L E M E N T A R Y  R H I M  
F R E Q U E N C Y  T A B L E  
T H I N G S  T H A T  T E L L  A I D U T  M E  
F r e q u e n c y  
I 9  
H  
r o  
2 I  
I I  
I O  
I  
I  
t i m e  
I  
5  
i i  
o f  a l l  
! ±  
r 2  
l t  
0  
i t  
7  
1 . 2 .  
1 2 .  
. 2  
t o  
7  
' 2 "  
: 2  
a s K : i . n g _  
. 2 .  
4  
1  
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TABLE XVI 
HILDRETH•S PERSONALITY AND INTEREST 
INVENTORY, ELEMENT ARY FORM 
FREQUENCY TABLE 
WHEN I GROW UP I PLAN 'ID BE 
Item Tabulation 
!'armer , NI II 
Football p la ver I 
Drartsman 
Mechanicai en'1'i neer 
Cowbov 
wrestler 
Carpenter 
Truck driver 
Pilot II 
veterinarian 
·.reacher NJ I 
Solrlier 
Hodeo rider 
Nurse II 
work in a store I 
Dancer 
vOOk 
l'lusician 
F rernencv 
? 
2 
l. 
1 
1 
1 
1 
l. 
-~ 
1 
b 
1 
1 
j 
2 
1 
1 
.L 
Total children 35 
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T A L L E  X V l l  
H I L D R E T H ' S  P E R S O N A L I T Y  A N D  I N T E R E S T  
I N V E N T O R Y ,  E L E M E N T A R Y  FO~ 
F R E ( J J E N C Y  T A B L E  
M Y  W I S H  F O R  A N Y T H I N G  T H A T  I  L I K E  
I t e m  T a b u l a t i o n  
F r e q u e n c y  
B i c v c l e  
I  1 1  
1  
G o  o u t  i n  t h e  c o u n t r v  
1  
H o r s e  o f  m v  o w n  ' N I  / ' I J  I  
/ ' f . . . I  I  
, - i ;  
M i l . L i o n  r l o l l a r s  
1  
S a l l v  t o  m r r v  m e  
1  
l i a r  o f  m v  o w n  
' 1 1  1  
N o  o n e  h a v e  t o  w o r k  1  
A e r o p l a n e  
' / /  
1  
A  n e w  t r o m b o n e  
l  
· r r u c k  
1  
C a m p  U P  i n  t h e  m o u n t a i n s  I  2  
; L ' O  p l a v  i r a m e s  1  
t ' e a c e  i n  t h e  w o r l d  
1  
P i a n o  
l  
· 1 · o t a l  c h i l d r e n  
2 2  
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c. THE SOCIOGRAM 
In dealing with the individual, especially a child, it 
is important that we meet him on his own ground an:i in his 
own situation to un:ierstand him in the light of his total 
background. He is a member of a family, of a school, of in-
formal groups which are bringing to bear constant influence 
upon his attitudes and behavior in specific conditions, in 
and out of school. 
Psychology, sociology, and education have long recognized 
the need of more completely understanding the individual as a 
member of a social group and of dealing with him accordingly. 
A review of scientific experimental studies of how children 
choose their friends has indicated two general sets of factors 
influencing this selection, (1) factors in the environment, 
and (2) factors in the individual. While the environment may 
·be responsible for bringing certain people together, there 
seems to be definite reasons why certain individuals remain 
together and why certain groups are formed. These studies in-
dicate that children gravitate to their own mental, social, 
economic, moral, and age levels in the selection of their 
friends, and that once brought together they tend to remain 
together, influE!lcing each other until they become even more 
alike through association. 
Not only is it necessary to study each individual in the 
81. 
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g r o u p ,  b u t ,  i n  o r d e r  t o  u n d e r s t a n d  h i s  b e h a v i o r ,  t h e  b e h a v i o r  
p a t t e r n  o f  t h e  g r o u p  w i t h  w h i c h  h e  i s  a s s o c i a t e d  m u s t  b e  s t u d -
i e d .  E v e r y  t e a c h e r  k n o w s  t h a t  t h e  g r o u p  o f  c h i l d r e n  w i t h  w h o m  
s h e  w o r k s  i s  m o r e  t h a n  a  m a s s  o f  i n d i v i d u a l s .  S h e  k n o w s  t h a t  
t h e  g r o u p  h a s  f o r m  a n d  s t r u c t u r e ;  t h a t  t h e r e  a r e  s u b - g r o u p s ,  
c l i q u e s ,  a n d  m u t u a l  f r i e n d s h i p s  w i t h i n  t h e  g r o u p  p a t t e r n s .  
S o m e  i n d i v i d u a l s  a r e  n o r e  a c c e : p t e d  b y  t h e  g r o u p  t h a n  a r e  o t h -
e r s .  S o m e  a r e  i s o l a t e d  o r  r e j e c t e d .  T h e s e  f a c t o r s  p l a y  a n  
i m p o r t a n t  r o l e  i n  d e t e r m i n i n g  h o w  h e r  g r o u p  w i l l  r e a c t  t o  
l e a r n i n g  s i t u a t i o n s  a n d  t o  v a r i o u s  t y p e s  o f  g r o u p  m a n a g e m e n t  
e m p l o y e d  b y  t h e  t e a c h e r .  
A l t h o u g h  a  t e a c h e r  i s  a w a r e  o f  t h e  o b v i o u s  o r  d r a m a t i c  
a s p e c t s  o f  g r o u p  s t r u c t u r e  i n  h e r  c l a s s r o o m ,  t h e  m o r e  s u b t l e  
i n t e r - p e r s o n a l  r e l a t i o n s h i p s  m a y  b e  d i f f i c u l t  t o  d e t e c t .  S o -
c i o m e t r i c  s t u d i e s  a r e  d e s i g n e d  t o  b r i n g  t h e s e  r e l a t i o n s h i p s  
i n t o  v i e w .  S o c i o g r a m s  m a y  b e  u s e d  b y  a n y  t e a c h e r  f o r  t h i s  
p u r p o s e .  I t  m u s t  b e  u n d e r s t o o d ,  h o w e v e r ,  t h a t  t h e  u s e  o f  t h i s  
d e v i c e  i s  b u t  a  m e a n s  t o  f u r t h e r  s t u d y .  U n d e r s t a n d i n g  g r o u p  
s t r u c t u r e  i s  r u t  a  s t e p  t o w a r d  s t u d y i n g  g r o u p  d e v e l o p m e n t .  N o  
t e a c h e r  s h o o l d  u n d e r t a k e  t o  u s e  s o c i o m e t r i c  t e c h n i q u e s  u n l e s s  
s h e  i s  p r e p a r e d  t o  c h e c k  h e r  f i n d i n g s  b y  c a r e f u l  o b s e r v a t i o n ,  
a n d  t o  u s e  h e r  i n c r e a s e d  k n o w l e d g e  a s  a  m e a n s  o f  p r o v i d i n g  b e t -
t e r  l i v i n g  a n d  l e a r n i n g  s i t l l a t i . o n s  f o r  h e r  b o y s  a n d  g i r l s .  
H o w  t o  c o n s t r u c t  ~sociometric t e s t .  T h e  f i r s t  p r o b l e m  
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in the construction of the sociometric test is to construct 
the test in such a manner that it is itself a motive, an in-
centive, and has a purpose for the child being tested, as 
well as for the tester. It is necessary to construct the 
test so that the subject himself shall be taken into partner--
ship, that he becomes interested in the test, and that he is 
willing to give to the tester his spontaneous attitudes of 
positive choice in each field of criteria to be tested. In 
this study the thirty-five children in a sixth-grade room 
are given the following test: 
SCHOOL FRIENDSHIPS 
Name • •.••••••.••••.••••••• Age ••••••••• 
Name of School •....•.•..• Room • •••••••• 
Father's Wam.e ........... . Occupation •.• 
Home Address ..• , ••..•••..• Phone . ...... . 
You are now going to have the chance to choose the boy 
or girl in this room that you w0uld like best to go to the 
movies with, to eat lunch with, and to assist you with your 
school work. Look about you and take a minute to decide upon 
your choice. Now write down whom you would like best for 
each of the following: 
1. Which student in this room would you choose to go to the 
movies with? ................. 
2 .  W h i c h  s t u d e n t  i n  t h i s  r o o m  w o u l d  y o u  c h o o s e  t o  h e l p  y o u  
w i t h  y o u r  s c h o o l  w o r k ?  . . . . . . . . . . . . . . . . .  
3 .  W h i c h  s t u d e n t  i n  t h i s  r o o m  w o u l d  y o u  c h o o s e  t o  e a t  l u n c h  
w 1  t h ?  • • • • . • • • • • • • • • • • •  
W h e n  y o u  h a v e  f i l l e d  i n  t h e  b l a n k s  f o l d  y o u r  p a p e r .  A l l  
a n s w e r s  a r e  s t r i c t l y  c o n f i d e n t i a l ,  a n d  w i l l  n o t  b e  k n o w n  t o  
a n y  o t h e r  s t u d e n t  i n  s c h o o l .  
T h i s  t e s t " ' R . s  g i v e n  i n  J a n u a r y ,  1 9 4 9 ,  a n d  a g a i n  i n  M a r c h ,  
1 9 4 9 ,  a n d  t h e  r e s u l t s  a r e  c h a r t e d  o n  t w o  s o c i o g r a m s .  
D i r e c t i o n s  f o r  g i v i n g  t h e  t e s t .  E s t a b l i s h  r a p p o r t  w i t h  
t h e  g r o u p  t o  b e  t e s t e d  i n  o r d e r  t h a t  t h e  a n s w e r s  r e c e i v e d  m a y  
b e  a s  v a l i d  a s  p o s s i b l e .  T h e  t e a c h e r  r e a d s  a l o u d  t h e  e n t i r e  
t e s t  t o  h e r  p u p i l s  a f t e r  d i s t r i b u t i n g  t h e  b l a n k s  t o  e a c h  
c h i l d .  A s k  t h e  p u p i l s  t o  f i l l  a l l  b l a n k s  a t  t h e  t o p  o f  t h e  
s h e e t  c o n t a i n i n g  t h e  t e s t  b e f o r e  t h e y  b e g i n  a n s w e r i n g  t h e  
q u e s t i o n s .  ' l ' h e  p u p i l s  a r e  t h e n  t o l d  t o  r e a d  t h e  t e s t  a @ F l . i n  t o  
t h e m s e l v e s  a n d  t o  f o l l o w  t h e  i n s t r u c t i o n s .  ' l ' h e  t e a c h e r  s h o u l d  
n o t  b e  d i s t u r b e d  i f  t h i s  t e s t  i s  r e c e i v e d  w i t h  s o m e  l a u g h t e r  
a n d  s i d e w i s e  g l a n c e s  i n  a  r o o m  o f  a d o l e s c e n t  c h i l d r e n  o f  b o t h  
s e x e s .  A l l o w  a b o u t  t e n  t o  f i f t e e n  m i n u t e s  f o r  p o s s i b l e  c h a n g e  
o f  n a m e s .  C o l l e c t  t h e  p a p e r s  i m m e d i a t e l y .  
C o n s t r u c t i o n  o f  t h e  s o c i o g r a m .  A  s o c i o g r a m  i s  a  c h a r t  
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showing the inter-relationships within any given group. Its 
purpose is to discover group structure such as sub-group or-
ganizations, friendly patterns, etc., and the relation of any 
one person to the group as a whole. Its value to the teacher 
is in its possibility for developing greater understanding of 
group behavior in order that she may act more wisely in group 
management • 
1. The first step in constructing a sociogram is to list 
the students, giving each an identification number. Students 
should not be listed alphabetically, as it is essential in a 
study such as this that the identity of the subjects be con-
cealed when personality is being measured. 
2. Arrange choices for each child in a diagram. The 0 
is used to designate boys a n:l. 0 to designate girls: 
0 /,\ ~. /I 
ill 1:·1 D~&. I. ~r~m~rOICE ~~!uc~ 8 
Sp 
J. Tabulate scores for each criteria of choice, and find to-
tal choices for each child as given in frequency tabulation on 
page 91 for Sociogram I and page 94 for Sociogram II. 
4. Arrange the pupils in five rankings: (1) Overchosen, or 
t h e  o n e s  r e c e i v i n g  t h e  m o s t  v o t e s ;  ( 2 )  C h o s e n  a b o v e  a v e r a g e ,  
o r  t h e  c h i l d r e n  r e c e i v i n g  m a n y  c h o i c e  v o t e s ;  ( 3 )  A v e r a g e ,  t h e  
c h i l d r e n  w h o  r e c e i v e  s e v e r a l  c h o i c e s ;  ( 4 )  C h o s e n  l e s s  t h a n  
A v e r a g e ,  o r  c h i l d r e n  r e c e i v i n g  o n e  v o t e  o r  v e r y  f e w ;  a n d  ( 5 )  
I s o l a t e s ,  o r  r e j e c t e d  c h i l d r e n  r e c e i v i n g  n o  c h o i c e  v o t e s .  
5 .  I n  c o n s t r u c t i n g  t h e  s o c i o g r a m ,  o r  c h a r t  o f  r a n k i n g s ,  
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r e d  c i r c l e s  w i t h  t h e  i d e n t i f i c a t i o n  n u m b e r  o n  t h e m  f o r  g i r l s ,  
a n d  b l u e  s q u a r e s  w i t h  t h e  i d e n t i f i c a t i o n  n u m b e r  o n  t h e m  f o r  
t h e  b o y s  a r e  a r r a n g e d  i n  t h e  f i v e  d i v i s i o n s  i n  s u c h  a  p o s i -
t i o n  i n  e a c h  d i v i s i o n  t h a t  a r r o w s  f r o m  t h e m  t o  t h e i r  c h o i c e s ,  
a n d  f r o m  t h e i r  c h o i c e s  t o  t h e m ,  w i l l  n o t  c r o s s  a  c i r c l e  o r  
s q u a r e .  T h e  u s e  o f  c o l o r e d  p e n c i l s  f o r  e a c h  c r i t e r i a  e n a b l e s  
t h e  t e a c h e r  t o  s e e  a t  a  g l a n c e  w h i c h  c h i l d  i s  c h o s e n  f o r  e a c h  
c r i t e r i a .  I n  t h e  S o c i o g r a m  t h e  l e a d e r s  a n d  t h e  i s o l a t e s  s t a n d  
o u t .  T h e  p l a c e  o f  e a c h  i n d i v i d u a l  i n  t h e  c l a s s r o o m  m a y  b e  
s e e n  i n  r e l a t i o n s h i p  t o  o t h e r  m e m b e r s  o f  t h e  g r o u p .  
6 .  T o  f u r t h e r  s h o w  b y  a  c h a r t  w h a t  i s  m e a n t  b y  b e i n g  " i n  
t h e  i n s i d e  c i r c l e "  f i v e  c o n c e n t r i c  c i r c l e s  a r e  u s e d  w i t h  t h e  
f i n d i n g s  o n  t h e  s o c i o g r a m  s h o w n ,  f r o m  G r o u p  1 ,  t h e  O v e r c h o s e n ,  
i n  t h e  c e n t e r  c i r c l e  t o  t h e  I s o l a t e s  o n  t h e  o u t e r  r i m .  T h e  
s p r e a d  i n  a c c e p t a n c e  b y  t h e i r  a s s o c i a t e s  c a n  b e  r e a d i l y  s e e n .  
U s e  o f  t h e  s o c i o g r a m .  I n  u s i n g  a  s o c i o g r a m  f o r  g e n e r a l  
g r o u p  s t u d y  m a n y  q u e s t i o n s  a r i s e  i n  t h e  m i n d  o f  t h e  t e a c h e r  
a s  s h e  s t u d i e s  t h e  c o m p l e t e d  s o c i o g r a m .  F i r s t ,  i s  t h i s  a  
true picture of this group? Had she established such a high 
degree of rapport with this group that this might be consid-
ered a valid test? The responses of individuals in the group 
being tested are only as valid as is made possible by the mor-
ale of the group and the r elation of hannon y between the 
teacher and the group. If there is resistance to making re-
sponses, or to sigµing names to the responses, it is unlike-
ly that the results Will be valid. In this study the socio-
gram is not made until sufficient time has elapsed for the 
children to become acquainted and to gain confidence in the 
examiner. 
Second, the teacher may ask herself, for how long is 
this a reliable test? Since there is considerable evidence 
that group structure is constantly in the process of change, 
the teacher should avoid the assumption that the charting at 
any one time is sufficiently reliable as a mearure over a 
long period of time. In this study two soci ograms are made, 
three months apart. 
Third, does racial or national background have any re-
lation to the group structure? In studying groups where neg-
roes, Anglo-whites, Spanish-American, Oriental-American or 
other foreign children are present in sufficient numbers a 
group trend may be seen. In the small sampling of this study 
no racial factor is apparent. 
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A l s o ,  d o e s  t h e  a g e  a n d  m a t u r i t y  o f  t h e  c h i l d  h a v e  a n y  
r e l a t i o n s h i p  t o  h i s  p l a c e  i n  t h e  g r o u p  s t r u c t u r e ?  I n  t h i s  
s t u d y  i t  a p p a r e n t l y  d o e s  n o t  a s  t h e  y o u n g e s t  c h i l d ,  a g e  t e n ,  
r a n k e d  i n  t h e  s a m e  d i v i s i o n  a s  t h e  o l d e s t  c h i l d ,  a g e  f o u r -
t e e n .  A n d  f i n a l l y ,  d o e s  b e l o n g i n g  t o  a  B o y  S c o u t  o r  G i r l  
S c o u t  t r o o p ,  C a m p f i r e  g r o u p s ,  C l u b s ,  o r  o t h e r  o u t - o f - c l a s s  
g r o u p s  t e n d  t o  b e  a s s o c i a t e d  w i t h  a c c e p t a n c e  b y  t h e  g r o u p ?  
I n  t h i s  s t u d y  t h e r e  s e e m s  t o  b e  a  d e f i n i t e  t r e n d  f o r  c h i l d -
r e n  t o  c h o o s e  m e m b e r s  o f  t h e i r  o u t - o f - c l a s s  o r g a n i z a t i o n s .  
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I n  u s i n g  t h e  r e s u l t s  o f  t h e  f i n d i n g s  o n  t h e  s o c i o g r a m  a  
t e a c h e r  m a y  c o n c e n t r a t e  h e r  e f f o r t s  o n  t h e  l e a d e r s  t o  i n f l u -
e n c e  g r o u p  b e h l . v i o r .  A  k n o w l e d g e  o f  t h e  p a t t e r n  o f  c l i q u e s  
a n d  g a n g s  w i l l  e n a b l e  t h e  t e a  c h  e r  t o  s u b t l y  m o l d  b e h a v i o r  i n -
t o  m o r e  a c c e p t a b l e  c h a n n e l s .  B y  t h e  u s e  o f  t h e  s o c i o g r a m  t h e  
t e a c h e r  a l s : : >  d i s c o v e r s  i s o l a t e s .  S h e  m a y ,  b y  p r i v a t e  i n t e r -
v i e w ,  d i s c o v e r  p e r s o n a l i t y  m a l a d j u s t m e n t  c a u s e s  w h i c h  s h e  m a y  
b e  a b l e  t o  e l i m i n a t e .  
I n t e r p r e t a t i o n  o f  s o c i o g r a m s .  O n c e  a  s o c i o g r a m  h a s  b e e n  
p l o t t e d ,  i t  i s  a  b e g i n n i n g  n o t  a n  e r r l .  I t  r a i s e s  q u e s t i o n s  
r a t h e r  t h a n  a n s w e r s  t h e m .  P e r h a p s  i t s  g r e a t e s t  v a l u e  i s  t h a t  
i t  d i r e c t s  a t t e n t i o n  t o  c e r t a i n  a s p e c t s  o f  g r o u p  s t r u c t u r e  
w h i c h  w i l l  l e a d  t o  f u r t h e r  o b s e r v a t i o n  o f  i n d i v i d u a l  a n d  g r o u p  
b e h a v i o r .  
B y  c o n s i d e r i n g  t h e  s o c i o g r a m  o n  w h i c h  t h e  f i n d i n g s  i n  
this study are charted the pattern of the group structure of 
this room can be seen. Adolest:ence is the period of break-
ing up of homogenous groups, and the sociograms show the more 
mature boys choosing all girls, while the larger girls choose 
both boys and girls. The children in the center divisions 
of the sociograms still show the pattern of girls choosing 
girls and boys choosing boys in several instances. Socio-
gram I shows the following pattern: 
In Division I, two leaders stand out. These stars are 
Numbers 36 and 30. They are two charming girls with sweet 
smiles, curly brown hair, and attractive personalities. The 
findings show they are chosen by many other children in the 
room on the first sociometric test, and even more on the 
second sociometric test given three months later. Many of 
their choices come from the older boys who are beginning to 
be interested in the opposite sex. However, they are also 
chosen by many girls. 
In Division II, are four girls, Numbers 10, 14, 16 and 
18; and three boys, Numbers 21, 19, and 33. The sociogra.m 
shows, and observation confirms, that these seven children 
are well above average in social adjustment and choice status 
in this group of children. 1'hey seem to have well adjusted 
personalities suited to the group in which they are placed. 
In Division III, twelve children are found. There are 
89 
N u m b e r s  1 1 ,  1 5 ,  3 2 ,  3 ,  a n d  2 ,  o f  t h e  g i r l s ;  a n d  N u m b e r s  9 ,  
3 4 ,  6 ,  5 ,  7 ,  2 8 ,  a n d  2 0  o f  t h e  b o y s .  T h e s e  a r e  t h e  a v e r a g e  
b o y s  a n d  g i r l s .  ' l ' h e y  h a v e  o n e  o r  t w o  v e r y  g o o d  f r i e n d s  w h o  
c h o o s e  t h e m  f o r  a t  l e a s t  o n e  o f  t h e  c r i t e r i a .  I t  i s  i n  t h i s  
g r o u p  t h a t  m u t u a l  c h o i c e s ,  t r i a n g l e s ,  a n d  h o m o g e n o u s  s e x  
c h o i c e  i s  s e e n .  
D i v i s i o n  I V  s h o w s  a  p a t t e r n  o f  f r i e n d s h i p s  w i t h  t h e  
c h i l d r e n  f o u n d  i n  D i v i d i o n  1 1 1 .  I n  t h i s  g r o u p  a r e  t h e  g i r l s ,  
N u m b e r  1 2 ,  2 6 ,  3 5 ,  a n d  2 3 ;  a n d  b o y s  N u m b e r  2 4 ,  8 ,  3 1 ,  a n d  2 9 .  
S e v e r a l  f a c t o r s  e n t e r  i n t o  t h e  f a c t  t h a t  t h e s e  c h i l d r e n  r e -
c e i v e  b u t  o n e  c h o i c e .  O n e  h a d  b e e n  i l l  a n d  a b s e n t  f r o m  
s c h o o l  a  g r e a t  d e a l .  A n o t h e r  h a d  b e e n  i n  s e r i o u s  t r o u b l e  
i n v o l v i n g  s t o l e n  m o n e y .  A n o t h e r  w a s  a  n e w  p u p i l  i n  t h e  
c l a s s .  
D i v i s i o n  V  a r e  t h e  i s o l a t e s  r e c e i v i n g  n o  c h o i c e s  f r o m  
a n o t h e r  c h i l d  i n  t h e  c l a s s r o o m .  L a t e r  m e a s u r e m e n t s  o f  p e r -
s o n a l i t y  t r a i t s  a n d  e n v i r o n m e n t a l  f a c t o r s  g a v e  a  c l u e  a s  t o  
t h e  r e a s o n  f o r  t h e i r  i s o l a t i o n .  I n  t h e s e  i s o l a t e s  a r e  
f o u n d  o n l y  b o y s  o n  t h e  f i r s t  s o c i o g r a m  m a d e  o f  t h i s  g r o u p ,  
N u m b e r s  2 2 ,  1 3 ,  1 7 ,  2 5 ,  2 7 ,  a n d  1 .  T h e s e  b o y s  a r e  d e f i n i t e -
l y  " o n  t h e  o u t s i d e "  i n  t h i s  r o o m  a s  s h o w n  o n  t h e  s o c i o g r a m ,  
a n d  c o n f i r m e d  b y  o b s e r v a t i o n .  
9 0  
Identifica-
tion Number 
Ranking Movies 
1- 2b lb 
2- i8 22 2- 24 
!±- 21 2 
~= !~ 9 23 
~= 18 f o Io 4 
9- I~ lo 10- - 20 
11- z 20 
I2- 9 f g 12- 12 
l!J:- 20 20 
1*- 2 20 1 - 2 21 
1~- 22 11 
1 - 2 ~1 
1~- 11 22 
2 - 28 20 
21- 2~ 20 
22- ti 
22- 25 2 
2~- 12 i§ 2 - 29 
2 - 21 20 
2~- 25 2 !g 2 - 22 29- 24 
20- 12 20 
2I- lZ 2!± 22- 22 2g 22- 22 
24- 27 ~o 
22- 1 21 
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Choices for Choices received 
each criteria in each criteria 
School Lunch Movies School L\;inch 
18 14 b 5 1 
18 18 4 5 I 
I5 15 2 I 2 20 2 2 I 3 
~o 9 2 0 ~ 9 20 I 2 
!o f ~ 0 4 1 4 2 2 I 
I~ lo 1 2 2 7 1 1 2 
20 5 0 f I 18 f ~ I 2 io 1 1 2 
i~ 22 1 1 2 10 1 1 1 
20 20 I 0 2 
11 ~f 1 0 2 2~ 1 I 0 2 22 1 1 0 
21 ) 0 1 1 
2 2g 2 0 0 ~ 0 I 0 2 1 0 0 
10 12 0 0 I 
19 I9 0 I 0 
1 0 20 21 0 
2 22 0 0 1 
20 10 1 0 0 
20 10 I 0 0 
7 2I 0 0 0 
0 19 0 0 0 
I4 9 0 0 0 
28 28 0 0 0 
20 20 0 0 0 
z 2I 0 0 0 
9l 
Total 
choices 
12 
Io 
0 
0 
5 ) 
5 
5 
t 
4 
4 
!± 
4 
2 2 
2 2 
2 
2 
2 
1 
1 
1 
I 
1 
1 
1 
1 
0 
0 
0 
0 
0 
ij 
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I d e n t i f i c a -
t i o n  N u m b e r  
T i i l l L E  X l X  
S U M M A R Y  O F  F I N D I N G S  
S O C I O G R A i . ' 1  I I  
M A R C H ,  1 9 4 9  
C h o i c e s  f o r  C h o i c e s  r e c e i v e d  
e a c h  c r i t e r i a  
i n  e a c h  c r i t e r i a  
T o t a l  
C h o i c e s  
R a n k i n g  M o v i e s  S c h o o l  L u n c h  
M o v i e s  S c h o o l  
L u n c h  
1  - 2 b  
2 0  
I b  
2 1  
7  
4  
4  
r 2  
2  - 2 0  
2 2  
2 b  
1 8  
2  
7 .  
1  
I~ 
l . . . =  2 I  
2  
5  
2 t  
2  ! ±  
1  
4  - l b  
2~ 
l~ 
0  
2  
2  
7  
~ - 1 2  
2  
2 *  
2 0  2  2  2  b  
- l ! J :  
2 ! ±  
2  
1 6  1  
1  
~ :  i~ 
1 0  1 0  
1 0 -
2  
0  
·~ 
~o 
2 t  
2 0  
2  1  
- - ,  
9  -
~ 
I  
3 0  
I  I  
4  
1 0 -
2 0  
8  
7  
1  0  
~ 
4  
l I - 2 0  
2 b  1 2  
l~ 
1  0  
2  
2  
1 2 - 2 5  
2  
2 2  
1  0  
2  
~ 
1 2 - 2 4  2 b  
2  
2~-
2  
0  
0  
l ! J : - 2 8  
2 1  
2  
2  
I  1  
0  2  
l~- 1 0  
I s  1 5  
1 1 5  
1  0  
1  
2  
I  - 2  
2~ ~i 
2 0  
I  0  
I  2  
1 7 -
7  
2  
f  g  
0  
2  0  2  
1 8 -
2  
2 t  
2~ 
I  
I  0  
2  
1 2 -
8  
7  
0  
0  
1  1  
2 0 - 1 1  
1 2  
l b  l b  1  
0  
0  1  
2 1 - 1 2  
t i  
~~ 
2 b  0  1  
0  1  
2 2 - I~ 
2 1  
0  I  
0  I  
2 2 - 1  ~o 
0  
1  
0  
1  
2 4 - 2 4  
2  
2  
2 0  
0  
0  
1  1  
2~- 2 b  
9  
1 2  2 b  
0  1  
0  1  
2  - 2 2  
1 9  
1 9  1 9  
0  0  
1  I  
2 7 - 3 2  
1 1  
2 2  
1 2  0  0  
1  I  
2 8 - 1  
b  
2 0  
2 b  
0  0  
0  0  
2 9 - ~ 
2 2  
2 5  
2 0  
0  0  
0  
0  
~o- r :  
1 4  1 4  
l ! J :  
0  
0  
0  0  
j l - 2 2  
~i 
2~ 
~~ 
0  
0  0  0  
0  
0  
0  0  
2 - I D  
1 4  
0  
2 2 - 2 2  
0  
0  0  
2 ! ± - 2 7 .  
2 0  2 0  
~1 
0  
0  
0  0  
~~- 2 1  
2 1  2 I  
0  0  
0  0  
9 , 4  
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I n t e r p r e t a t i o n  o f  S o c i o g r a m  I I .  S o c i o g r a m  I I  f o l l o w s  
t h e  p a t t e r n  o f  S o c i o g r a m  I  i n  a s  m u c h  a s  t h e  g e n e r a l  p a t t e r n  
i s  c o n c e r n e d .  S e v e r a l  c h i l d r e n  h a v e  r e m a i n e d  i n  t h e  s a m e  
d i v i s i o n  w h i l e  a  f e w  h a v e  l o s t  c h o i c e s .  A m o n g  t h e  g i r l s  
1 0 ,  1 8 ,  3  a n d  2 3  h a v e  l o s t  c h o i c e s ,  w h i l e  3 5  a n d  1 5  h a v e  
g a i n e d  c h o i c e s .  A m o n g  t h e  b o y s  3 1  h a s  l o s t  a  c h o i c e  w h i l e  
1 3  h a s  g a i n e d  o n e .  ' l ' h e  s i m i l a r i t y  o f  t h e  p a t t e r n  o f  t h e  
t w o  s o c i o g r a m s  d o e s  n o t  m e a n  t h a t  n o  c h a n g e  i s  t a k i n g  p l a c e  
i n  t h e  f r i e n : i s h i p  p a t t e r n  o f  t h e s e  c h i l d r e n ,  b u t  r a t h e r  
t h a t  c h a n g e  c o m e s  s l o w l y  a n d  t h a t  h a d  g r e a t e r  t i m e  e l a p s e d  
b e t w e e n  c h a r t i n g s  g r e a t e r  c h a n g e  i n  p a t t e r n  w o u l d  h a v e  b e e n  
e v i d e n t .  
' l ' h e  s i g n i f i c a n t  t h i n g  i n  S o c i o g r a m  I I  i s  t h a t  t h e  t w o  
s t a r s  a r e  s t i l l  p r e s e n t ,  a n d  t h e  l a r g e  n u m b e r  o f  i s o l a t e s .  
T h i s  i s  n o t  a  u s u a l  s i t u a t i o n  i n  a  c l a s s r o o m  a n d  i s  o n e  
p a r t  o f  t h e  f i n d i n g s  w h i c h  s h o w s  t h i s  w a s  n o t  a n  a v e r a g e  
c l a s s r o o m .  
9 7 .  
~ 
D .  C A L I F O R N I A  T E S T  O F  P E R S O N A L I T Y  
N e v e r  b e f o r e  i n  t h e  h i s t o r y  o f  e d u c a t i o n  h a s  t h e r e  b e e n  
s u c h  a n  i n t e r e s t  i n  t h e  s o u n d  a d j u s t m e n t  o f  t h e  p e r s o n a l i t y  
o f  s c h o o l  c h i l d r e n  a s  t o d a y .  O n l y  r e c e n t l y  h a s  t h e r e  c a n e  a  
m o r e  c o m p l e t e  r e a l i z a t i o n  o f  t h e  r o l e  t h a t  g o o d  a d j u s t m e n t  
p l a y s  i n  t h e  s u e  c  e s s f u l  d e v e l o p m e n t  o f  t h e  c  h a r a  c t  e r  a n d  
p e r s o n a l i t y  o f  a n  i n d i v i d u a l  i n  a l  1  m  l k s  o f  l i f e  •
1  
T h e  
w e l l  a d j u s t e d  c h i l d ,  f a c i n g  r e a l i t y  a n d  f i n d i n g  a  s a t i s f a c -
t o r y  s o l u t i o n ,  i s  a  h a p p y  c h i l d .  S u c h  a  w e l l - a d j u s t e d  c h i l d  
h a s  b a l a n c i n g  f a c t o r s  i n  h i s  l i f e .  T h e  u s u a l  d i f f i c u l t i e s  
9 8  
o f  l i f e  a r e  m e t  w i t h  s e r e n i t y  a n d  c o m p o s u r e  b e c a u s e  h i s  n e e d s  
a r e  m e t .  H e  h a s  a  f e e l i n g  o f  b e l o n g i n g ,  a  f e e l i n g  o f  s e c u r -
i t y ,  a n d  o f  b e i n g  l o v e d ,  n e e d e d ,  a n d  i m p o r t a n t  b e c a u s e  h e  i s  
w h o  h e  i s .  I n  o t h e r  w o r d s ,  h e  f i t s  t h e  e n v i r o n m e n t  i n  w h i c h  
h e  m u s t  l i v e  w i t h o u t  f r i c t i o n .  
T h e  c a u s e s  o f  m a l a d j u s t m e n t s  a r e  p r o b a b l y  n o t  e x a c t l y  
t h e  s a m e  i n  a n y  t w o  i n d i v i d u a l s ,  b u t  t h e r e  i s  g e n e r a l l y  s o m e  
e m o t i o n a l  d i f f i c u l t y  i n v o l v e d .  E m o t i o n a l  d i f f i c u l t i e s  a r i s e  
f r o m  t h w a r t i n g  o f  i m p u l s e s  o r  d e s i r e s ,  u n d u e  e m o t i o n a l  s t i m -
u l a t i o n  o r  s h o c k ,  b a d  h o m e  c o n d i t i o n s  i n  g e n e r a l ,  a n d  p o o r  
c l a s s r o o m  c o n d i t i o n s .  S k i l l f u l  t e a c h e r s  s t u d y  t h e i r  p u p i l s ,  
1 .  J o r d a n ,  A .  M . ,  E d u c a t i o n a l  P s y c h o l o g y .  N e w  Y o r k :  
H e n r y  H o l t  a n d  C o m p a n y .  4 0 1  
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diagnose the difficulty as far as possible, help the child to 
conquer his difficulties by recognizing them himself, and in 
every way provide situations which do not add to the maladjus-
tment, but rather alleviate it, in order that he may regain 
his mental health. 
Severe maladjustment reveals itself in symptoms of un-
usual behavior patterns in the class room and on the play 
field. Teachers should be trained to recognize these early 
symptoms, and seek methods of overcoming them by removing the 
cause. The severity of the maladjustment determines the 
treatment. 'l'he help of the psychiatrist may be needed. 
In order tostudy the personality of the school child a 
teacher or research worker must have an instrument for meas-
uring persmality factors which cause a child to react in a 
certain definite manner in response to certain stimuli. Such 
an instrument is the California Test of Personality. 1 'l'he 
California Test of Personality has been designed to identify 
and reveal the status of certain highly important factors in 
personality and social adjustment usually designated as in-
tangibles. 'i'hese are the factors that defy appraisal or di-
agnosis by means of ordinary ability and achievement tests. 
Measurements of capacity, skill, and achievement, important 
1. 'I'horpe, Louis P.; Clark, Willis W.; Tiegs, Ernest W.; 
Los Angeles: California Test Bureau. 1949 
~ 
i  
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a s  t h e y  a r e ,  d o  n o t  c o n s t i t u t e  a  c o m p l e t e  p i c t u r e  o f  a  f u n c -
t i o n i n g  p e r s o n a l i t y .  W h e n  t h e  t e a c h e r  h a s ,  i n  a d d i t i o n  t o  
t h e  a b o v e ,  e v i d e n c e s  o f  a  c h i l d ' s  c h a r a c t e r i s t i c  m o d e s  o f  
r e s p o n s e  i n  a  v a r i e t y  o f  s i t u  a t  i o n s  w h i c h  v i t a l l y  a f f e c t  
h i m  a s  a n  i n d i v i d u a l  o r  a s  a  m e m b e r  o f  a  g r o u p ,  s h e  c a n  u s e  
t h i s  m o r e  o o m p l e t e  p i c t u r e  o f  h i s  p e r s o n a l i t y  t o  g u i d e  h i m  
t o  b e t t e r  p e r s o n a l  a n d  s o c i a l  a d j u s t m e n t .  
1 0 0  
T h e  p u r p o s e  o f  t h e  t e s t .  T h e  m a j o r  p u r p o s e  o f  t h e  t e s t  
i s  t o  r e v e a l  t h e  e x t e n t  t o  w h i c h  t h e  c h i l d  i s  a d j u s t i n g  t o  
t h e  p r o b l e m s  a n d  c o n d i t i o n s  w h i c h  c o n f r o n t  h i m  a n d  i s  d e v e l -
o p i n g  a  n o r m a l ,  h a p p y ,  a n d  s o c i a l l y  e f f e c t i v e  p e r s o n a l i t y .  
T h i s  t e s t  i s  a  t e a c h i n g - l e a r n i n g  o r  d e v e l o p m e n t  i n s t r u m e n t  
p r i m a r i l y .  I t  p r o v i d e s  t h e  d a t a  f o r  a i d i n g  p u p i l s  t o  m a i n -
t a i n  o r  d e v e l o p  a  s a n e  b a l a n c e  b e t w e e n  s e l f  a n d  s o c i a l  a d -
j u s t m e n t . 1  P u p i l  r e a c t i o n s  t o  i t e m s  a r e  o b t a i n e d ,  n o t  p r i m -
a r i l y  f o r  t h e  u s e f u l n e s s  o f  t o t a l  o r  s e c t i o n  s c o r e s ,  b u t  t o  
d e t e c t  t h e  a r e a  a n d  s p e c i f i c  t y p e  o f  t e n d e n c i e s  t o  t h i n k ,  
f e e l ,  a n d  a c t  w h i c h  r e v e a l  u n d e s i r a b l e  i n d i v i d u a l  a d j u s t m e n t s .  
T h e  n a t u r e  o f  t h e  t e s t .  T h e  t e s t  i s  d i v i d e d  i n t o  t m  
s e c t i o n s .  S e c t i o n  O n e  i s  t o  i n d i c a t e  h o w  t h e  c h i l d  f e e l s  
a n d  t h i n k s  a b o u t  h i m s e l f ,  h i s  s e l f - r e l i a n c e ,  h i s  e s t i m a t e  o f  
h i s  o w n  w o r t h ,  h i s  s e n s e  o f  p e r s o n a l  f r e e d o m ,  a n d  h i s  f e e l i n g  
1 .  T h o r p e ,  L o u i s  P . ;  C l a r k ,  W i l l i s  W . ;  T i e g s ,  E r n e s t  W . ;  
L o s  A n g e l e s :  C a l i f o r n i a  T e s t  B u r e a u .  1 9 4 9  
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of belonging. In this section the pupil also reveals certain 
withdrawing and nervoos tendencies which he may possess. Sec-
tion Two consists of social adjustment components. It indi-
cates how the pupil functions as a social being, his know-
ledge of social standards, his social skills, his freedom 
from anti-social tendencies, and his family, sohool and 
community relationships. 
The scoring of~ test. While this is not a timed test 
the six sections of twelve questions each are usually comple-
ted in one 45 minute period. The scoring is done by the use 
of keyed answer sheets giving desirable responses. These re-
sponses have been standardized by use of large representative 
groups of pupils. The score is the::i recorded on the diagnos-
tic profile provided on the front of the test booklet. It is 
then possible to compare and contrast the adjustment patterns 
and habits of each pupil with the characteristic mode of re-
sponse of large representative groups of similar pupils. 
This complete profile graphically reveals the points at which 
a particular pupil differs from desirable patterns of adjust-
ment. It is so devised as to reveal when adjustment in 
varioils situations is· satisfactory, depart 0ignificantly, 
or deviate so far from desirable adjustment that actual mal-
adjustment is present. 
Reliability and Validity. The r eliab ili ti es of the 
I  
'  
r  
!  
f  
i  
1 0 2 .  
c o m p o n e n t  t e s t s  a r e  s u f f i c i e n t l y  h i g h  t h a t  t h e y  p r o v i d e  a i d  
i n  l o c a t i n g  a r e a s  o f  p e r s o n a l  d i f f i c u l t y .  
' l ' h e  f o l l o w i n g  
c o r r e l a t i o n s  w e r e  o b t a i n e d  w i t h  2 3 7  c a s e s .
1  
T o t a l  A d j u s t m e n t  
r - . 9 2 2  
S . D . - 1 3 . 2  P . E . - 2 . 5  
S e l f  A d j u s t m e n t  
r - . 8 9 3  
S . D . - 7 . 5  
P . E . - 1 . 6  
S o c i a l  A d j u s t m e n t  
r - . 8 7 3  
S . D . - 7 . 1  P . E . - 1 . 7  
T h e  v a l i d i t y  o f  a n y  t e s t  i s  d e p e n d e n t  n o t  o n l y  u p o n  i t s  
i n t r i n s i c  n a t u r e  b u t  a l s o  u p o n  t h e  m a n n e r  i n  w h i c h  i t  i s  
u s e d .  T h e  i t e m s  i n  t h e  t e s t  h a v e  b e e n  c a r e f u l l y  s e l e c t e d  b y  
e m p i r i c a l  m e t h o d s ,  a n d  u s e  o f  s t a t i s t i c s .  
A d m i n i s t e r i n g  t h e  t e s t .  I n  t h i s  s t u d y  t h e  C a l i f o r n i a  
T e s t  o f  P e r s o n a l i t y  w a s  a d m i n i s t e r e d  t o  t h e  t h i r t y - f i v e  p u -
p i l s  i n  t h e  c l a s s  r o o m  t o  o b t a i n  d i a g n o s t i c  i n f o r m  t i o n  r e -
g a r d i n g  v a r i o u s  e l e m a i .  t s  o f  p e r s o n a l i t y  a n d  s o c i a l  a d j u s t -
m e n t .  I n  t h e  s i x t h  g r a d e  w i t h  c h i l d r e n  r a n g i n g  f r o m  1 0  t o  1 4  
y e a r s  o f  a g e  i t  m a y  b e  g i v e n  a s  a  g r o u p  t e s t  w i t h  g o o d  r e -
s u l t s ,  a n d  m u c h  s a v i n g  o f  t i m e  o v e r  i n d i v i d u a l  t e s t i n g .  I t  
i s  i m p o r t a n t  t r a t  r a p p o r t  b e  e s t a b l i s h e d  i n  t h e  r o o m  t o  b e  
t e s t e d ,  s o  t h a t  i n  t h i s  h a r m o n i o u s  s i t u a t i o n  a  v a l i d  t e s t  
m a y  b e  o b t a i n e d .  T h i s  t e s t  w a s  n o t  g i v e n  i n  t h i s  s t u d y  u n -
t i l  a  m o n t h  h a d  e l a p s e d  i n  o r d e r  f o r  t h e s e  p u p i l s  t o  g a i n  
c o n f i d e n c e  i n  t h e  e x a m i n e r .  
1 .  T h o r p e ,  L o u i s  P . ;  C l a r k ,  W i l l i s  W . ;  T i e g s ,  E r n e s t  W . ;  
L o s  A n g e l e s :  C a l i f o r n i a  T e s t  B u r e a u  19'~ T e s t  N a n u a l  
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Findings in ~-results. After the tests are adminis-
tered and scored, the findings recorded on the diagnostic 
profile, the adjustment level may be seen in personal and 
social traits. The composite score gives the total personal-
ity adjustment of each individual tested. The findings in 
this study shCM: (l} considering 50th percentile as average, 
there are 16 pupils above average in self-adjustment; 5 pu-
pils average; and 14 below average; (2) in social adjustment 
19 pupils fall above the 50th percentile; l pupil at the 
50th percentile; and 15 pupils below the 50th percentile; 
(3) in total adjustment 18 pupils are above average; 4 aver-
age; and 13 below average. 
In self-adjustment ten boys rank above the fiftieth 
percentile norm while but six girls are found to do so. 
Since the nunb er of girls and boys in this study was almost 
equal it would seem that the evidence shows a slightly 
greater degree of self-adjustment anong the boys. Of the 20 
boys in this study 50% rank above average in self-adjustment, 
while of the 15 girls 40% are above. 
In social-adjustment 9 of the 15 girls or 60% are found 
above the fiftieth percentile, while 10 of the 20 boys or 50% 
are found. 'l'hus it would seem from the evidence found in 
this small sampling that in this room the girls show slightly 
better social adjustment than boys during adolescence. 
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E. CALIFORNIA TEST OF MENTAL MATURITY 
Every one is interested in the manifestations of intel-
ligence displayed by children, and in ob serving thei. r devel-
opment along intellectual lines. The nature of intelligence 
itself has eluded the search of both biological and psycho-
logical science. The rate at which intelligence develops 
and the extent to which it varies from year to year are alro 
questions the solution to which many research workers have 
given much attention. Intelligence is not a concept to be 
dealt with lightly. Pintner1 says, "Intelligence is one of 
the aspects of an individual's personality that is of great 
importance in modern civilized life". 
Theories of the nature of intelligence. Marked differ-
ences regarding the basic nature of human intelligence exist 
among those most ccmpetent to judge. .tlecent studies being 
made by Davis and Hess2 may throw further light on this sub-
ject. It is agreed that intelligence is an important compon-
ent of a child's personality, but the question arises whether 
intelligence is an inner agency or mental factor which directs 
behavior or mether it is a name for the adaptive quality of 
1. Pintner, Rudolph., Intelligence Testing. New York: 
Henry Holt and Company, Inc. 1931 4 
2. Davis, Allison, and Hess, Robert D., What About I. Q's. 
N.E.A. Journal (November, 1949) 
1 1 2  
a n  i n d i v i d u a l s  o b s e r v a b l e  a c t s .  T h e r e  i s  a l s o  t h e  p r o b l e m  
o f  w h e t h e r  i n t e l l i g e n c e  i s  a  b i o l o g i c a l l y  i n h e r i t e d  f a c t o r  o r  
w h e t h e r  t h e  e x t e n t  o f  i t s  d e v e l o p m e n t  i s  l a r g e l y  a  f u n c t i o n  
o f  e n v i r o n m e n t a l  c o n d i t i o n s .  A n  i n c r e a s i n g  n u m b e r  o f  i n v e s -
t i g a t o r s  a r e  c o n s i d e r i n g  t h e  p o s s i b i l i t y  t h a t  t h e  m e n t a l  a g e  
o r  I Q  f o u n d  a s  a  r e s u l t  o f  m e a s u r e m e n t  b y  o u r  p r e s e n t  m e t h o d s  
m a y  r e p r e s e n t  p r i m a r i l y  t h e  a c c u m u l a t i o n  o f  a l l  i n f o r m a t i o n  
o f  t h e  m e n t a l  t e s t  v a r i e t y  a s  h a s  b e e n  m a d e  p o s s i b l e  b y  t h e  
t y p e  o f  e d u c a  t i  a n a l  e n v i r o n m e n t  e n c o u n t e r e d  b y  t h e  c h i l d  
f r c m  i n f a n c y . l  T h i s  p o i n t  o f  v i e w  p e n n i t s  t h e  p o s s i b i l i t y  
t h a t  u n d e r  u n u s u a l l y  f a v o r a b l e  c i r c u m s t a n c e s  a  c h i l d ' s  m e n t -
a l  g r o w t h  m i g h t  b e  s t i m u l a t e d  t o  p r o g r e s s  s o m e m a t  b e y o n d  
t h e  l i m i t s  s u p p o s e d l y  s e t  b y  m a t u r a t i o n  f a c t o r s .  
S t r o u d
2  
s t a t e s  t h a t  b o t h  n a t u r e  a n d  n u r t u r e  m u s t  b e  
l o o k e d  u p o n  a s  i n d i s p e n s a b l e  f a c t o r s  i n  i n t e l l i g e n c e .  W i t h -
o u t  l e a r n i n g  t h e r e  c o u l d  b e  n o  s u c h  t h i n g  a s  i n t e l l i g e n t  b e -
h a v i o r  i n  a  d e g r e e  t h a t  i s  s i g n i f i c a n t  a t  t h e  h u m a n  l e v e l ,  
b u t  o n l y  t h o s e  o r g a n i s m s  t h a t  h a v e  t h e  r e q u i s i t e  b i o l o g i c a l l y  
g i v e n  s t r u c t u r e s  c a n  l e a r n  t o  a  d e g r e e  r e q u i r e d  f o r  i n t e l l i -
g e n t  b e h a v i o r  a t  t h i s  l e v e l .  T h e  b i o l o g i c a l  h i s t o r y  o f  e a c h  
1 .  T h o r p e ,  L o u i s  P . ,  C h i l d  P s y c h o l o g y  a n d  D e v e l o p m e n t .  
N e w  Y o r k :  T h e  R o n a l d  P r e s s  C o m p a n y .  1 9 ' 4 0  3 3 7  
2 .  S t r o u d ,  J a m e s  B . ,  P s y c h o l o g l  i n  E d u c a t i o n .  
L o n g m a n s ,  G r e e n  a n d  C o m p a n y .  9 4 ' 7  3 1 4  
N e w  Y o r k :  
individual sets a kind of ceiling above which no amount of 
nurturing can take him. 
There is a variety of conceptions concerning both the 
nature and functioning of the :intellectual factor in man. 
Principle among these theories are the beliefs that :in telli-
gence is: (1) a unitary factor, (2) a synthesis of numerous 
specific factors, ani (3) a grouping of clusters of ability. 
The primary function of intelligence has been variously in-
terpreted to be: (1) adjustment to the requirenerrts of the 
environment, (2) the mastery of abstract concepts, (3) the 
learning of school subjects, and (4) ready adaptation to the 
demands of new experiences. 
Use of Intelligence tests. Intelligence test scores 
should be utilized in the light of a comprehensive factual 
and anecdotal picture of the child 1 s assets, limitations and 
physical and mental qualifications. Test uses include:1 (1) 
an analysis of mental growth, (2) appraisals of the influence 
of varying educational environments, (3) the classification 
of pupils into ability groups, (4) educational guidance, (5) 
vocational guidance, ( 6) the m enta 1 diagnosis of problem 
cases in both the educational and behavior fields, (7) the 
1. Thorpe, Louis P., Child Psychology and Development. 
New York: The Ronald Press Company. 1940 362 
1 1 4 ,  
m e a s u r e m e n t  o f  t h e  r e s u l t s  o f  v a r y i n g  e d u c a t i o n a l  p r o c e d u r e s ,  
( 8 )  t h e  s t u d y  o f  d e l i n q u e n c y ,  a n d  ( 9 )  t h e  d e t e r m i n a t i o n  o f  t h e  
i n t e l l e c t u a l  s t a t u s  o f  a n y  g i v e n  i n d i v i d u a l .  
P u r p o s e  of~ C a l i f o r n i a  T e s t  o f  M e n t a l  M a t u r i t y .  ' l ' h i s  
i s  a  d i a g n o s t i c  t e s t  o f  m e n t a l  m a t u r i t y  d e v i s e d  f o r  u s e  w i t h  
p u p i l s  i n  g r a d e s  f o u r  t o  e i g h t .  I t  m a y  b e  g i v e n  i n d i v i d u a l l y  
o r  a s  a  g r o u p  t e s t .  I t  c o n t a i n s  m a t e r i a l  o f  s u f f i c i e n t  r a n g e  
a n d  d i v e r s i t y  t o  i n d i c a t e  t h e  d e g r e e  o f  m a t u r i t y  i n  r e l a t i o n  
t o  t h e  m a j o r  f a c t o r s  i n v o l v e d  i n  i n t e l l e c t u a l  c a p a c i t y ,  a s  
w e l l  a s  a  g e n e r a l  m e a s u r e m e n t  o f  m e n t a l  m a t u r i t y .  I t s  p r i m -
a r y  p u r p o s e  i s  t o  m a k e  f o r  e a c h  p e r s o n  a  d i a g n o s t i c  e v a l u a -
t i o n  o f  t h o s e  m e n t a l  a b i l i t i e s  w h i c h  a r e  r e l a t e d  t o ,  o r  d e -
t e r m i n e ,  h i s  s u c c e s s  i n  v a r i o u s  t y p e s  o f  s c h o o l  a c t i v i t y ,  i n  
o r d e r  t h a t  t h e  t e a c h e r  m a y  u t i l i z e  t h i s  i n f o r m a t i o n  d i r e c t l y  
i n  a i d i n g  p u p i l s  w h o  h a v e  l e a r n i n g  d i f f i c u l t i e s .  
' l ' h i s  t e s t  p r o v i d e s  a  d i a g n o s t i c  p r o f i l e  d e s i g n e d  t o  s h o w  
g r a p h i c a l l y  t h e  r e l a t i v e  e x t e n t  t o  w h i c h  e a c h  p e r s o n  p o s s e s s e s  
t h e s e  a b i l i t i e s ,  t h u s  e n a b l i n g  t h e  u s e r  t o  s e e  a t  a  g l a n c e  t h e  
p r o b a b l e  s o u r c e s  o f  d i f f i c u l t y  o r  s u c c e s s  a n d  t o  p r o v i d e  t o  
t h e  m a x i m u m  t h e  g u i d a n c e  w h i c h  s u c h  a  p r o f i l e  m a y  s u g g e s t .  
T h i s  t e s t  y i e l d s  a  n o n - l a n g u a g e  M . A .  a n d I . Q . ,  a  l a n g u a g e  
M . A .  a n d  I . Q . ,  a n d  a  c h a r a c t e r i s t i c  M . A .  a n d  I . Q .  o f  t o t a l  
f a c t o r s  w h i c h  m a y  b e  u s e d  f o r  c o m p a r i s o n  w i t h  t h e  r e s u l t s  o f  
o t h e r  i n t e l l i g e n c e  t e s t s .  
f' 
I 
! 
h 
Description of the ~· This series of tests is unique 
in that each battery is preceded by tests of visual acuity, 
auditory acuity, and motor coordination, the purpose of which 
is to detect pupils with defects sufficiently serious to pre-
vent obtaining a valid diagnosis of their intelligence with 
the remainder of the test. These are followed by tests of 
memory, both immediate recall and delayed recall, tests of 
spatial relationships, logical reasoning, numerical reasoning, 
and vocabulary. 
SlllD!llary of findings in .lhi§ study. The data showing non-
language factors for each child in the room reveals a spread 
from 62 for one of the boys, Number 1, to 122 for one of the 
girls, Number 2J. 
TABLE XX1V 
FREQUENCY TABLE OF NON-LANGUAGE FACTORS 
CALIFORNIA TEST OF MENTAL MATURITY 
Score Intervals Tabulation Frequency 
120 - 129 I 1 
110 - 119 /'H.I 5 
100 
- 109 tH.I Ill 8 
90 - 99 /HJ II 7 
80 - 89 ffll II 7 
70 - 79 Ill/ 4 
60 69 3 
Total 3 
T h e  m e d i a n  i s  9 1 .  S i x  p u p i l s  a r e  f r o n d  i n  t h e  s u p e r i o r  
g r o u p  i n  n o n - l a n g u a g e  f a c t o r s ,  s c o r i n g  f r o m  1 1 0  t o  1 2 2 ;  f i f -
t e e n  a r e  i n  t h e  a v e r a g e  g r o u p  f r o m  9 0  t o  1 1 0 ;  a n d  f o u r t e e n  
a r e  i n  t h e  i n f e r i o r  g r o u p  f r o m  6 2  t o  9 0 .  
I n  t h e  s u p e r i o r  g r o u p  a r e  f o u n d  t h r e e  b o y s ,  N u m b e r s  2 4 ,  
2 8  a n d  2 2 ,  a n d  t h r e e  g i r l s ,  N u m b e r s  1 5 ,  3 ,  a n d  2 . 3 .  I n  t h e  
h i g h  a v e r a g e  g r o u p  a r e  f o u n d  t h r e e  b o y s ,  N u m b e r s  1 9 ,  7 ,  a n d  
2 1 ;  a n d  f i v e  g i r l s ,  N u m b e r s  3 6 ,  2 6 ,  1 8 ,  1 0 ,  a n d  1 6 .  I n  t h e  
l o w - a v e r a g e  g r o u p  f r o m  9 0  t o  1 0 0  a r e  f o u n d  s i x  b o y s ,  N u m b e r s  
6 ,  2 7 ,  3 4 ,  2 9 ,  3 1 ,  a n d  8 ,  a n d  o n e  g i r l ,  N u m b e r  3 0 .  I n  t h e  
g r o u p  o f  b e l o w  n o r m a l  m e n t a l i t y  e i g h t  b o y s  a n d  s i x  g i r l s  a r e  
f r u n d .  T h e  b o y s  a r e  N u m b e r s  1 ,  3 3 ,  2 5 ,  5 ,  9 ,  2 0 ,  1 7 ,  a ! r l  1 3 .  
T h e  g i r l s  a r e  N u m b e r s  2 ,  3 5 ,  3 2 ,  1 1 ,  1 2 ,  a ! r l  1 4 .  
I n  t h e  s u p e r i o r  g r o u p  a r e  f o u n d  1 7 . 2 %  o f  t h e  t h i r t y - f i v e  
c h i l d r e n  i n  t h e  r o o m ;  i n  t h e a : v e r a g e  g r o u p  a r e  f o u n d  4 2 . $ % ;  
a n d  i n  t h e  b e l o 1 · : a v e r a g e  g r o u p  a r e  f o u n d  4 0 % .  T h i s  i s  a n  u n -
b a l a n c e d  r o o m  w i t h  a  h e a v y  c o n c e n t r a t i o n  o f  s c o r e s  b e l o w  t h e  
a i i e r a g e  : : :  .  Q .  o f  1 0 0 .  
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F R E Q U E N C Y  T A B L E  O F  L A N G U A G E  F A C T O R S  
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S c o r e  I n t e r v a l s  T a b u l a t i o n  
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I n  l a n g u a g e  f a c t o r s  i n  m e n t a l  a b i l i t y  s i x  c h i l d r e n  a r e  
s u p e r i o r ,  N u n b e r s  5 ,  2 3 ,  1 9 ,  3 0 ,  1 3 ,  a n d  1 6 .  E i g h t e e n  a r e  
f o u n d  i n  t h e  a v e r a g e  g r o u p .  I n  t h e  h i g h - a v e r a g e  f r o m  1 0 0 - 1 1 0  
a r e  f o u n d  N u m b e r s  6 ,  3 6 ,  l S ,  3 ,  7 ,  2 4 ,  3 1 ,  2 6  a n d  2 5 .  I n  t h e  
l o w - n o r m a l  g r o u p  f r o m  9 0 - 1 0 0  a r e  f o u n d  n u m b e r s  2 2 ,  2 9 ,  1 0 ,  S ,  
1 2 ,  2 S , 3 5 ,  2 0 ,  a n d  2 1 .  I n  t h e  s l o w  b e l o w - n o r m a l  g r o u p  a r e  
f o u n d  e l e v e n  c h i l d r e n  w i t h  l a n g u a g e  f a c t o r  I . Q .  b e t w e e n  6 7 - 9 0 .  
I n  t h i s  g r o u p  a r e  f o u n d  c h i l d r e n  N u m b e r  1 4 ,  1 5 ,  1 7 ,  1 1 ,  2 7  
3 2 ,  9 ,  3 4 ,  2 ,  1 ,  a n d  3 3 .  
I n  a l l  c r i t e r i a  t e s t e d  t h i s  f a c t o r  o f  l a n g u a g e  i n  t h e  
C a l i f o r n i a  T e s t  o f  M e n t a l  J . l f a t u r i t y  m o s t  n e a r l y  f i t s  a  n o r m a l  
c u r v e  o f  d i s t r i b u t i o n ,  s h c : M i n g  a  h e a v y  c o n c e n t r a t i o n  o f  s c o r e s  
n e a r  t h e  m e d i a n  o f  1 0 0 .  
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TABLE XlCVl 
Frequency Distribution of Intelligence Scores 
California Test of Mental Maturity 
Score Intervals Tabulation Freg,uenc:E 
120 
- 122 !.. 1 
110 
- 112 1..1..1..1.. !.t 
100 
- 102 !'H../.. IJ::i.I.. 10 
20 - 22 !'H..I !..!..!.. 8 
80 - 89 tHJ !HJ 10 
0 - 0 
60 - 6 2 
Total 22 Scores 
121 
Considering language factors and non-language factors as 
both being essential to total mental maturity, the above tab-
le shows a range of 55 points in intelligence in this room, 
there being scores from 66 I. Q. to 121 I. Q. 
In summarizing these scores, and considering 90 - 110 I. 
Q. as average intelligence, there are five children in this 
room of high mental capacity' being no - 121, there are 
eighteen of average ability, being 90 - 110 I. Q. and there 
are twelve of infE!r'ior ability mentally, being from 66 - 90, 
which gL ves a skewed frequency curve, sine e the measures tend 
t o  p i l e  u p  a t  t h e  1  o w e r  e n d  o f  t h e  s c a l e .  
T h e  f r e q u e n c y  c u r v e  r e p r e s e n t i n g  t h e  i n t e l l i g e n c e  
s c o r e s  i n  t h i s  s a m p l i n g  s t u d y  s h o w s  a  p r e d o m i n a n c e  o f  s c o r e s  
b e l o w  t h e  9 0  - 1 1 0  I .  Q ,  i n t e r v a l .  
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I n  t h i s  r o o m  o f  3 5  s t u d e n t s ,  t h e  s c o r e s  o n  t h e  C a l i f o r -
n i a  T e s t  o f  M e n t a l  M a t u r i t y  s h o w  t h a t  1 4 . 2 8 6 %  f a l l  i n  t h e  
s u p e r i o r  i n t e l l i g e n c e  g r o u p ;  t h a t  5 1 , 4 2 8 %  f a l l  i n  t h e  a v e r -
a g e  i n t e l l i g e n c e  g r o u p ;  a n d  t h a t  3 4 , 2 8 6 %  f a l l  i n  t h e  
i n f e r i o r  i n t e l l i g e n c e  g r o u p .  
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TABLE JC0!II 
SUMMARY OF FINDINGS 
CALIFORNIA TEST OF MENTAL MATURITY 
MARCH, 1949 
Child's Lang. Non-Lang. Factors Factors Identification 
I.~. I.Q. 2~ 12 122 f §~ 80 19 101 
rg 106 i6~ 110 
ts 109 100 107 103 
22 69 112 24 i 1 10 
3§ 110 91 109 
*o 13 llO 8 
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ff 1gt l§g §~ 11~ 9f 9 16 
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F, CEILDH.ElT 1S AUTOBIOGRAI0HIES 
During one English period, early in this study, time 
was allowed for each child in the room to write a full 
history of his life, telling in order the things that seemed 
the most important to him. 
Three autobiographies a.re given in tull in the Case 
Studies. These autobiographies illustrate the type aE 
thinking done by child Number 34, child Number 3, a.nd child 
Number 24. They are very revealing. Jtindings in all the 
biographies are s•mnerized in Chapter lV, page 164. 
The purpose ar the autobiographies was to determine 
what the child f'elt was important in his lif'e. Much ar the 
true life history ar ea.ch child had been discovered in the 
home interview a.t the beginning of the study. It is interest-
ing to note that few children give a. chronological sequence 
of events as they occurred, but rather gave one or two of 
the most outstanding events in their memory. 
with the information furnished by the biographies, the 
investigator was able to ask leading personal questions 
during the interviews, a.nd thus obtain much pertinent infor-
mation which enabled her to better understand the reason 
for some of the child's anti-social actions. 
1 2 6 .  
G .  T E A C H E R  I N T E R V I E W  
B y  o b s e r v a t i o n  a n d  a s s o c i a t i o n  a  t e a c h e r  l e a r n s  m a n y  
f a c t s  c o n c e r n i n g  a  c h i l d ' s  p e r s o n a l i t y ,  h i s  l e v e l  o f  a d j u s t -
m e n t  o r  m a l a d j u s t m e n t  t o  t h e  s o c i a l  a n d  e d u c a t i o n a l  e n v i r o n -
m e n t  o f  t h e  c l a s s r o o m .  I n  o b s e r v i n g  h i s  d a y  b y  d a y  b e h a v i o r  
m u c h  l i g h t  i s  t h r o w n  o n  a  c h i l d ' s  h a b i t u a l  r e s p o n s e s  t o  m a n y  
c l a s s r o o m  e x p e r i e n c e s .  T h r o u g h  d a i l y  a s s o c i a t i o n  t h e  t e a c h e r  
o b s e r v e s  h i s  a c t u a l  b e h a v i o r  p a t t e r n  i n  t h e  s c h o o l  e n v i r o n -
m e n t .  
T h e  s c h o o l  e n v i r o n m e n t  p r e s e n t s  a  h o s t  o f  p r o b l e m s  t o  
t h e  p u p i l .  Y  n  t i l  t h e  t i m e  a  c h i l d  e n t e r s  s c h o o l  a  c h i l d  
l i v e s  a  c o m p a r a t i v e l y  s h e l t e r e d  l i f e .  F o r  a  n u m b e r  o f  r e a -
s o n s  t h e  s c h o o l  e n v i r o n m e n t  m a k e s  r a t h e r  r i g o r o u s  d e m a n d s  u p -
o n  h i m .  H e  c a n n o t  c h o o s e  h i s  c l a s s m a t e s ,  b u t  m u s t  l i v e  s u c -
c e s s f u l l y  o r  u n s u c c e s s f u l l y  w i t h  t h e m .  C o m p e t i t i o n  w i t h  
r e s p e c t  t o  f r i e n d s ,  s c h o o l  h o n o r s ,  a c a d e m i c  a c h i e v e m e n t ,  a n d  
s o c i a l  r e c o g n i t i o n  i s  r a t h e r  k e e n .  : M a n y  c h i l d r e n  e n t e r  s c h o o l  
l i f e  w i t h  o b v i o u s  h a n i i c a p s .  S o m e  a r e  c o n f i r m e d  b e h a v i o r  
p r o b l e m s ;  o t h e r s  a r e  e m o t i o n a l l y  u n s t a b l e ,  c r i p p l e d ,  m a l n o u r -
i s h e d ,  d e f e c t i v e  i n  s e e i n g ,  h e a r i n g ,  o r  i n  s p e e c h ,  o r  l i m i t e d  
i n  m e n t a l  a b i l i t y .  T h e r e  i s  l i t t l e  d o u b t  t h a t  t h e  s c h o o l  
a d d s  t o  t h e  p u p i l s  b u r d e n  o f  e m o t i o n a l  a d j u s t m e n t ,  b u t  t h e r e  
i s  a l s o  t h e  p r o b a b i l i t y  t h a t  a  w e l l  a r r a n g e d  c u r r i c u l u m ,  a n  
u n d e r s t a n d i n g  t e a c h e r ,  a n d  s i t u a t i o n s  l e a d i n g  t o  b e t t e r  
127. 
personality adjustment may foster wholesome emotional respon-
ses to the school environment. 
In this study, as a means of better understanding the 
pupils in the room, the teacher is requested to evaluate each 
child on twelve personality and educational points according 
to rating (1) excellent; (2) good; (3) fair; and (4) poor. 
The questions used in the Teacher Questionnaire are: 
TEACHER'S RATING SCALE FOR PUPILS 
1. How do you rate this child in achievement in his regular 
school work? 
2. How do you rate this child in getting along with other 
children in the classroom? 
3. How do you rate this child in helping with room activities? 
4. How do you rate this child in interest in his or her school 
work? 
5. How do you rate this child in health? 
6. How do you rate this child in cleanliness, neatness, and 
health habits? 
7. How do you rate this child in honesty, dependability, and 
truthfulness? 
$. What is this child's most difficult school subject? 
9. What is this child's easiest school subject? 
10. Is this child a good influence in your room? 
11. Do you think this child has unsolved personality problems? 
12. What do you suggest should be done to help him or her be-
fore he or she enters Junior High School? 
The findings from the teacher's evaluation of each of her 
1 2 $  
p u p i l s  s h o w  t h a t  s i x  c h i l d r e n  a r e  r a t e d  e x c e l l e n t  i n  s c h o l a s -
t i c  a c h i e v e m e n t  a c c o r d i n g  t o  t h e i r  g r a d e  l e v e l ,  n i n e  a r e  r a t e d  
g o o d ,  e i g h t  a r e  r a t e d  f a i r ,  a n d  t w e l v e  a r e  r a t e d  p o o r .  
S i x  c h i l d r e n  r a n k  h i g h  i n  g e t t i n g  a l o n g  w e l l  w i t h  t h e  
o t h e r  c h i l d r e n .  I t  i s  i n t e r e s t i n g  t o  n o t e  t h a t  t h e  s a m e  
c h i l d r e n  r a t e d  h i g h  o n  t h e  t e a c h e r ' s  r a t i n g  s c a l e  a r e  f o u n d  
i n  t h e  t w o  h i g h e s t  d i v i s i o n s  o n  t h e  s o c i o g r a m l i i .  A l s o  t h e  
f o u r  r a t e d  t h e  p o o r e s t  i n  g e t t i n g  a l o n g  w i t h  o t h e r  c h i l d r e n  
a r e  f o u n d  i n  t h e  i s o l a t e  g r o u p  o n  t h e  s o c i o g r a m s .  
C h i l d r e n  w h o m  t h e  t e a c h e r  r a n k e d  h i g h  i n  g e t t i n g  a l o n g  
w e l l  w i t h  o t h e r s  a r e  a l s o  t h e  c h i l d r e n  r a t e d  h i g h  i n  h e l p i n g  
w i t h  t h e  r o o m  a c t i v i t i e s ,  a n d  s h o w i n g  i n t e r e s t  i n  t h e i r  
s c h o o l  w o r k .  
A l m o s t  a l l  o f  t h e  c h i l d r e n  r a t e  e x c e l l e n t  t o  g o o d  i n  
h e a l t h ,  h e a l t h  h a b i t s ,  c l e a n l i n e s s ,  a n d  n e a t n e s s .  T w o  c h i l d -
r e n ,  a  b o y  a n d  a  g i r l ,  w h o m  t h e  t e a c h e r  r a t e s  v e r y  p o o r  i n  
t h e s e  c r i t e r i a  a r e  t o  b e  f o u n d  i n  t h e  i s o l a t e  g r o u p  o n  t h e  
s o c i o g r a m .  T h e  t e a c h e r  f e e l s  t h a t  t h e i r  p o o r  r a t i n g  i n  t h e s e  
t r a i t s  c o n t r i b u t e d  t o  t h e i r  i s o l a t i o n  b y  t h e  o t h e r  p u p i l s  i n  
t h e  r o o m .  
R e a d i n g  p r e d o m i n a t e s  a s  t h e  m o s t  d i f f i c u l t  s c h o o l  s u b -
j e c t ,  w i t h  m a t h e m a t i c s  n e x t  i n  o r d e r .  I n  t h i s  s t u d y  t h e  
c h i l d r e n  w h o  r a n k  h i g h  i n  t h e  s o c i a l  s t r u c t u r e  t e n d  t o  b e  d o -
i n g  g o o d ,  a c c e p t a b l e  w o r k  i n  t h e i r  l e s s o n s .  I n  t h i s  r o o m  i s  
12~ 
found four superior readers, Numbers 3, 5, 30 and 36. Severe 
reading difficulty is found in six cases, with some difficul-
ty experienced in many others. 
The teacher feels that there are six children in her 
room that are not a good influence in the room. Four 1 arge 
over-age boys, one younger boy, and one large girl are not 
considered by the teacher as good for the welfare of the oth-
er children in the classroom. These boys are behavior prob-
lems, being restless, noisy, and somewhat insolent. The 
small boy steals, lies, will not study, and generally makes 
a nuisance of himself. 'l'he girl is charming, but too sex 
conscious, and enjoys teasing the big boys. 
The teacher believes that 21 of her 36 pupils have un-
solved personality problems, of which ten show severe malad-
justment, Numbers 1, 3, 9, 11, 17, 22, 24, 32, 33, and 34. 
Answers to questions in the California Test of Personality, 
and replies made to leading questions asked during the Binet 
Intelligence 'l'est confirm the teacher's rating of these pu-
pils. Evidence points to the fact that this is a disturbed 
room with many personality difficulties present. 
The teacher recommends a quieter room for three of her 
more timid children, Numbers 13, 18, and 21; a trade school 
for her greatest problem boy, Number 34; and more shop work 
for her over-age boys with average mental ability, Numbers 1, 
9 ,  3 3 ,  7  a n d  8 .  T h e  t e a c h e r  a l s o  r e c o m m e n d s  t h a t  t h r e e  o f  
h e r  b o y s  w h o  h a v e  b e e n  i n  t r o u b l e  w i t h  t h e  l a w  b e  i n t e r -
v i e w e d  f u r t h e r  t o  t r y  t o  a s c e r t a i n  w h y  t h e y  f o l l o w  t h i s  
p a t t e r n  o f  b e h a v i o r ,  a n d  t r y  t o  d e v i s e  s o m e  m e a n s  o f  p r e -
v e n t i n g  i t  f r o m  o c : c m : T . i n g  a g a i n .  
1 3 . 0  
H. TERMAN-MERRILL'S REVISION OF THE 
STANBORD-BINET INTELLIGENCE TEST 
Outstanding among the reliable scales for measuring the 
mental ability of elanentary school children is the Terman-
Merrill Revision of the Stanford-Binet Intelligence Test. 
131 
The range encompasses age two to superior adult. Test items 
for adolescents tend to become more and more symbolic and ab-
stract. They involve defining increasingly difficult words, 
abstracting lessons or generalizations from fables, detecting 
subtle absurdities in statements, rearranging scrambled sen-
tences, and solving "mental arithmetic" problems. None of 
the test item placements in the Stanford-Binet Scale have been 
subjectively determined. All have been experimentally estab-
lished by the responses of representative samplings of child-
ren. As the child grows older he is required to make more 
intricate responses of a reasoning and discriminatory nature. 
The authors of this revision state, however, that their scale 
favors slightly the higher socio-economic group. 1 
When used judiciously, with a full knowledge of its lim-
itations as well as the functions it can logically perform, 
the Binet test is a valuable tool in the study of a childs 
mental growth and adjustment. Tests of the Binet type are 
1. 'l'erman, Lewis M., Merrill, Maud A., Measuring Intelligence. 
New York: Houghton Mifflin Company. 1937 35 
e s s e n t i a l  t o  t h e  d e t e r m i n a t i o n  o f  a  c h i l d ' s  s k i l l  i n  t h e  u s e  
o f  w o r d s ,  a s  w e l l  a s  h i s  a b i l i t y  t o  c o p e  w i t h  a b s t r a c t  c o n -
c e p t s  a n d  m a t e r i a l s .  T h e y  a r e  i n  p a r t  i n d i c a t o r s  o f  t h e  e d -
u c a t i o n a l  o p p o r t u n i t y  a  g i v e n  c h i l d  h a s  e x p e r i e n c e d ,  a n d  o f  
h i s  p r o b a b l e  f u t u r e  s u c c e s s  i n  s c h o o l  a s  w e l l .  S u c h  t e s t s  
c a n  a l s o  b e  u s e d  t o  g u i d e  t h e  c h i l d  a l o n g  l i n e s  t h a t  a r e  c o m -
m e n s u r a t e  w i t h  h i s  m e n t a l  c a p a c i t y .  
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I n  t h i s  s t u d y  t h e  B i n e t  t e s t s  w e r e  u s e d  b o t h  a s  a  m e a n s  
o f  m e a s u r i n g  m e n t a l  a b i l i t y  a n d  o f  d e t e r m i n i n g  p e r s o n a l i t y  b y  
g i v i n g  t h e  e x a m i n e r  t h e  o p p o r t u n i t y  t o  k n o w  t h e s e  c h i l d r e n  
b e t t e r .  I n  t h e  b e g i n n i n g  o f  t h e  t e s t i n g  p r o g r a m  i n  t h i s  r o o m  
t h e  p u p i l s  w e r e  t o l d  t h 9 . t  t h e  p u r p o s e  o f  t h e  e n t i r e  s t u d y  w a s  
t o  l e a r n  m o r e  a b o u t  e a c h  o n e  i n  o r d e r  t o  d e t e r m i n e  t h e i r  m o s t  
d i f f i c u l t  s c h o o l  s u b j e c t s  b e f o r e  t h e y  e n t e r  J u n i o r  H i g h  S c h o o l .  
T h r o u g h - o u t  t h e  s t u d y  t h i s  i s  k e p t  i n  m i n d ,  t h e  e x a m i n e r  o f -
f e r i n g  h e l p f u l  s u g g e s t i o n s  w h e n e v e r  f i e l d s  o f  d i f f i c u l t y  w e r e  
f o u n d .  T h e  e x a m i n e r  f e e l s  t h a t  i t  i s  e s s e n t i a l  t h a t  s o m e  
b e n e f i t  b e  d e r i v e d  b y  t h e  s u b j e c t s  o f  t h e  s t u d y  b o t h  i n  s o l v -
i n g  a c a d e m i c  d i f f i c u l t i e s  a n d  p e r s o n a l i t y  p r o b l e m s .  
E a c h  t e s t i n g  p e r i o d  w a s  p r e c e d e d  b y  a  c o n v e r s a t i o n a l  p e r -
i o d .  T h e  B i n e t  t e s t  w a s  p r o l o n g e d  i n  e v e r y  c a s e  a s  l o n g  a s  
p o s s i b l e ,  o n l y  a  f e w  t e s t s  b e i n g  a d m i n i s t e r e d  a t  o n e  s e s s i o n .  
D u r i n g  t h e  t e s t i n g  p e r i o d ,  b y  s k i l l f u l  q u e s t i o n i n g ,  m u c h  i n -
f o r m a t i o n  w a s  o b t a i n e d  r e g a r d i n g  t h e  c h i l d ' s  i n t e r e s t s ,  a m b i -
t i o n ,  h e a l t h ,  s c h o o l  w o r k ,  h o m e  e n v i r o n m e n t  a n d  h o w  h e  f e e l s  
about his home, what he thinks about his school and class 
mates, and if possible the cause of the personality malad-
justment was discovered. In the case of child Number 24, 
two weeks of daily private testing periods were needed be-
fore rapport was sufficiently established to reveal the un-
derlying cause. 'l'his is recorded in Case Study C. 
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The personality facts discovered during the Binet Tests 
are recorded in the case studies. The Intelligence Quotients 
found for the six children tested are recorded below, and 
comparison is made with scores found on the California Test 
of Mental Maturity. 
Child's 
Number 
24 
22 
4 
2 
11 
TABLE XJCVIII 
BINET INDIVIDUAL TEST SCORES 
AS COMPARED TO GROUP SCORES .MADE ON THE 
CALIFORNIA TEST OF MENTAL MATURITY 
Binet Test California 
I.Q. I.Q. 
12 110 
116 104 
110 104 
$9 $6 
7$ $2 
7 $2 
Test 
,  
i  
A .  
C A S E  S T U D Y  O F  J O H N ,  C H I L D  N U M B E R  3 4  
A t  t h e  b e g i n n i n g  o f  t h i s  s t u d y ,  J o h n  w a s  t h i r t e e n  y e a r s  
e l e v e n  m o n t h s  o l d ,  a  t a l l  d a r k - h a i r e d  b o y ,  s o m e w h a t  s u l l e n  
a n d  r e s t l e s s .  T h e  f i r s t  c o n t a c t  t h e  e x a m i n e r  h a d  w i t h  h i m  
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w a s  a t  t h e  b e g i n n i n g  o f  t h e  B i n e t  t e s t i n g  p r o g r a m .  T h e  B i n e t  
t e s t  w a s  a d m i n i s t e r e d ,  n o t  s o  m u c h  t o  m e a s u r e  h i s  m e n t a l  a -
b i l i t y ,  b u t  a s  a  m e a n s  o f  g e t t i n g  b e t t e r  a c q u a i n t e d  w i t h  h i m  
i n  o r d e r  t o  k n o w  h i s  p e r s o n a l i t y  p r o b l e m s ,  a n d  t o  d e t e r m i n e ,  
i f  p o s s i b l e ,  t h e  c a u s e  o f  h i s  a p p a r e n t  d i s r e g a r d  f o r  l a w  a n d  
o r d e r .  
J o h n  c c n s i d e r e d  t h e  t a s k  o f  t a k i n g  t h e  t e s t  a  b i t  d i s a g -
r e e a b l e .  H e  s e e m e d  t o  d i s t r u s t  h i s  o w n  a b i l i t y ,  e s p e c i a l l y  
w h e n  c o n f r o n t e d  w i t h  a c a d e m i c  e x e r c i s e s  i n v o l v i n g  v o c a b u l a r y  
a n d  r e a d i n g .  H i s  i n t e r e s t  a n d  s e l f - c o n f i d e n c e  i n c r e a s e d  c o n -
s i d e r a b l y  w h e n  t h e  m o r e  p r a c t i c a l  a n d  c o n c r e t e  e x e r c i s e s  w e r e  
p r e s e n t e d  t o  h i m .  H e  h a d  a  d e f i n i t e  a v e r s i o n  t o  r e a d i n g  a n d  
v o c a b u l a r y  e x e r c i s e s  a n d  d i d  p o o r l y  i n  t h e m .  U s u a l l y  a s  s o o n  
a s  h e  m e t  a  w o r d  t h a t  h e  d i d  n o t  k n o w  h e  g a v e  u p ,  a n : i  u n d e r  
n o  c i r c u m s t a n c e s  c o u l d  b e  b e  i n d u c e d  t o  t r y  f u r t h e r .  H e  a l s o  
s h o w e d  a  l a c k  o f  a b i l i t y  i n  m a t h e m a t i c a l  s i t u a t i o n s ,  a n d  u p o n  
f i r s t  r e a l i z i n g  t h e i r  c o m p l e x i t y  h e  g a v e  u p ,  p u t t i n g  f o r t h  
n o t  t h e  l e a s t  e f f o r t  t o w a r d  t r y i n g  t o  u n d e r s t a n d  o r  r e a s o n  
o u t  t h e  s o l u t i o n s .  
W h e n  c o n f r o n t e d  w i t h  t e s t i n g  s i t u a t i o n s  o r  i n t e r v i e w  
questioning even of the most informal nature, John was in-
clined to give crazy answers, somewhat of the '!marty" type. 
For instance, when asked to give two reasons why children 
should not be noisy in school he answered, "They might wake 
the teacher up." 
Immediately he said, "Don't put that down. I was just 
kidding". He then gave two good answers. This reaction was 
observed in several instances, both in the Binet test and in 
the California Test of Personality. It is difficult to de-
termine if a test is valid with a child like John. 
135 
He did not object to answering questions about his home 
life,his family, and his out-of-school activities. He is an 
only child. His home is a shabby, two-room apartment over a 
garage in the down-town area·. His father was not working, 
his mother worked as a waitress, and John spent must of his 
evenings at the movies. 11 I sure like them shootin 1 Westerns" 
he volunteered. His home environment was made unhappy by the 
drinking of his father, who remarked to the interviewer at 
the time of the home visit, "I 111 have you know that G ••• 
D •... !viule is not my kid'!. There is no evidence to show that 
this is a broken home. 
John was born in Tacoma, but had moved about a great 
deal, coming here two years ago. He thought he had attended 
a dozen schools during his six years of education. He said 
h e  h a t e d  s c h o o l  a n d  a l w a y s  h a d .  W h e n  a s k e d  w h a t  h e  l i k e d  t o  
d o  h e  a n s w e r e d ,  " I f  t h e r e ' s  a n y t h i n g  I  l i k e ,  i t ' s  r i d i n '  a  
h o r s e .  
1 1  
H e  l i k e d  t o  b e  o u t  i n  t h e  c o u n t r y .  H e  a l s o  l i k e d  
t o  s h o o t  h i s  t w e n t y - t w o  r i f l e ,  a n d  d o  t r i c k s  w i t h  c a r d s  a n d  
d i c e .  
H i s  e n t i r e  a u t o b i o g r a p h y  r e v e a l e d  h i s  i n t e r e s t  i n  g u n s .  
" W h e n  I  c a m e  t o  t h i s  t o w n  I  m e t  a  b o y  b y  t h e  n a m e  o f  N o r m a n  
( N o .  1 7 )  a n d  w e  h a d  a  l o t  o f  f u n  t o g e t h e r .  O n e  d a y  I  b o u g h t  
t w o  g u n s  a n d  w e  w e r e  p l a y i n g  w i t h  t h e m  a n d  h e  w a n t e d  t o  q u i t  
a n d  I  s a i d  n o ,  s o  h e  t h r e w  o n e  o f  m y  g u n s  u p o n  a  r o o f  a n d  I  
w e n t  u p  t o  g e t  i t ,  a n d  w h e n  I  c a m e  d o w n  h e  t h r e w  m y  o t h e r -
g u n  u p  o n  t h e  r o o f  a n d  w h e n  I  w e n t  u p  t o  g e t  i t  t h e  s e c o n d  
t i m e  I  h a d  m y  r i n g  o n  a n d  w h e n  I  w a s  c o m i n g  d o w n  I  c a u g h t m y  
r i n g  o n  o n e  o f  t h e  n a i l s  a n d  I  h u n g  f o u r  f e e t  o f f  t h e  g r o u n d  
a n d  m y  m o t h e r  t o o k  m e  t o  t h e  h o s p i t a l  a n d  t h e y  h a d  t o  c u t  m y  
r i n g  o f f  a n d  s e w  m e  u p . "  
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I n  f r o n t  o f  h i s  s c h o o l  m a t e s  h e  s h o w e d  c o n s i d e r a b l e  s e l f -
c o n f i d e n c e ,  b u t  w a s  s h y  a n d  e m b a r r a s s e d  w h e n  c a l l e d  u p o n  t o  
r e c i t e .  H e  i s  a  d y n a m o  o f  e n e r g y  a n d  v i t a l i t y ,  b u t  i s  v e r y  
h e a d s t r o n g  a n d  i f  h e  d o e s  n o t  h a v e  h i s  o w n  w a y  h e  f l i e s  i n t o  
a  r a g e .  H i s  a n s w e r s  t o  t h e  q u e s t i o n s  i n  t h e  C a l i f o r n i a  T e s t  
o f  P e r s o n a l i t y  s h o w  a  s e l f  A d j u s t m e n t  P e r c e n t i l e  r a n k  o f  5 5 ;  
s o c i a l  a d j u s t m e n t  r a n k i n g  o f  4 5  a n d  t o t a l  p e r s o n a l i t y  a d j u s t -
m e n t  r a n k i n g  o f  4 9  o r  n o r m a l .  H i s  c l a s s  r o o m  b e h a v i o r ,  a n d  
his anti-social actions in the community do not agree with 
this finding. He is on parole from Monroe for burglarizing 
a service station. He admitted stealing numerous things 
from stores. He stole Christmas trees and sold them for 
money to go to the show since he said his father was 'too 
mean and cranky' to give him any. He fought with his class-
mates, spit in the girls' ;(aces, deliberately brd<:e windows, 
and pushed, hit,and slammed everything he worked with, ac-
cording to his teacher. 
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During the Binet test he said, 11 1 guess I'm jest nacher-
ly mean". When asked what he meant, he answered, 11No one 
could be ornerier than me. 11 When pressed further he explain-
ed that if some one asked hi:;1 to hand them the football he 
would not do it but woold kick it farther away. 
On the California Test of Mental Maturity he scored 82 
I.Q. in Language Factors; 92 I.Q. in Non-Language Factors; 
and 86 I.Q. in Total i•iental Ability. On the Binet Test he 
scored 89 I.Q. 
On Sociogram I he received two choices for going to the 
movies, placing him in the third division from the center. 
On Sociograra II he received three choices, which is also the 
third division from the center. On both _sociograms he chose 
two boys and one girl. 
On the Hildreth's Interest and Personality Inventory he 
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m a r k e d  t h a t  h e  w o u l d  l i k e  t o  g o  a w a y  f r o m  h o m e  f o r  a  l o n g  
t i m e ,  t h a t  h e  d i d  n o t  l i k e  s c h o o l  o r  h i s  t e a c h e r ,  h a d  t r o u b l e  
w i t h  s c h o o l  s u b j e c t s  ( a n d  a d d e d  i n  p e n c i l  a n d  h o w l ,  l i k e d  t o  
b e  w i t h  h i s  m o t h e r  b e s t  o f  a l l ,  r ' a m  a f r a i d  o f  m y  f a t h e r ,  a m  
u s u a l l y  t h e  l e a d e r ! '  a n d  W i s h e d  f o r  a  m i l l i o n  d o l l a r s .  
H i s  i s  a  h i s t o r y  o f  f a i l u r e  a n d  i n a b i l i t y  t o  p e r f o r m  
c r e d i t a b l y  i n  a c a d e m i c  w o r k  i n  o u r  e d u c a t i o n a l  s y s t e m  a s  i t  
i s  n o w  a d m i n i s t e r e d .  I n  a l l  h i s  s o c i a l  c o n t a c t s  h e  s h o w s  
t h e  r e s p o n s e s  c h a r a c t e r i s t i c  o f  t h e  L o w e r - L o w e r  C l a s s  f r o m  
w h i c h  h e  c o m e s .  H i s  h a d  b e e n  t h e  p r o b l e m  o f  t r y i n g  t o  f i t  
i n t o  a n  e n v i r o n m e n t  m a d e  f o r  t h e  t h r e e  u p p e r  s o c i a l  c l a s s e s ,  
a n d  h e  h a s  n o t  m a d e  m u c h  o f  a  s u c c e s s .  H e  s h o w s  i n  a l l  h i s  
b e h a v i o r  t h a t  h e  f e e l s  i n s e c u r e ,  f r u s t r a t e d ,  r e b e l l i o u s ,  
n e g l e c t e d ,  u n w a n t e d ,  a n d  t o t a l l y  u n p r e p a r e d  t o  m e e t  t h e  
c o n v e n t i o n s  o f  o u r  s c h o o l s .  
B. CASE STUDY OF NELLIE, CHILD NUMBER 3 
Nellie was a beautiful girl, eleven years and nine 
months old at the time of this study. She was dirty, with 
dark curly tous 1 ed, uncombed hair, and was shunned by all 
the children. She was an excellent reader, reading the 
lessons for one girl day after day to her orally. (This 
girl, Number 11, did not choose her for any of the criteria 
on the two sociograms, despite her constant help with the 
school lessons.) On Sociogram I, she received two choices 
from another girl, but on Sociogram II she was an isolate. 
Her family ranked 34th in the group of thirty-five 
families, or at the bottom of the Lower-Lower Class. She 
is the oldest of seven children, a baby being born during 
this study. Her father, mother, and the seven children 
live in a three-room house, very sparsely furnished, and 
very dirty. 
139 
The purpose of the Binet Test was to provide opportunity 
for private interviewing. The aim was to find the cause of 
her extremely low rating on the California Test of Personal-
ity, where her total adjustment fell on the 5th Percentile. 
She was the lowest of all girls in the room. When asked 
about her school environment she said, "None of the kids 
like me. 11 When asked to explain further she said, "Nobody 
likes to be around me because I had lice in my hair." 
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A f t e r  s o m e  c o u n s e l i n g ,  N e l l i e  w a s h e d  h e r  h a i r ,  h e r  h a i r  
r i b b o n ,  a n d  h e r  d r e s s  m o r e  o f t e n ,  a n d  h e r  a p p e a r a n c e  i n  
s c h o o l  w a s  m u c h  i m p r o v e d .  S h e  f e l t  v e r y  k e e n l y  t h e  e x t r e m e  
p o v e r t y  o f  t h e  h o m e  a n d  t h e  p r i v a t i o n s  a n d  d i s c o m f o r t s  o f  
t h e i r  w a y  o f  l i f e .  O n  t h e  C a l i f o r n i a  T e s t  o f  P e r s o n a l i t y  s h e  
m a r k e d  s h e  w i s h e d  h e r  f a t h e r  h a d  a  b e t t e r  j o b .  S h e  a l s o  
s a i d  s h e  l a s  n o  f r e e  t i m e  t o  d o  · t h i n g s  s h e  l i k e s .  S h e  d i d  
n o t  t r y  t o  s t o p  p e o p l e  w h e n  t h e y  c h e a t  h e r .  S h e  s a i d  n o n e  o f  
h e r  c l a s s  m a t e s  w e r e  i n t e r e s t e d  i n  w h a t  s h e  d o e s .  S h e  c a n n o t  
h a v e  h e r  f r i e n d s  v i s i t  h e r ,  g o  t o  s e e  n e w  t h i n g s ,  o r  h a v e  a n y  
t i m e  t o  p l a y .  S h e  w : > u l d  l i k e  t o  b e  a  G i r l  S c o u t ,  g o  t o  p a r -
t i e s ,  b e l o n g  t o  a  c l u b ,  b u t  " n o  o n e  a s k s  m e .
1 1  
S h e  i s  n o t  
p u n i s h e d  f o r  l i t t l e  t h i n g s  a n d  s e e m e d  t o  b e  f o n d  o f  a l l  h e r  
f a m i l y .  S h e  l i k e d  h e r  m o t h e r  m o s t  o f  a l l .  
S h e  h a d  b a d  d r e a m s  a t  n i g h t ,  a n d  i t  t o o k  h e r  a  l o n g  t i r c e  
t o  g o  t o  s l e e p .  H e r  h e a l t h  w a s  g o o d .  S h e  c h o s e  r e a d i n g  a s  
t h e  t h i n g  s h e  l i k e d  b e s t  t o  d o  i n  s c h o o l .  S h e  g a v e  s t o r e  
c l e r k  a s  t h e  o c c u p a t i o n  s h e  p l a n s  t o  f o l l o w  w h e n  s h e  i s  g r o w n .  
O n  t h e  H i l d r e t h ' s  P e r s o n a l i t y  a n d  I n t e r e s t  I n v e n t o r y  s h e  s a i d ,  
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I  h a v e  g o o d  m a n n e r s ,  a n d  a m  n o t  s i l l y  o f t e n . "  H e r  g r e a t e s t  
w i s h  w a s  f o r  a  bicy~le. 
N e l l i e  c h o s e  o n l y  g i r l s  o n  b o t h  s o c i o m e t r i c  t e s t s .  D u r -
i n g  t h e  e n t i r e  t e s t i n g  p r o g r a m  t h e  e x a m i n e r  d i d  n o t  s e e  h e r  
t a l k i n g  t o  a n y  b o y s ,  o r  o b s e r v e  h e r  b e i n g  i n t e r e s t e d  i n  b o y s .  
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C, CASE STUDY -OF DAN, CHILD NUMBER 24 
When this study began, Dan was twelve years, three mon-
ths qld. He was a tall fair-haired boy, very nice and neat 
in appearance. His hair was combed and his hands and cloth-
ing were clean during every testing interview. 
At the beginning of the testing program in this room, an 
incident occurred that brought Dan to the special attention 
of the examiner. This room was a very disturbed, noisy room. 
No one listened when the teacher spoke. Everyone talked at 
once. No one remained seated and quiet, but moved about 
whispering, giggling, talking, laughing, and spending as lit-
tle time as possible in quiet study. At the time decided 
upon to begin gathering the data, the examiner came into the 
room and after explaining the purpose of the study, distrib-
uted the blanks for Hildreth' s Personality and Interest In-
ventory. Bedlam broke loose. The children, more excited 
than usual at this strange new procedure in their room, made 
such confusion that the instructions regarding the test could 
not be heard. Suddenly Dan smacked the top of his desk with 
the palm of his hand like the report af a gun. Silence and 
order resulted. The children sat down. They ceased totalk. 
They gave their attention to the examiner, and the testing 
program was um.er way. This shows he was a leader, although 
he received but one choice on each of the sociometric tests. 
O n  t h e  s o c i o m e t r i c  t e s t s  D a n  c h o s e  t h r e e  o f  t h e  o l d e r  g i r l s  
f o r  t h e  t h r e e  c r i t e r i a ,  s h o w i n g  t h a t  h e  h a d  r e a c h e d  a d o l e s -
c e n c e  a n d  w a s  d e f i n i t e l y  i n t e r e s t e d  i n  t h e  o p p o s i t e  s e x .  
H i s  a u t o b i o g r a p h y  i s  v e r y  r e v e a l i n g .  
1 1
i ! J : y  b r o t h e r  a n d  
u n c l e  w e r e  k i l l e d  i n  a n  a u t o m o b i l e  w r e c k .  ! l ! y  b r o t h e r  w a s  
1 4 3  
t h e  b e s t  b r o t h e r  i n  t h e  w o r l d .  H e  w o u l d  t a k e  m e  f i s h i n g  e v -
e r y  d a y  h e  c o u l d .  H e  t a u g h t  m e  t o  b o x  a n d  w r e s t l e .  B u t  h e  
h a d  t o  g o  l i k e  a l l  o f  u s .  T h e n  t h e  s a m e  y e a r  m y  m o t h e r  a n d  
f a t h e r  w e r e  s e p a r a t e d  a n d  m y  d a d  g o t  m y  l i t t l e  s i s t e r  a n d  m e .
1 1  
S h o r t l y  a f t e r  t h e  t e s t i n g  p r o g r a m  b e g a n ,  g r e a t  e x c i t e m e n t  
p r e v a i l e d  i n  t h e  r o o m .  D a n  w a s  i n  s e r i o u s  t r o u b l e  w i t h  t h e  
s c h o o l  a u t h o r i t i e s  a n d  t h e  l a w .  T h i s  w a s  t h e  f i r s t  t r o u b l e  
h e  h a d  e v e r  b e e n  i n .  H e  h a d  t a k e n  a  c o n s i d e r a b l e  s u m  o f  m o n -
e y  f r o m  t h e  o f f i c e  o f  t h e  c o a c h .  I t  h a d  n o t  y e t  b e e n  d e t e r -
m i n e d  w h a t  t o  d o  w i t h  h i m  s i n c e  t h e  s c h o o l  p r i n c i p a l  h o p e d  t o  
d i s c o v e r  t h e  r e a s o n  b e f o r e  d e c i d i n g  t h e  p u n i s h m e n t .  
T h e  i n v e s t i g a t o r  b e g a n  t e s t i n g  s e v e r a l  c h i l d r e n  w i t h  t h e  
B i n e t  I n t e l l i g e n c e  T e s t  a b o u t  t h i s  t i r J e .  T h i s  t e s t  w a s  
c h o s e n  s i n c e  i t  i s  a n  i n d i v i d u a l  t e s t ,  h i g h l y  i n t e r e s t i n g ,  
a n d  o f f e r s  a n  o p p o r t u n i t y  f o r  p r i v a t e  i n t e r v i e w i n g .  D a n  w a s  
c h o s e n  a s  t h e  t h i r d  c h i l d  t e s t e d  i n  o r d e r  t h a t  h e  w o u l d  n o t  
t h i n k  h e  w a s  b e i n g  i n v e s t i g a t e d  r e g a r d i n g  t h e  m o n e y .  
' l ' h e  t e s t  w a s  c o n d u c t e d  i n  a  s m a l l  r o o m  o n  t h e  t h i r d  
f l o o r  o f  t h e  s c h o o l  b u i l d i n g .  D u r i n g  t h e  f i r s t  t e s t i n g  p e r -
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iod Dan was sullen, refusing to answer more than "Yes" or 
"No" to friendly questioning and remarl:s by the examiner. 
Two weeks of half-hour periods resulted in his smiling at 
the examiner, when she came for him, and offering to carry 
the box of Binet testing materials upstairs to the little 
room where the testing took place. The testing program con-
tinued another week. One day, upon being told by the exam-
iner that he seemed to be doing Y.!E1. well in all his tests, 
and that he must ther-efore be doing ver;: well in his school 
work he said, "Yes, maybe, but I won't pass." When asked to 
explain he asked, "Didn't you know I got into trouble?" 'l'hen 
the information for which the test was being prolonged came 
out. He had taken the money to buy his fa th er a nice Christ-
mas present to make it up to him for his mother deserting 
them. By the help of the father and the kind and understand-
ing principal restitution was made, and the difficulty cl eared 
up with out further- trouble. 
On the California Test of Personality Dan fell far below 
the 50th percentile in all areas except self-reliance. He 
was very low in sense of personal freedom, family relations, 
and school relations. His total personal adjustment fell on 
the 20th percentile. He rarked 34th in the room of 35 child-
ren, the lowest of any of the boys. 
On the Binet Intelligence test he rated 116 I. Q. On the 
C a l i f o r n i a  T e s t  o f  M e n t a l  : M a t u r i t y  h e  h a d  1 0 1  I . Q .  i n  L a n g -
u a g e  F a c t o r s ;  1 1 0  I . Q .  i n  N o n - L a n g u a g e  F a c t o r s ,  a n d  1 0 4  I . Q .  
i n  T o t a l  M e n t a l  I • I a t u r i t y .  
H e  w a s  c l a s s i f i e d  a s  U p p e r - L o w e r  S o c i a l  C l a s s . .  H i s  
h o m e  w a s  c o m f o r t a b l e  a n d  h a d  a  n i c e  y a r d .  H i s  f a t h e r  w o r k e d  
a l l  d a y .  D a n  a n d  h i s  n i n e  y e a r  o l d  s i s t e r  w e r e  a l o n e  m u c h  
o f  t h e  t i m e .  T h e r e  w a s  n o  h c u s e k e e p e r .  D a n  s a i d  h e  d i d  t h e  
c o o k i n g .  H e  w a s  w o r r i e d  b e c a u s e  h e  d i d  n o t  k n o w  h o w  t o  t a k e  
c a r e  o f  h i s  l i t t l e  s i s t e r ,  a n d  " t e l l  h e r  t h i n g s  l i t t l e  g i r l s  
o u g h t  t o  k n o w " .  H i s  g r e a t e s t  w i s h  w a s  f o r  " a  h a r - s e  o f  m y  
o w n . "  
' l ' h i s  d o e s  n o t  s e e m  t o  b e  s o  m u c h  a  c a s e  o f  s o c i a l  a n d  
p e r s o n a l  m a l a d j u s t m e n t  r e l a t e d  t o  s o c i a l  a n d  e c o n o m i c  s t a t u s  
d i r e c t l y ,  b u t  m a y  b e  d u e  t o  t h e  f a c t  t h a t  h e  c o m e s  f r o m  a  
b r o k e n  h o m e  a n d  a n  u n h a p p y  h o m e  s i t u a t i o n .  
1 4 5  
STATISTICAL INTERPRETATION 
OF FINDINGS 
146. 
Statistical methods are the mathematical techniques used 
to facilitate the interpretation of numerical data secured 
from groups of individuals or groups of observations of a 
single individual. The data gathered may be scores on educa-
tional or psychological tests, school marks, ratings, ages, 
or any other descriptive facts which may be expressed in num-
bers. Research workers in education and psychology, students, 
teachers, school administrators, in fact all educators have 
frequent occasion to interpret masses of data. 1 It is appar-
ent that very little meaning can be derived from such data in 
the unordered form in which they are originally collected. 
Until they have been canpactly and systematically arranged, 
and until their description has been ·condensed into a few de-
rived measures which can be conveniently handled, such data 
cannot be adequately interpreted. 
Statistical techniques. The first set of techniques 
will enable the student to organize group data, to describe 
and interpret these data in terms of measures of central 
tendency, of variability, and of other characteristics of 
l.Lindquist, E. F., Use and Interpretation of Statistics. 
New York: Houghton Mifflin Company. 1942 1 
t h e  g r o u p ,  a h d  t o  p o r t r a y  t h e s e  d a t a  i n  g r a p h i c a l  f o r m  f o r  
m o r e  c o n v e n i e n t  i n t e r p r e t a t i o n . l  
A  s e c o n d  s e t  o f  t e c h n i q u e s  w i l l  e n a b l e  t h e  s t u d e n t  t o  
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d e s c r i b e  q u a n t i t a t i v e l y  t h e  l i m i t s  w i t h i n  w h i c h  h e  c a n  s a f e l y  
g e n e r a l i z e  a b o u t  l a r g e  g r o u p s  o f  p o p u l a t i o n s  o n  t h e  b a s i s  o f  
f a c t s  d e r i v e d  f r o m  r e l a t i v e l y  s m a l l  g r o u p s  o r  s a m p l e s  s e l e c t -
e d  a t  r a n d o m  f r o m  t h e s e  p o p u l a t i o n s .  
A  t h i r d  s e t  o f  t e c h n i q u e s  w i l l  e n a b l e  t h e  s t u d e n t  t o  
d e s c r i b e  q u a n t i t a t i v e l y  t h e  d e g r e e  o f  r e l a t i o n s h i p  e x i s t i n g  
b e t w e e n  m e a s u r e s  o f  d i f f e r e n t  t r a i t s  f o r  a n y  g r o u p  o f  i n d i -
v i d u a l s  o r  b e t w e e n  a n y  o t h e r  t y p e  o f  p a i r e d  m e a s u r e s .  
P r o p e r  u s e  o f  t h e s e  t h r e e  t e c h n i q u e s  i n  d r a w i n g  c o n c l u s -
i o n s  f r o m  d a t a  w i l l  h e l p  g u a r d  a g a i n s t  t h e  d a n g e r o u s  t e n d e n c y  
t o  j u m p  t o  c o n c l u s i o n s  b a s e d  o n  o b s e r v a t i o n .  T h e y  w i l l  e n a b l e  
t h e  s t u d e n t  o r  r e s e a r c h  w o r k e r  t o  q u a l i f y  h i s  g e n e r a l i z a t i o n s  
a n d  c o n c l u s i o n s  i n  a c c o r d a n c e  w i t h  t h e  r e l i a b i l i t y  o f  t h e  
f a c t s  o b t a i n e d .  I n  d r a w i n g  c o n c l u s i o n s  f r o m  t h e  f i n d i n g s  o f  
t h e  d a t a  i n  e d u c a t i o n  a n d  p s y c h o l o g y ,  a  c r i t i c a l  a t t i t u d e  
s h o u l d  b e  d e v e l o p e d .  S o u n d  s t a t i s t i c a l  j u d g m e n t  i n v o l v e s  a  
k e e n  a p p r e c i a t i o n  o f  t h e  i n h e r e n t  l i m i t : , t i o n s  o f  s t a t i s t i c a l  
t e c h n i q u e s  a n d  o f  t h e  o r i g i n a l  d a t a  t o  w h i c h  t h e y  a r e  a p p l i e d .  
l .  L i n d q u i s t ,  E .  F . ,  U s e  a n d  I n t e r p r e t a t i o n  o f  S t a t i s t i c s .  
N e w  Y o r k :  H o u g h t o n  Nliffli~ompany. ·  1 9 4 2  v i  
A knowledge of statistics is invaluable to a research 
workE!t". One cannot even read the literature in the field 
of individual differences without a knowledge of the fund-
amootal facts of statistics. Scores from tests of various 
kinds come in without any arrangement and it becomes 
necessary to place them in an orderly manner so that they 
may be intelligently scrutinized. The table of frequency 
is the first step in this ordering process. From this 
table one can observe the scattering of the cases, the 
gaps, the points around which scores cluster. It is the 
one most important aid in interpreting the results of the 
measurement of a single trait. 1 Measures of central 
tendency (Mean, Median, and Mode) give fur'ther important 
information abru t the general trend of the whole group. 
They are the most typical and most significant single 
measures. 
1. Jordan, A. M., Educational Psychology. New York: 
Henry Holt and Company. 1942 479 
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T h e  f i n d i n g s  o n  t h e  a b o v e  c h a r t  s h o w  t h a t  c h i l d  n u m b e r  . 2 .  
r a n k e d  f i r s t  o n  s e l f  a d j u s t m e n t  i n  t h e  C a l i f o r n i a  t e s t  o f  P e r " '  
s o n a l i t y ;  t h a t  c h i l d  n u m b e r  . 2 . 2  r a n k e d  f i r s t  i n  s o c i a l  a d j u s t -
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ment on the California Test of Personality; that child number 
2.§ ranked highest on both Sociogram I and Sociogram II; that 
child number Q ranks the highest on the California Test of 
Mental Maturity of any of the children in the room, while 
child number £2 is rated the highest in Social Status, accord-
ing to Warner's Index of Status Characteristics. 
To follow one child, Nunb er 36, through the entire cri-
teria tested it is seen that she ranks second in self-adjust-
ment; first in social adjustment; first in the first socio-
gram made in January, and re:nains first in the second socio-
gram made in !-'larch; she ranks sixth in intelligence in the 
room; and sixth in family status. It will be seen that with 
these high ratings in all cri ten a tested, this child will be 
found in the upper quartile of her class in all ratingp. This 
child has a status score of 6, and a composite school score 
of 16. 
Taking child Number 17 for an example of scores found to 
lie consistently below the median in all criteria tested, it 
is seen that in self adjustment he ranks nineteaith in the 
room; in social adjustment he ranks twenty-second; on the 
first sociogram he ranks thirty-first in a room of 35 pupils; 
and on the second sociogram he ranks thirtieth; in intelli-
gence he is twenty-sixth; and in family social and economic 
status he ranks the lowest of all the children. This child 
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h a s  a  s t a t u s  s c o r e  o f  3 5  a n d  a  c o m p o s i t e  s c h o o l  s c o r e  o f  1 2 9 ,  
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TABLE JOCXI 
TABLE OF CO~IPOSITE SCORES OF ALL FACTORS TESTED 
WHEN RANKED ACCORDING TO FAMILY STATUS 
Rating in Child's Identification Composite 
this study Score 
1 6 1 
2 0 0 
t i@ 56 
g ig 53 
5 £3 i6 10 8g 4 
11 21 88 
12 
8§ 13 20 
14 6 §0 
it 28 9 2l 
i£ 
23 110 
21 116 
16 118 2 ~5 119 
21 1 120 
22 35 126 
2{ i~ 136 2 137 
~g 22 138 1 9 
~£ 11 142 2 144 
29 24 147 
0 151 
31 ~l 153 32 lg9 
33 32 1 2 
4 1 16 
1 1 7 
T A B L E  : l O O C T I  
S U M M A R Y  O F  F I N D I N G S  
C o m p o s i t e  s c o r e s  o f  a l l  
s c h o o l  t e s t s  w h e n  r a n k e d  
a c c o r d i n g  t o  F a m i l y  S t a t u s  
R a n k  C h i l d '  N u m b e r  S c o r e  
- 1 - 1 6  
2  2 8  
3  4 4  
4  )  4 6  
5  \ 1 . 5 1  4 8  
6  , t o : . ·  5 3  
7  · : s  6 5  
8  ( j )  6 6  
9  9  7 2  
1 0  Q , Q . i  7 6  
1 1  1 4  7 6  
1 2  2 0  7 6  
1 3  { ( } ,  7 6  
1 4  2 ) ' . '  7 7  
1 5  8  7 7  
1 6  2 8  7 8  
!~ ~~ ;  
1 9  3 1  9 9  
2 0  1 ·  9 9  
1 I  
2 2  i  1 0 4  
2 3  .  1 1 3  
2 4  '  1 1 3  
2 5  2 2  1 1 3  
2 6  t D :  1 1 3  
2 7  , n ,  1 1 5  
2 8  ' · r t 1  1 1 6  
2 9  2 ' ! ; '  1 1 8  
3 0  3  1 2 1  
3 1  2 7  1 2 2  
3 2  ~6. 1 2 7  
3 3  1 t  1 2 9  
3 4  Q ; 7 >  1 2 9  
3 5  l  1 4 2  
1 5 4  
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Family Status Composite score of all school 
Ranked according to tests whro ranked according 
I. S. C. Score to Family Status. 
Rank Child 1 s Number Score Rank Child 1 s Nuni:l er Score 
-y- 25 19 -1- {36) 16 
. ~ ~ ~i ~ ~' ll 
; ~ ~§ 4 .~ t~ 
6 ~6) 29 ~ J:6 53 
7 ~ 35 7 5 65 
_8,,_ ___ _..Q~£,~·'---~3~5 __ ~8 ___ ~7r-----~6=><-6 Q3 
9 ( 36 9 9 72 
10 27 41 10 1fil 76 
11 22 41 11 )Jj: 76 
12 l(Th 43 12 20 76 
i3 '-b 44 13 6 77 
14 29 46 14 21 77 
15 16 48 15 8 77 
16 1 48 16 28 78 
17 19 49 17 23 93 M 18 1) 5o 18 29 98 
19 11 50 19 31 99 
20 2 50 20 2 5 99 
~~ ~l §~ 21 l~ 16l 
23 21 60 ~j ~1/ 113 
24 14 61 24 12 113 
25 23 62 25 22 113 
26 32 62 26 33 113 Ql 
27 12 62 27 11 11) -
28 r~' 72 28 1Z1 116 
29 20 73 29 24 118 
30 9 73 30 3~ 121 
~~ ~~. ~; ~~ :~~~ i~~ 
33 3/t 78 33 '.3.2.. 129 5; ~ ~t 5; ~ i~~ 
A b o v e  t h e  M .  w e  f i n d  n i n e  c h i l d r e n  i n  b o t h  c o l u m n s .  
1 5 ,  1 8 ,  J 6 ,  J O ,  7 ,  1 0 ,  6 ,  1 6 ,  a n d  1 9 .  
B e l o w  t h e  M .  w e  f i n d  e l e v e n  c h i l d r e n  i n  b o t h  c o l u m n s .  
l J ,  1 1 ,  J 5 ,  J 2 ,  1 2 ,  2 ,  J J ,  2 6 ,  J 4 ,  J ,  1 7 .  
C o n s i d e r i n g  q u a r t i l e s ,  w e  f i n d  f o u r  c h i l d r e n  i n  t h e  
l o w e r  Q l  q u a r t i l e  f o u n d  i n  b o t h  c o l u m n s ;  2 ,  2 6 ,  J ,  1 7 ;  I n  
t h e  s e c o n d  Q 2 ,  J 5  i s  t h e  o n e  c h i l d  f o u n d  i n  b o t h ;  i n  Q J  
o n l y  n u m b e r  1 0  i s  i n  b o t h ;  b u t  i n  t h e  u p p e r  q u a r t i l e  f o u r  
c h i l d r e n ,  1 5 ,  1 8 ,  J 6 ,  a n d  J O  a r e  f o u n d  i n  b o t h  c o l u m n s .  
H i g h  c o r r e l a t i o n  i n  t h e  e x t r e m e s  i s  r e v e a l e d  b y  t h e  f i n d i n g s  
s h o v m  i n  T a b l e  X X J C I I I ,  F a g e  1 5 5 .  
1 5 6 ,  
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C h a p t e r  I V  
S U M M A R Y ,  C O N C L U S I O N S ,  A N D  R E C O M M E N D A T I O N S  
A l l  f i e l d  s t u d i e s  b e g i n  w i t h  a n  i d e a ,  a  s p e c i f i c  p r o b l e m  
t o  b e  s t u d i e d ,  a  d e s i r e  o n  t h e  p a r t  o f  t h e  i n v e s t i g a t o r  f o r  
g r e a t e r  k n o w l e d g e  c o n c e r n i n g  t h i s  s p e c i f i c  p r o b l e m ,  a n d  a  d e -
t e r m i n a t i o n  t o  f i n d  w a y s  a n d  m e a n s  o f  c o l l e c t i n g  d a t a  t o  
p r o v e  o r  d i s p r o v e  t h i s  i d e a  i n  a  p a r t i c u l a r  f i e l d ,  a n d  t o  
r e a c h  a n  e m p i r i c a l  c o n c l u s i o n  a t  t h e  c l o s e  o f  t h e  s t u d y  a s  t o  
t h e  t r u t h  o f  t h e  o r i g i n a l  i d e a ,  d t '  h y p o t h e s i s .  
T h i s  s t u d y  w a s  d e s i g n e d  t o  t e s t  t h e  h y p o t h e s i s  t h a t  
t h e r e  i s  a  r e l a t i o n s h i p  b e t w e e n  s o c i o - e c o n o m i c  s t a t u s  a n d  
p e r s o n a l - s o c i a l  a d j u s t m e n t  i n  a  s i x t h  g r a d e  c l a s s  o f  t w e n t y  
a d o l e s c e n t  b o y s  a n d  f i f t e e n  a d o l e s c e n t  g i r l s  i n  a  s m a l l  w e s t -
e r n  c i t y .  
I n  o r d e r  t o  g a t h e r  d a t a  a  f i e l d  o f  s t u d y  m u s t  b e  f o u n d .  
T h e  a s s i s t a n c e  a n d  c o o p e r a t i o n  o f  m a n y  p e r s o n s  a r e  n e e d e d .  
T o  s t u d y  t h e  b e h a v i o r  o f  c h i l d r e n  i n  a  p u b l i c  s c h o o l  t h e  c o n -
s e n t  o f  t h e  c i t y  s u p e r i n t e n d e n t ,  t h e  s c h o o l  p r i n c i p a l ,  a n d  
t h e  c l a s s r o o m  t e a c h e r  m u s t  b e  s e c u r e d .  T h e  c o n f i d e n c e  a n d  
c o o p e r a t i o n  o f  t h e  p a r e n t s  m u s t  b e  e s t a b l i s h e d  b y  a  l e t t e r  o f  
e x p l a n a t i o n  s e n t  t o  t h e  h o m e .  ( S e e  A p p e n d i x  p .  1 7 0 )  R a p p o r t  
m u s t  b e  e s t a b l i s h e d  w i t h  t h e  c h i l d r e n  t o  b e  t e s t e d  i n  t h e  
s t u d y ,  a n d  m a t e r i a l s  f o r  t e s t i n g  a n d  m e a s u r i n g  t h e  p e r s o n a l i t y  
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and social traits of each child in the classroom situation, 
and an instrument for measuring the home environment must be 
obtained or devised. 
This study requires (1) extensive information on this 
communit:Y's social structure; (2) placement of the children's 
families in the social structure; (3) measurement and observ-
ation of the personality adjustment, the social adjustment, 
interest~, and intelligence of each child, as well as autobi-
ographies, ratings by the teacher, and self-rating by the 
child himself; (4) analysis of the data gathered in the two 
fields, home environment and school environment, and compar-
ison of the findings; and (5) statement of conclusion as to 
whether the findings verify or nullify the hypothesis. The 
field selected for this study was a Sixth Grade Class in a 
Junior-High School in a small western city. 
I. Methods for obtaining data 
1. Socio-economic Status 
A. Index of Status Characteristics 
In order to measure the socio-economic status 
of each child 1 s family, to study his home environment, and 
to classify each child's family according to social-class-
placement rank in the social structure of this city, an in-
terview questionnaire was devised covering criteria of sig-
nificance in the child's general background. Points covered 
w e r e  t h e  o c c u p a t i o n  o f  t h e  f a t h e r ,  f a m i l y  h i s t o r y ,  f a m i l y  
s o c i a l  l i f e ,  e c o n o m i c  c o n d i t i o n s ,  r e c r e a t i o n ,  a n d  p e r s o n a l  
h a b i t s .  T h i s  r e c o r d  o f  t h e  i n t e r v i e w  w a s  c o m p l e t e d  b y  t h e  
1 6 Q  
i n t e r v i e w e r  a s  s o o n  a s  p o s s i b l e  a f t e r  t h e  i n t e r v i e w  i n  o r d e r  
a l s o ·  t o  r e c o r d  t h e  o b s e r v a t i o n s  a n d  ii~pressions o f  t h e  i n t e r -
v i e w e r .  ( S e e  A p p e n d i x ,  p .  1 ? 1 )  
F i v e  s o c i a l  c l a s s e s  a r e  f o u n d  i n  t h i s  c o m m u n i t y .  F o u r  
c r i t e r i a  f o r  c l a s s  p l a c e m e n t  ( 1 )  o c c u p a t i o n  o f  t h e  f a t h e r ;  
( 2 )  s o u r c e  o f  i n c o m e ;  ( 3 )  t y p e  o f  h o m e ;  a n d  ( 4 )  d w e l l i n g  a -
r e a ,  a s  g i v e n  b y  W a r n e r l  i n  h i s  I n d e x  o f  S t a t u s  C h a r a c t e r i s -
t i c s ,  a r e  u s e d  t o  r a t e  t h e s e  t h i r t y - f i v e  f a m i l i e s .  T h e  I .  s .  
C .  s c o r e s  r a n g e  f r o m  1 9  t o  8 4 ,  t h e  l o w e r  t h e  s c o r e  t h e  h i g h e r  
t h e  c l a s s  p l a c e m e n t .  " h e r e  w e r e  n o  U p p e r - U p p e r  C l a s s  c h i l d -
r e n  i n  t h i s  g r o u p .  O n e  c h i l d ,  o r  2 . 9 ' } b  o f  t h e  g r o u p ,  w a s  
f o u n d  i n  t h e  L o w e r - U p p e r  C l a s s ;  e i g h t  c h i l d r e n ,  o r  2 2 . 9 %  o f  
t h e  g r o u p ,  w e r e  f o u n d  i n  t h e  U p p e r - I - i i d d l e  C l a s s ;  e l e v e n  
c h i l d r e n ,  o r  31.4~~ o f  t h e  g r o u p ,  w e r e  f o u n d  i n  t h e  L o w e r - M i d -
d l e  C l a s s ;  s e v e n  c h i l d r e n ,  o r  2 0 } b  o f  t h e  g r o u p ,  w e r e  f o u n d  i n  
t h e  U p p e r - L o w e r  C l a s s ;  a n d  e i g h t  c h i l d r e n ,  o r  2 2 . 9 %  o f  t h e  
g r o u p ,  w e r e  f o u n d  i n  t h e  L o w e r - L o w e r  C l a s s .  
I I .  P e r s o n a l - s o c i a l  A d . i u s t m e n t  
I n  o r d e r  t o  m e a s u r e  t h e  p e r s o n a l - s o c i a l  a d j  u s  t r n  e n t  
l .  W a r n e r ,  W .  L l o y d ,  S o c i a l  C l a s s  i n  A m e r i c a .  C h i c a g o :  
S c i e n c e  R e s e a r c h  A s s o c i a t e s ,  I n c .  1 9 4 9  1 3 6 - 1 3 8  
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of these thirty-five children in their school situation seven 
instruments for gathering data were employed: 
B. Hildreth's Personality and Interest Inventory. This 
test allows the child to freely express his preferences in 
regard to school and home activities. Seventeen out of the 
thirty-five children chose gymnasium, ten chose shop, six 
chose going to assembly, i-il.ile only one or two chose their 
school subjects. 
'fhe preferred games were football, basketball, and base-
ball. Riding horseback, going camping, and going to the mov-
ies are the favorite forms of recreation. Most of these 
children liked their teacher, but not their school w:>rk, In 
their choices of a preferred occupation when grown, farmer 
and teacher predominated. "A horse of my own" far outranks 
all other wishes. The over-all picture of responses from 
this group shows a pattern of interests and preferences com-
mensurate with life in a farming and cattle-raising community. 
C. Sociograms. To make a study of a child's personality 
the investigator must know who his friends are. This can be 
discovered by the unrestrained choice process of the socio-
metric test. The findings from two such tests given in this 
study revealed that in this room two girls, rlunb ers 36 and 30, 
were the leaders or stars, toward which half the children were 
looking for friendship, especially the larger boys. This 
s h o w s  t h e  u n f o l d i n g  s e x - c o n s c i o u s n e s s  o f  t h e  a d o l e s c e n t  
c h i l d .  S i x  o t h e r  c h i l d r e n ,  g i r l s  N u n b e r  1 4 ,  1 5 ,  a n d  1 6 ;  a n d  
b o y s  N u m b e r  1 9 ,  2 1 ,  a n d  3 3  h a d  m a n y  f r i e n d s  o r  w e r e  d e s i r e d  
a s  f r i e n d s  b y  m a n y  i n  t h e  r o o m .  N i n e t e e n  c h i l d r e n  h a d  s e v -
e r a l  f r i e n d s  w h o  c h o s e  t h e m  f o r  a t  l e a s t  o n e  o f  t h e  c r i t e r i a  
o f  g o i n g  t o  t h e  m o v i e s ,  e a t i n g  l u n c h  w i t h ,  o r  h e l p i n g  t h e m  
w i t h  t h e i r  s c h o o l  w o r k ,  b u t  t h e r e  w e r e  t w : i  g i r l s ,  N u m b e r s  3  
a n d  2 3 ,  a n d  b o y s  N u m b e r  2 2 ,  1 7 ,  3 1 ,  2 5 ,  2 9 ,  a n d  1  w h o m  n o  
o n e  c h o s e .  T h e s e  e i g h t  c h i l d r e n  w e r e  t h e  i s o l a t e s  a m o n g  
w h o m  t h e  g r e a t e s t  m a l a d j u s t m e n t  i n  p e r s o n a l i t y  e x i s t s .  
D .  C a l i f o r n i a  T e s t  o f  P e r s o n a l i t y .  A  s p r e a d  o f  8 0  
p o i n t s  i s  f o u n d  i n  t h e  s c o r e s  o f  t o t a l  p e r s o n a l i t y  a d j u s t -
m e n t  i n  t h i s  g r o u p ,  r a n g i n g  f r o m  t h e  5 t h  p e r c e n t i l e ,  t o  t h e  
8 5 t h .  I f  w e  a c c e p t  t h e  7 5 t h  p e r c e n t i l e  a s  v e r y  w e l l  a d -
j u s t e d ,  t h e  f i n d i n g s  s h o w  e i g h t  c h i l d r e n ,  g i r l s  N u n : b e r  3 6 ,  
1 8 ,  1 5 ,  a n d  3 0 ;  a n d  b o y s  9 ,  2 0 ,  1 9 ,  a n d  7  r a n k i n g  i n  t h i s  
q u a r t i l e .  T h e r e  a r e  2 2 .  9 %  o f  t h e  c h i l d r e n  o r  m o r e  t h a n  o n e  
i n  f i v e  i n  t h e  v e r y  w e l l  a d j u s t e d  g r o u p .  
I n  t h e  q µ a r t i l e  b e t w e e n  5 0  a n d  7 5  o r  h i g h - a v e r a g e ,  a r e  
f o u n d  f o u r t e e n  c h i l d r e n ,  g i r l s  N u m b e r  1 4 ,  2 3 ,  1 6 ,  3 5 ,  a n d  
1 2 ;  a n d  b o y s  N u m b e r  8 ,  3 1 ,  5 ,  1 3 ,  2 5 ,  2 9 ,  1 7 ,  2 1 ,  a n d  3 4 .  
T h i s  i s  4 0 %  o f  t h e  c h i l d r e n  o r  t w o  o u t  o f  f i v e .  
I n  t h e  b e l o w  a v e r a g e  a d j u s t m e n t  b e t w e e n  t h e  2 5 t h  a n d  
5 0 t h  p e r c e n t i l e  a r e  f o u n d  t e n  c h i l d r e n ,  g i r l s  N u m b e r  2 ,  1 0 ,  
1 6 2  
32, and 11; and boys Numbers 6, 28, 22, 27, 1, and 33, Here 
are found 28.5% of the children in the room. 
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In the lowest quartile showing very inferior personality 
adjustment are found three children, or 8.6% of the group, 
girls Number 3, and 26, and boy Number 24. The scores of 
these three pupils are highly significant in the light of 
further findings. 
E. California Test of Mental Mauurity. Since intelli-
- -
gence is a significant factor in personality, the rating of 
each child in the room in mental ability (or perhaps it is 
cultural learning) is needed. Two concepts of mental ability 
are tested, non-language factors and language factors. The 
I.Q. derived from these scores show a range of 55 points in 
mentality in this room, the scores ranging from 66 I.Q. to 
121 I.Q. The findings show five children, or 14.2% of the 
group are in the superior group; eighteen children, or 51.4% 
of the group are to be found in the normal range of intelli-
gence from 90 to 110; and twelve, or 34.2% of the children 
are found in the dull or below normal group. 
'l'his range and grouping of scores does not follow the 
normal curve of distribution, as the measures tend to pile up 
at the lower end of the curve, giving a skewed frequency 
curve. Difficulty with school subjects and three almost non-
readers are explained by these I. Q's. 
F .  C h i l d ' s  A u t o b i o g r a p h y .  T o  d i s c o v e r  c e r t a i n  p e r t i n -
e n t  f a c t s  t h a t  t h e  c h i l d  h i m s e l f  c o n s i d e r - s  i m p o r t a n t  i n  h i s  
l i f e ,  e a c h  c h i l d  w a s  r e q u e s t e d  t o  w r i t e  h i s  l i f e  h i s t o r y .  
T h e  t h r e e  c h i l d r e n  i n  t h i s  r o o m  w h o  c a m e  f r o m  b r o k e n  h o m e s  
r e c o r d e d  t h e  f a c t  i n  t h e i r  a u t o b i o g r a p h i e s .  D e a t h  i n  t h e  
f a m i l y ,  s i c k n e s s e s ,  a n d  t r i p s  w e r e  a l s o  r e c o r d e d .  M o v e s  
f r o m  o n e  t o w n  t o  a n o t h e r  w e r e  m e n t i o n e d  i n  f o u r  i n s t a n c e s .  
S o m e  o f  t h e  c h i l d r e n  a p p a r e n t l y  h a d  f e w  o u t s t a n d i n g  e v e n t s  
t o  r e c o r d ,  b u t  s e v e r a l  o f  t h e  a u t o b i o g r a p h i e s  w e r e  v e r y  r e -
v e a l i n g .  T h e s e  a r e  q u o t e d  i n  t h e  c a s e  s t u d i e s .  
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T h e  f i n d i n g s  a n d  p e r s o n a l  f a c t s  i n  t h e s e  a u t o b i o g r a p h -
i e s  p r o v i d e d  t h e  i n v e s t i g a t o r  w i t h  s u f f i c i . e , 1 t  k n o w l e d g e  o f  
t h e s e  c h i l d r e n  t o  e n a b l e  h e r - ,  b y  s k i l l f u l  q u e s t i o n i n g ,  t o  
d e t e r m i n e  t h e  c a u s e  o f  s e v e r a l  c a s e s  o f  m a l a d j u s t m e n t .  T w o  
l a r g e  b o y s ,  N u m b e r s  2 4  a n d  3 4 ,  w h o  h a d  b e e n  i n  t r o u b l e  w i t h  
t h e  s c h o o l  a u t h o r i t i e s  a n d  t h e  l a w ,  e x p l a i n e d  f r e e l y  t h e  
r e a s o n  t h e y  h a d  c o m m i t t e d  t h e  o f f e n s e s .  T h e s e  f a c t s  w e r e  r e -
v e a l e d  d u r i n g  t h e  B i n e t  I n t e l l i g E ! ' l . c e  T e s t .  B o t h  b o y s  c a m e  
f r o m  b r o k e n  h o m e s ,  N u m b e r  2 4 ' s  m o t h e r  h a d  l e f t  j u s t  b e f o r e  
C h r i s t m a s ,  t a k i n g  t w  o f  t h e  c h i l d r e n  w i t h  h e r ,  a n d  l e a v i n g  
t h i s  b o y  a r x i  h i s  n i n e  y e a r  o l d  s i s t e r  w i t h  t h e  f a t h e r .  H e  
f e l t  d e s e r t e d ,  u n w a n t e d ,  a n d  f o r s a k e n .  T h e  o t h e r  b o y ,  N o .  
3 4 ,  h a s  a  d r u n k e n  f a t h e r - ,  a  w o r k i n g  m o t h e r ,  a n d  L o w e r - L o w e r  
C l a s s  e n v i r o n m e n t .  
G. Teacher Interview and Rating Scale. The investi§9.tor 
!mew that the classroom teacher, by six month's previous 
association with these children, had established an opinion 
on the many phases of each child's behavior in the class-
room situation. Therefore, twelve questions were asked 
the teacher, orally, concerning each child in her classroom, 
and her answers were recorded on the Teacher Questionnaire. 
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In summarizing her classroom: ( 1) the tea ch er rated six 
children very high in their school lessons, nine good, eight 
fair, and twelve poor; (2) six WGre rated high in getting a-
long with other" children, helping with room activities, and 
showing interest in their school work, eight were rated good, 
ten were rated fair, five were rated poor, and six very poor; 
(these six are the isolates on the sociograms); (3) health, 
health habits, neatness, and cleanliness of all but two child-
ren, Numbers 3, and 17, are satisfactory; (4) reading is the 
most difficult school subject with arithmetic second in dif-
ficulty; (5) the teacher felt there are many unsolved person-
ality problems in her room. Five over-age boys presented 
the only severe behavior problems. However, this is a large 
enough percentage of the children in the room to keep the 
room in a disturbed state most of the time. 
H. Binet Intelligence Tests. Six Terman-Merrill Revi-
sion of the Stanford-Binet Intelligence Test were administered 
t o  c h i l d r e n  r a n k i n g  l o w  i n  o t h e r  m e a s u r e s ,  n o t  f o r  t h e  p u r -
p o s e  a l o n e  o f  d e t e r m i n i n g  t h e i r  m e n t a l  a b i l i t y ,  w h i c h  i s  
m e a s u r e d  s u f f i c i e n t l y  a c c u r a t e  f o r  t h i s  s t u d y  b y  t h e  C a l i -
f o r n i a  G r o u p  T e s t  o f  M e n t a l  M a t u r i t y ,  b u t  t o  g i v e  a n  o p p o r -
t u n i t y  f o r  f u r t h e r  q u e s t i o n i n g  r e g a r d i n g  b e h a v i o r  p r o b l e m s ,  
a n d  p e r c o n a l  m a l a d j u s t m e n t .  
' l ' h e  s c o r e s  d e r i v e d  s h o w  g i r l s  N u m b e r  3  - 1 2 5  I . Q . ;  N u m -
b e r  1 1  - 7 3  I . Q . ;  a n d  N u m b e r  3 2  - 7 8  I . Q .  T h e  b o y ' s  s c o r e s  
a r e  N u m b e r  2 2  - 1 1 0  I . Q . ;  N u m b e r  2 4  - 1 1 6  I . Q . ;  a n d  N u m b e r  
3 4  - 8 9  I . Q .  
I .  C a s e  S t u d i e s .  T h r e e  c a s e  s t u d i e s  s u m m a r i z i n g  e v i -
d e n c e  f o u n d  o n  t h r e e  c h i l d r e n  - N u m b e r s  3 4 ,  3 ,  a n d  2 4 .  
S u m m a r y .  T o  r e d u c e  s c o r e s  o n  a l l  c r i t e r i a  t e s t e d  t o  a  
c o m m o n  v a l u e  s c a l e  i n  o r d e r  t h a t  s o m e  d e g r e e  o f  r e l a t i o n s h i p ,  
( i f  t h e r e  b e  o n e )  m i g h t  b e  s e e n ,  a l l  s c o r e s  f r o m  d a t a  a r e  
a r r a n g e d  o n  a  s c a l e  f r o m  1 - 3 5  a c c o r d i n g  t o  r a n k i n g  f o i . m d  i n  
t e s t  r e s u l t s .  ( S e e  T a b l e  2 9  P a g e  1 4 9 )  
U s i n g  t h e  F a m i l y  S t a t u s  a s  a  u n i t  o f  m e a s u r i n g  t h e  r e -
l a t i o n s h i p ,  t h e  r a n k  o f  e a c h  c h i l d  i s  r e c o r d e d  i n  e a c h  
c r i t e r i a  w h e n  r a n k e d  a c c o r d i n g  t o  f a m i l y  s t a t u s .  ( S e e  T a b l e  
3 0  P a g e  1 5 1 )  
I n  o r d e r  t o  c o m p a r e  t h e  f a m i l y  s t a t u s  w i t h  t h e  s c h o o l  
s o c i a l  a n d  p e r s o n a l  t e s t  s c o r e s ,  t h e  r a n k  o f  e a c h  c h i l d  i s  
d e t e r m i n e d  b y  t h e  c c m p o s i t  e  s c o r e  d e r i v e d  b y  a d d i n g  a l l  
1 6 6  
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scores when ranked according to family status. (See Table 31 
Page 153 ) 
The rarking of each child according to family status is 
charted, giving I.S.C. score. The school social and personal 
rank is also charted, giving a c om:~osite ,score. A canparison 
of position on this table shows the degree of relationffiip 
in ranking. (See Table 32 Page 154) The median is estab-
li sred, and the findings reveal children Numbers 36, 30, 19, 
18, 15, 16, 7, 10, and 6, fall above the median in social 
status and in school social-personal adjustment. Children 
Numbers 13, 35, 34, 12, 33, 11, 2, 3, 26, 32, and 17 fall be-
low the median in social status and in sdlool social-personal 
adjustment. Twenty-one children show correlation when con-
sidered above or below the median. 
To further refine the findings to see if this relation-
ship holds true in quartiles, the 25th, 50th, and 75th per-
centile points are established. (See Table 33 Page 155 ) 
The findings reveal that in the upper quartile children Num-
bers 36, 30, 18, arrl 15, fall above the 75th percentile in 
social status and social-personal adjustment. Child Number 
10 falls between the 50th and 75th percentiles in social 
status and social-personal adjustment. Child Number 35 falls 
between the 25th and 50th percentiles. Children Numbers 2, 
3, 26, and 1 7 fall below the 25th percentile in both socia 1 
s t a t u s  a n d  s o c i a l - p e r s o n a l  a d j u s t m e n t .  T h i s  s h o w s  a  h i g h  
c o r r e l a t i o n  a n d  p o s i t i v e  r e l a t i o n s h i p  b e t w e e n  s o c i a l  s t a t u s  
a n d  s o c i a l - p e r s o n a l  a d j u s t m e n t  f o r  t e n  c h i l d r e n  o u t  o f  t h e  
g r o u p  o f  t h i r t y - f i v e .  
' l ' o  s h o w  t h i s  e v i d e n c e  g r a p h i c a l l y  a  s c a t t e r  d i a g r a m  i s  
u s e d ,  i n  w h i c h  t h e  c h a r t i n g  s h o w s  a  p o s i t i v e  r e l a t i o n s h i p  i n  
t h e  c a s e  o f  t w e n t y - t h r e e  c h i l d r e n  o r  6 5 . 7 %  o f  t h e  g r o u p  b e -
i n g  t e s t e d  i n  t h e  s m d y ;  s o m e  r e l a t i o n s h i p  i n  t h e  c a s e  o f  
f o u r  o t h e r  c h i l d r e n ,  o r  1 1 . 4 %  o f  t h e  c a s e s ,  w h o s e  p o s i t i o n  
l i e s  o n  o r  n e a r  t h e  q u a d r a n t  l i n e s ;  a n d  n o  r e l a t i o n  s h i p ,  o r  
a  n e g a t i v e  r e l a t i o n s h i p  f o r  e i g j l t  c h i l d r e n  o r  2 2 . 9 %  o f  t h e  
g r o u p .  ( S e e  D i a g r a m  9 ,  p a g e  1 5 ? . )  
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C o n c l u s i o n .  I n  t h e  l i g h t  o f  t h e  f o r e g o i n g  e v i d e n c e  p r e -
s e n t e d  i n  t h e  s t u d y  o f  t h i s  s m a l l  s a m p l e  o f  a d o l e s c e n t  c h i l d -
r e n  f o u n d  i n  o n e  c l a s s r o o m  i n  a  s m a l l  w e s t e r n  c i t y ,  i t  w o u l d  
a p p e a r  t h a t  t h e  o r i g i n a l  t h e s i s  t h a t  t h e r e  i s  ~ r e l a t i o n s h i p  
b e t w e e n  s o c i o - e c o n o m i c  s t a t u s  a n d  s o c i a l - p e r s o n a l  a d j u s t m e n t  
i s  v e r i f i e d .  T h e r e  s e e m s  t o  b e  a  d e f i n i t e  t e n d e n c y  i n  a l l  
d a t a  p r e s e n t e d  t o  c o n f i r m  t h i s  r e l a t i o n s h i p .  T h e  r a n k i n g s  
s h o w  t h a t  i n  g e n e r - a l  t h e  c h i l d r e n  t h a t  h a v e  a  h i g h  r a n k i n g  
i n  h o m e  s t a t u s  a l s o  r a n k  h i g h  i n  t h e i r  s c h o o l  s o c i a l  a n d  p e r -
s o n a l  a d j u s t m e n t ,  a n d  t h e  r e v e r s e ,  i n  g e n e r a l ,  s e e m s  t o  b e  
a l s o  c o n f i r m e d  b y  t h e  d a t a  p r e s e n t e d .  
T h e r e  a r e ,  h o w e v e r ,  s o m e  n o t a b l e  e x c e p t i o n s .  T h i s  
suggests that other factors are operating in determining 
personal adjustment, and need to be studied further. Know-
ing the limitations of measuring instruments, of human 
judgment and opinions, of the possibility of error, and of 
the many other factors which enter into the personality 
adjustment, or maladjustment, of children, the evidence in 
this study, while she"'7ing a definite trend, cannot be con-
sidered conclusive or as final and complete evidence. 
Recommendations. So far as time will allow it is re-
commended that teachers of elementary school children study 
their class room groups using sane, or all, of the measuring 
instruments used in this study. This would enable the 
teacher to understand more fully her students' behavior 
problems, their academic difficulties, and their character-
istic pattern of personality adjustment. 
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Since these data show that factors other than home stat-
us may be opera ting in the child's soc ia 1-personal adjust-
merrt, the need for further research on all factors affecting 
pupils' adjustment is indicated. 
xrcnma:a:v 
' 
Mrs. 
CENTRAL WASHINGTON COLLEGE OF EDUCATION 
ELLENSBURG, WASHINGTON 
~ 
DIVISION or IDUCATION AND PSYCHOLOGY 
January, 1949 
Ellensburg, WaBhington 
Dear Mrs. 
The Ellensburg Public Schools are cooperating with the Central 
Washington College of F.duoation in providing opportunities for graduate 
students to work on problems in education, In order to assist these stu• 
dents, plane have been made to study the social and pe~sonality problems 
or children in a sixth grade room in Ellensburg, The room in which your 
child is enrolled has been chosen for this study• Dr. Loretta M, Miller 
and Dr, Richard Wilmeth will direct the study, 
In such a study, it will be helpful to know many things about 
their health and early childhood experiences, This information is to be 
strictly confidential, There will be no identification of a particular 
child i1l the reports, 
We hope you will look upon this study as one more effort to help 
teachers-in-training understand children better, so that children may be 
helped in f!IVery possible way, May we plan on your cooperation when a stu-
dent from Central Washington College calls at your home to ask about your 
child's life history? 
Very sincerely yours, 
4X:~ 
G, L. Putnam, Superintendent of Schools 
C~w.~ 
Charles W, Saale, Chairman, Division of 
Education and Peychololrf 
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I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D  
1  
S  I D E N T I F I C A T I O N  N U M B E R  - 2 5  
!  
I .  S .  C .  R a t i n g  
:  W e i g h t  
W e i g h t e d  T o t a l  
I  
1 .  O c c u p a t i o n  o f  F a t h e r  
, , . . , ,  
R e t i r e d  f a . r m . e r  
1  
4  
4 .  
2 .  S o u r c e  o f  I n c o m e  
F . a . r n e d  w e a . l t h  
2  
3  
6  
J .  T y p e  o f  H o m e  
S e T e n  o r  8  r o o m s  i n  
T e r y  g o o d  c o n d i t i o n  
1  
3  
3  
4 .  D w e l l i n g  A r e a  
3  
2  
6  
W e i g h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 1 9  
S o c i a l  C l a s s  P l a c e m e n t  - L o w e r - U p p e r  C l a s s  
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INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 15 
I 
' I. s. C. Rating ' Weight Weighted Total i 
I 
' 
1. Occupation of Father 
Owns a. fleet of 
trucks 
2 4 8 
2. Source of Income 
Profit from own 
business 
:5 :5 9 
3. Type of Home 
New large house 
1 :5 :5 
4. Dwelling Area 
South (city) I 
:5 ' 2 6 ; 
Weighted Total of Four Status Characteristics- 26 
Social Class Placement - Upper-Middle Class 
I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 1 8  
2 .  S o u r c e  o f  I n c o m e  
P r o f i t  f r o m  b u s i n e s s  
3  
3 .  T y p e  o f  H o m e  
M e d i u m  s i z e d  h o u s e  i n  
g o o d  c o n d i t i o n  
2  
4 .  D w e l l i n g  A r e a  
C e n t r a l  ( c i t y )  
3  
3  
9  
3  
6  
2  
6  
W e i _ g h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 2 9  
S o c i a l  C l a s s  P l a c e m e n t  - U p p e r - M i d d l e  C l a s s  
1 7 6  
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INDEX OF STATUS CHA.RACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 31 
I 
' I. s. C. Rating I Weight Weighted Total 
' 
I 
I 
1. Occupatio.n of Father 
Fa.rm owner 
2 4 8 
2. Source of Income 
Profit from produoe 
3 3 9 
3. Type of Home 
Medium-sized in good 
oondition 
2 3 6 
4. Dwelling Area 
South-east (rural) 
2 
Weighted Total of Four Status Characteristics- 29 
Social Class Placement - Upper-Miidle Class 
I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 8  
2 ,  S o u r c e  o f  I n c o m e  
P r o t i t  f r o m  p r o d u c e  
3  
3 ,  T y p e  o f  H o m e  
S i x  r o o m s  i n  v e r y  
g o o d  r e p a i r  
2  
4 ,  D w e l l i n g  A r e a  
N o r t h - e a s t  ( r u r a l )  
3  
3  
9  
3  
6  
2  
6  
W e i g h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 2 9  
S o c i a l  C l a s s  P l a c e m e n t  - U p p e r - M i d d l e  C l a s s  
1 7 8  
INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 36 
2. Source of Income 
Profit 
3 
J. Type of Home 
Medium-sized in good 
condition 
2 
4, Dwelling Area 
South-oentral (oity) 
3 
3 Q 
Weighted Total of Four Status Characteristics- 29 
Social Class Placement - Upper-Middle Class 
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I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 2 8  
I .  s .  c .  R a t i n g  
:  W e i g h t  
I  
l .  O c c u p a t i o n  o f  F a t h e r  
I  
R e t i r e d  f a r m e r ,  working~ 
o c c a s i o n a l l y  a t  c a r p e n t  r  
3  
w o r k .  ,  
2 .  S o u r c e  o f  I n c o m e  
p r o f i t  a n d  w a g e s  
3  
3 .  T y p e  o f  H o m e  
8  r o o m  h o u s e ,  w e l l  k e p t  
( o w n e d )  
2  
4 .  D w e l l i n g  A r e a  
N o r t h - e a s t  ( c i t y )  
4  
4  
3  
3  
2  
I  W e i g h t e d  T o t a l  
I  1 2  
9  
6  
8  
Wei~ted T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 3 5  
S o c i a l  C l a s s  P l a c e m e n t  - U p p e r - M i d d l e  C l a s e  
1 8 0  
INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 30 
I. s. C. Rating 
1. Occupation of Father 
"1ms business 
2 
2, Source of Income 
.lrrofit 
3 
J. Type of Home 
5 rooms in fair 
repair 
" 
4. Dwelling Area 
Central {oity) 
3 
! 
I 
Weight 
3 
3 
2 
Weighted Total 
9 
12 
6 
Weighted Total of Four Status Characteristics- 35 
Social Class Placement - Upper- Middle Class 
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I N D E X  O F  S T A T U S  CHARACTER~.3T:.cs 
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 7  
'  
I .  S .  c .  R a t i n g  
!  W e i g h t  
W e i g h t e d  T o t a l  
l .  O c c u p a t i o n  o f  F a t h e r  
F o r e m a n  
3  
4  
1 2  
2 .  S o u r c e  o f  I n c o m e  
V a g e s  o r  s a l a r y  
4  
3  
1 2  
3 .  T y p e  o f  H o m e  
6  r o o m s  v e r y  w e l l  k e p t  
2  
3  
6  
l i n g  A r e a  
h - w e e t  
( c i t y )  
3  
2  
6  
W e i ! ! ! t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 3 6  
S o c i a l  C l a s s  P l a c e m e n t  - U p p e r - M i d d l e  C l a s s  
INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 27 
2. Source of Income 
Profit 
3 
3. Type of Home 
Medium-sized in fair 
condition. 
5 
4. Dwelling Area 
No~th•we•t (rural) 
4 
3 9 
3 ,., 
2 8 
Weighted Total of Four Status Characteristics- 41 
Social Class Placement - Lower- Middle Class 
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I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 2 2  
2 .  S o u r c e  o f  I n c o m e  
P r o f i t  a n d  w a g e e  
3  
3 .  T y p e  o f  H o m e  
. R e n t e d  2 - r o o m  a p t .  b u t  
b u i l d i n g  n e w  h o m e  o n  
4  f a r m .  
4 .  D w e l l i n g  A r e a  
M o v i n g  i n t o  n e w  h o m e  
N t r t h - e a e t  ( r u r a l )  
4  
3  
9  
3  
1 2  
2  
8  
W e i & h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s •  4 1  
S o c i a l  C l a s s  P l a c e m e n t  -
L o w e r - M i d d l e  C l a e e  
1 8 4  
INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMB~R - 10 
I. s. c. Rating 
l. Occupation of Father 
°'wnee tavern 
3 
2. Source of Income 
l?rofit 
3 
3. Type of Home 
Ie.rge home in poor 
repair 
4 
4. Dwelling Area 
North-west (city) 
5 
Weight Weighted Total 
I 
4 12 
3 9 
12 
2 10 
Weighted Total of Four Status Characteristics- 43 
Social Class Placement - Lower-Middle Class 
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1 8 6  
I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 6  
i  
I .  S .  C .  R a t i n g  :  W e i g h t  
W e i g h t e d  T o t a l  
I  
1 .  O c c u p a t i o n  o f  F a t h e r  
M e c h a n i c  
4  
4  
1 6  
2 .  S o u r c e  o f  I n c o m e  
W a g e  a  
5  
3  
1 5  
3 .  T y p e  o f  H o m e  
S m a l l  i n  f a i r  d o n d i t i o n  
5  
3  
1 5  
4 ,  D w e l l i n g  A r e a  
N o r t h - w e s t  
( c i t y )  
I  
4  
2  
8  
Wei~hted T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 4 4  
S o c i a l  C l a s s  P l a c e m e n t  -
L o w e r - M i d d l e  C l a s s  
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INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 29 
! 
I. S. c. Rating I Weight Weighted Total I 
I 
I 
l. Occupation of Father 
El.ectrioian(rents busiru (skilled labor) ss) 
5 4 20 
2. Source of Income 
Salary and profit 
4 3 12 
3, Type of Home 
New 6 room home 
2 3 6 
4. Dwelling Area 
North of M. Railroad 
4 2 
Weighted Total of Four Status Characteristics- 46 
Social Class Placement - Lower-Middle Class 
I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 1 6  
I .  S .  C .  R a t i n g  
1 .  O c c u p a t i o n  o f  F a t h e r  
B u t c h e r  a n d  p a r t  o w n e r  
"  
2 .  S o u r c e  o f  I n c o m e  
W a g e s  a n d  s o m e  p r o f i t  
4  
3 .  T y p e  o f  H o m e  
R e n t e d  a p a r t m e n t  
4  
4 .  D w e l l i n g  A r e a  
C e n t r a l  
(city~ 
4  
!  Wei~ht I  W e i g h t e d  T o t a l  
I  
I  
'  
I  
4  
I  
1 6  
3  
1 2  
3  
1 2  
2  
8  
Wei~ted T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 4 8  
S o c i a l  C l a s s  P l a c e m e n t  - L o w e r - M i d d l e  C l a s s  
1 8 8  
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INDEX OF STATUS CHARACTER::JT:::c:..; 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - l 
i 
I. s. C. Rating i Weight Weighted Total i 
I 
I 
1. Occupation of Father 
Ditch rider 
6 4 24 
2. Source of Income 
Salary by month 
4 3 12 
3, Type of Home 
Well kept 6-room house 
(rented) 
2 3 6 
4, Dwelling Area 
North-east (city) 
3 2 6 
Weighted Total of Four Status Characteristics- 48 
Social Class Placement - Lower-Middle Class 
1 9 0  
I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D  
1  
S  I D E N T I F I C A T I O N  N U M B E R  - 1 9  
I .  s .  C .  R a t i n g  W e i g h t  
W e i g h t e d  T o t a l  
1 .  O c c u p a t i o . n  o f  F a t h e r  
T r u c k  d r i v e r  
6  
4  
2 4  
2 .  S o u r c e  o f  I n c o m e  
W a g e s  
5  
3  
1 5  
J .  T y p e  o f  H o m e  
F i v e  r o o m s  i n  g o o d  
c o n d i t i o n  
4  
3  
1 2  
\ . r e a  
: c i t y )  
4  
2  
8  
W e i g h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 4 9  
S o c i a l  C l a s s  P l a c e m e n t  - L o w e r - M i d d l e  C l a s s  
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INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 13 
I. S. C. Rating Weight Weighted Total 
1. Occupation of Father 
Plumber 
4 4 , " 
2. Source of Income 
Wages 
5 3 15 
3, Type of Home 
I.e.rge house in :f'air 
condition 
3 3 9 
4. Dwelling Area I 
I North of R.R. near ditch I 
5 2 I 10 
Weighted Total of Four Status Characteristics- 50 
Social Class Placement - Lower-Middle Class 
I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 1 1  
2 .  S o u r c e  o f  I n c o m e  
S a l a r y  
4  
3 .  T y p e  o f  H o m e  
M e d i u m - s i z e d  i n  ~air 
c o n d i t i o n  
4  
4 .  D w e l l i n g  A r e a  
W e s t  ( c i t y )  
5  
3  
1 2  
3  
1 2  
2  
1 0  
W e i g h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 5 0  
S o c i a l  C l a s s  P l a c e m e n t  - L o w e r - M i d d l e  C l a s e  
1 9 2  
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INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 5 
I. s. C. Rating Weight Weighted Total 
1. Occupation of Father 
Barber 
5 4 20 
2. Source of Income 
Wages 
5 3 15 
3, Type of Home 
Iarge house in poor 
condition 
3 3 9 
4. Dwelling Area 
Farm South-west 
4 2 8 
Weighted Total of Four Status Characteristics- 50 
Social Class Placement - Lower- Middle Class 
I N D E X  O F  S T A T U S .  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 3 5  
2 .  S o u r c e  o f  I n c o m e  
W a g e e  a n d  s o m e  p r o f i t  
5  
3 .  T y p e  o f  H o m e  
5  r o o m  h o m e  i n  f a i r  
c o n d i t i o n  
5  
4 .  D w e l l i n g  A r e a  
N o r t h - e a s t  ( r u r a l )  
4  
3  
1 5  
3  
1 5  
2  
8  
W e i g h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 5 8  
S o c i a l  C l a s s  P l a c e m e n t  - U p p e r - L o w e r  C l a e e  
1 9 4  
INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 24 
I. S. c. Rating 
l. Occupation of Father 
Butcher - meat cutter 
4 
2. Source of Income 
Wages 
5 
3. Type of Home 
Small house in fair 
condition 
6 
4, Dwelling Area 
North-east (city) 
5 
Weight Weighted Total 
I 
4 16 
3 15 
18 
2 10 
Weighted Total of Four Status Characteristics- 59 
Social Class Placement - Upper-Lower Class 
195 
1 9 6  
I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 2 1  
I .  s .  C .  R a t i n g  W e i g h t  
W e i g h t e d  T o t a l  
!  
'  
1 .  O c c u p a t i o n  o f  F a t h e r  
T r u c k  d r i v e r  
6  4  
2 4  
2 .  S o u r c e  o f  I n c o m e  
W a g e s  
5  
3  
1 5  
3 .  T y p e  o f  H o m e  
I e . r g e  i n  p o o r  c o n d i t i o n  
3  
3  
9  
4 .  D w e l l i n g  A r e a  
W e s t  
( c i t y )  
I  
6  
2 7  I  1 2  
W e i g h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 6 0  
S o c i a l  C l a s s  P l a c e m e n t  - U p p e r - L o w e r  C l a s s  
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INDEX OF STATUS CHARACTERlST:cs 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 14 
I. S. C. Rating Weight Weighted Total 
l. Occupation of Father 
Body a.nd fender man 
5 4 20 
2. Source of Income 
Wages 
15 3 , " 
3. Type of Home 
Medium-sized in poor 
condition 
6 3 io 
4, Dwelling Area 
South-west (rural) 
4 2 
Weighted Total of Four Status Characteristics• 61 
Social Class Placement - Upper-Lower Cle.es 
I N D E X  O F  S T A T U S  C H A R A C T E R : . s T : c s  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 2 3  
2 ,  S o u r c e  o f  I n c o m e  
W a g e s  
5  
3 .  T y p e  o f  H o m e  
5  r o o m  h o u s e  i n  g o o d  
c o n d i t i o n  
5  
4 ,  D w e l l i n g  A r e a  
S o u t h  ( c i t y )  
4  
3  
1 5  
3  
,  "  
2  
8  
W e i _ g h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 6 2  
S o c i a l  C l a s s  P l a c e m e n t  - U p p e r - L o w e r  C l A . a s  
1 9 8  
INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 32 
2. Source of Income 
Wages and some profit 
4 
3. Type of Home 
Small in fair condition 
6 
Yard unk:ept 
4. Dwelling Area 
North-east (rural) 
6 
12 
18 
2 12 
Weighted Total of Four Status Characteristics- 62 
Social Class Placement - Upper - Lower 
199 
I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 1 2  
2 .  S o u r c e  o f  I n c o m e  
S a l a r y  b y  m o n t h  
4  
3 .  T y p e  o f  H o m e  
T r a i l e r  h o u s e  
6  
4 ,  D w e l l i n g  A r e a  
C e n t r a l  
A u t o  C o u r t  
6  
3  
1 2  
3  
1 A  
2  
W e i g h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 6 2  
S o c i a l  C l a s s  P l a c e m e n t  - U p p e r - L o w e r  6 l a s s  
2 0 0  
INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 2 
2. Source of Income 
Wages 
5 
3. Type of Home 
7 room rented house in 
very bad repair 
7 
4. Dwelling Area 
li&st (city) 
4 
3 15 
21 
2 8 
Weighted Total of Four Status Characteristics- 72 
Social Class Placement - Lower-Lower Class 
201 
2 0 2  
I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 2 0  
i  
I .  S .  C .  R a t i n g  
' .  W e i g h t  
W e i g h t e d  T o t a l  
I  
1 .  O c c u p a t i o n  o f  F a t h e r  
J a n i t o r  
I  
7  
4  
2 8  
2 .  S o u r c e  o f  I n c o m e  
W a g e s  
5  
3  
1 5  
3 .  T y p e  o f  H o m e  
R e n t e d  s h a b b y  5 - r o o m  
h o u s e  
6  
3  
1 8  
g  A r e a  
" S l u m s "  i n  
e s t  ( c i t y )  
6  
2  
1 2  
Wei~hted T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 7 3  
S o c i a l  C l a s s  P l a c e m e n t  -
L o w e r - L o w e r  C l a s s  
INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBl!;R - 9 
I. S. C. Rating 
1. Occupation of Father 
Potato sorter 
'7 
2. Source of Income 
De.y wa.ges 
5 
3. Type of Home 
Small, dirty, and in 
poor repair. 
6 
4, Dwelling Area 
"mills and warehouses" 
6 
Weight Weighted Total 
4 28 
15 
3 18 
2 
Weighted Total of Four Status Characteristics- '73 
Social Class Placement - Lower-Lower Class 
203 
2 0 4  
I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 3 3  
;  
I .  s .  c .  R a t i n g  
!  W e i g h t  
W e i g h t e d  T o t a l  
I  
1 .  O c c u p a t i o n  o f  F a t h e r  
O d d - j o b s  a n d  t r u c k  
d r i T e r  
7  
4  
2 8  
2 .  S o u r c e  o f  I n c o m e  
W a g e s  
5  
3  
1 5  
3 .  T y p e  o f  H o m e  
I e . r g e ,  b u t  i n  n u  b a d  
c o n d i t i o n  
7  
3  
2 1  
i n g  A r e a  
o f '  R a i l r o a d  
5  
2  
1 0  
W e i g h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 7 4  
S o c i a l  C l a s s  P l a c e m e n t  - L o w e r - L o w e r  C l a s s  
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INDEX OF STATUS CHARACTERISTICS 
INDIVIDUAL CHILD'S IDENTIFICATION NUMBER - 26 
I. s. C. Rating Weight Weighted Total 
l. Occupation of Father 
Sheepherder 
7 4 28 
2. Source of Income 
Wages 
5 3 15 
J. Type of Home 
2 rooms in cheap hotel 
7 3 21 
4, Dwelling Area 
"Slums" 
7 2 
Weighted Total of Four Status Characteristics• 78 
Social Class Placement - Lower-Lower Class 
I N D E X  O F  S T A T U S  CHARACTERlSTl~S 
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 3 4  
I .  S .  C .  R a t i n g  
:  W e i g h t  
1 - -
'  
I  
1 .  O c c u p a t i o n  o f  F a t h e r  
l e . b o r e r  ( w h e n  h e  w o r k s )  
M o t h e r  w o r k s  a s  w a i t r e e e  
' 7  
2 .  S o u r c e  o f  I n c o m e  
M o t h e r  ' s  w a g e s  
5  
3 .  T y p e  o f  H o m e  
2  i n s i d e  r o o m s  i n  c h e a p  
h o t e l  o v e r  g a r a g e .  
7  
4 ,  D w e l l i n g  A r e a  
B u s i n e s s  d i s t r i c t  
7  
I  
4  
3  
3  
2  
I  
W e i g h t e d  T o t a l  
l  
2 8  
1 5  
2 1  
1 4  
W e i g h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - ' 7 8  
S o c i a l  C l a s s  P l a c e m e n t  - L o w e r - L o w e r  C l a e s  
2 0 6  
'  
20'7 
INDEX OF STATUS CHARACTERlST:cs 
INDIVIDUAL CHILD'S IDENTIFICATION NUMB~R - 3 
' 
' I. S. C. Rating ' Weight Weighted Total 
! 
1. Occupation of Father 
Warehouse man at the 
cannery when he works 
., 4 28 
2. Source of Income 
Wages 
5 3 15 
3, Type of Home 
Small unpainted, 3 rooms (6ch114ren and 2 adults) 
., worst conditio·1 3 21 
4, Dwelling Area 
Along the railroad 
., 2 14 
Weighted Total of Four Status Characteristics- 78 
Social Class Placement - Lower-Lower Clase 
I N D E X  O F  S T A T U S  C H A R A C T E R I S T I C S  
I N D I V I D U A L  C H I L D ' S  I D E N T I F I C A T I O N  N U M B E R  - 1 7  
2 ,  S o u r c e  o f  I n c o m e  
F r o m  w e l f a r e  
7  
3 .  T y p e  o f  H o m e  
M e d i u m - s i z e d  i n  v e r y  b a c  
c o n d i t i o n  
7  
4 ,  D w e l l i n g  A r e a  
y o r s t  a r e a  i n  t o w n .  
n o t  r e s p e c t a b l e )  
7  
3  
2 1  
3  
2 1  
2  
1 4  
W e i g h t e d  T o t a l  o f  F o u r  S t a t u s  C h a r a c t e r i s t i c s - 8 4  
S o c i a l  C l a s s  P l a c e m e n t  - L o w e r - L o w e r  C l a s s  
2 0 8  
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Personality and Interest Invai tory, Elementary Fonn 
By Gertrude Hildreth, Psychologist, Lincoln School, 
Teachers College 
NA:r.IE. • • . • • . • • • • • . • • • • • • • Age. • • • • • • Grade. • • • • • • Date • ••••.• 
Things I Like to Do 
Best in School 
Drawing and pain ting 
Reading 
Going to Assembly 
Arithmetic 
Gymnasium 
Recreation 
Writing stories 
Spelling 1 es sons 
Writing lessons 
Acting in plays 
Cooking 
Free work period 
Building things 
Science 
Library 
Shop 
Music 
rleces s 
Modeling 
Studying 
Talking about things 
lfiaking plans 
Sewing 
Geography 
History 
............... 
. . . . . . . . . . . . . . . 
Books I Like 
Name of Book Why I like it 
.................................... 
..................................... 
Name of book Why I like it 
.................................... 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Magazines I Like 
Name of Magazine Why I like it 
.................................... 
.................................... 
Boys and Girls I Like 
Name of boy 
or girl 
Why I like the boy 
or girl 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
.................................... 
Name of boy or girl 
. .................................. . 
. .................................. . 
T h i n g s  T h a t  T e l l  
T i r e d  m o s t  o f  t h e  t i m e  
A f r a i d  o f  m a n y  t h i n g s  
L i k e  m y  t e a c h e r s  
U s u a l l y  a  l i t t l e  l a t e  
L i k e  t o  o b e y  t h e  r u l e s  
D o n ' t  l i k e  w h a t  w e  h a v e  t o  
e a t  a t  h o m e  
L i k e  t o  s a v e  m y  m o n e y  
F i n i s h  a  j o b  i f  I  o n c e  b e g i n  i t  
N e v e r  t a k e  t h i n g s  w i t h o u t  
a s k i n g  
L i k e  t o  g o  t o  p a r t i e s  
D o n ' t  l i k e  t o  g o  t o  s c h o o l  
L i k e  t o  g e t  u p  e a r l y  
O f t e n  h a v e  b a d  d r e a m s  
R e a d  m a n y  s t o r y  b o o k s  
L i k e  t o  s e t  f i r e  t o  t h i n g s  
D o  w h a t  m y  m o t h e r  a s k s  m e  t o  
T e l l  t h a n  I  d i d  i t  i f  I  
b r e a k  s  c x n e t h i n g  
L i k e  t o  b u y  t h i n g s  f o r  o t h e r  
p e o p l e  
H i t  b a c k  i f  a  c h i l d  h i  t s  m e  
a c c i d e n t a l l y  
W o u l d  l i k e  t o  g o  a w a y  f r o m  
h o m e  f o r  a  l o n g  t i m e  
T a k e  t h i n g s  a n d  t e l  1  p e o p l e  
a f t e r w a r d s  
T r y  t o  h e l p  o t h e r  p e o p l e  
T h i n k  t h e  r u l e s  i n  s c h o o l  a r e  
s i l l y  
A m  t h e  l e a d e r  i n  m y  c l a s s  
C l e a n  u p  m y  t h i n g s  a f t e r  w o r k -
i n g  
U s u a l l y  s t a y  u p  l a t e  
H u n g r y  m o s t  o f  t h e  t i m e  
L i k e  t o  g o  w i t h  a  g a n g  
S l e e p  w e l l  a t  n i g h t  
. 2 1 0  
~=t~ 
H a v e  m a n y  h e a d a c h e s  
R u n  a w a y  i f  I  b r e a k  s o m e t h i n g  
A f r a i d  t o  g o  t o  p a r t i e s  
G e t  g o o d  ! l l 9 . : r k s  i n  s c h o o l  
H a v e  t r o u b l e  i n  s o m e  s c h o o l  
s u b j e c t s  
H i d e  i f  I  b r e a k  s o m e t h i n g  
O f t e n  a b s e n t  b e c a u s e  o f  s i c k -
n e s s  
E a t  a l m o s t  a n y t h i n g  
H i d e  d u r i n g  a  t h u n d e r s t o r m  
G o  t o  t h e  m o  v i  e s  o f t e n  
A m  s m a r t e r  t h a n  m o s t  c h i l d r e n  
L i k e  t o  b e  q u i e t  m o s t  o f  t h e  
t i m e  
W o u l d  r a t h e r  b e  a l o n e  
L i k e  t o  b e  w i t h  m y  m o t h e r  
m o s t  o f  a l l  
F i g h t  b a c k  i f  I  d o n ' t  l i k e  
a n y o n e  
A f r a i d  o f  d o g s  
U s u a l l y  g o  t o  b e d  e a r l y  
H e l p  m y  b r o t h e r s  a n d  s i s t e r s  
L i k e  t o  s t a y  a t  h o m e  
O b e y  t h e  r u l e s  
D o n ' t  o f t e n  s a y  c r o s s  t h i n g s  
T r y  t o  b  e  o n  t i m e  
A m  p o l i t e  t o  o l d e r  p e o p l e  
H a v e  m a n y  f r i e n d s  
A m  u s u a l l y  t h e  l e a d e r  
A m  a f r a i d  o f  m y  f a t h e r  
G e t  t i r e d  e a s i l y  i f  I  w o r k  
v e r y  l o n g  
C r y  a b o u t  s o m e t h i n g  n e a r l y  
e v e r y  d a y  
O f t e n  f i g h t  w i t h  o t h e r  c h i l d -
r e n  
T e l l  a n y t h i n g  e l s e  a b o u t  y o u r s e l f  h e r e  • • • • • • • • • • • • • • • • • • • • • •  
.  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  
I f  I  c o u l d  h a v e  m y  w i s h  f o r  a n y t h i n g  I  l i k e  i t  w o u l d  b e  • • • • •  
.  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  
P u b l i s h e d  b y  B u r e a u  o f  P u b l i c a t i o n s ,  T e a c h e r s  C o l l e g e ,  C o l u m -
b i a  U n i v e r s i t y  
C o p y r i g h t ,  1 9 3 6 ,  b y  L i n c o l n  S c h o o l ,  · 1 ' e a c h e r s  C o l l e g e ,  C o l u m b i a  
U n i v e r s i t y  
What I Like to Do on Saturday or during Vacation 
Study 
Play outdoors 
Go camping 
Listen to the 
radio 
Ride a bicycle 
Swim 
Skate 
Climb trees 
Work on stamp 
album 
Visit museums 
Go to movies 
Go to concerts 
................ 
. . . . . . . . . . . . . . . . 
Games I Like 
Rook 
Flinch 
Pirates 
Cops and 
Sew 
Take care of 
children 
Play music 
Paint or draw 
Write stories 
Build things 
Ride horseback 
Ride in an auto-
mobile 
Do science 
experiments 
Make scrau-book s 
Play games inside 
Play games outside 
. . . . . . . . . . . . . . . . . . . 
Take care of pets 
Work in garden 
Work to earn 
money 
Go to dancing 
lessons 
Work with 
electricity 
Cook 
Practice music 
lessons 
Help mother 
Go hiking 
Play with dolls 
. . . . . . . . . . . . . . . . . 
................. 
When I Grow Up I Flan to Be 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
..................................... 
Tag 
Baseball 
Tennis 
Basketball 
Checkers 
Parchesi 
Mar bl es 
Hopscotch 
Authors 
Hockey 
Football 
Jacks and 
ball 
Robbers 
Lotto 
Horseshoe 
Dominoes 
Chess 
Backgammon 
Bridge 
Anagrams 
Pingpong 
liarne 
People at Home I Like 
Why I like them 
..................................... 
..................................... 
l\lame Why I like them 
Others ........•..... . ................................... . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
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S C H O O L  F R I E N D  S H I P S  
N a m e .  •  •  •  •  •  .  •  •  •  •  •  .  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  A g e  • • • • • • • • • • • • • • • •  
N a m e  o f  S c h o o l .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  R o o m  • . . . . . . . • . . . . . .  
H o m e  A d d r e s s . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  P h o n e  l
1
l u m b e r  . . . . . .  .  
Y o u  a r e  n o w  g o i n g  t o  h a v e  t h e  c h a n c e  t o  c h o o s e  t h e  b o y  
o r  g i r l  t h a t  y o u  w o u l d  l i k e  b e s t  t o  g o  t o  t h e  m o v i e s  w i t h ,  
t o  e a t  l u n c h  w i t h ,  a n d  t o  a s s i s t  y o u  w i t h  y o u r  s c h o o l  w o r k .  
L o o k  a b o u t  y o u  a n d  t a k e  a  m i n u t e  t o  d e c i d e  u p o n  y o u r  
c h o i c e .  T h e n  w r i t e  d o w n  w h o m  y o u  w o u l d  l i k e  b e s t  f o r  e a c h  
o f  t h e  f o l l o w i n g :  
1 .  W h i c h  s t u d e n t  i n  t h i s  r o o m  w o u l d  y o u  c h o o s e  t o  g o  t o  t h e  
m o v i e s  f i l t h ?  . . . . . . . . . . . . . . . . . . .  .  
2 .  W h i c h  s t u d e n t  i n  t h i s  r o o m  w o u l d  y o u  c h o o s e  t o  h e l p  y o u  
w i t h  y o u r  s c h o o l  w o r k ?  . . . . . . . . . . . . . . . . . . .  .  
3 .  W h i c h  s t u d e n t  i n  t h i s  r o o m  w o u l d  y o u  c h o o s e  t o  e a t  l u n c h  
w i t h ?  
.  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  
W h e n  y o u  h a v e  f i l l e d  i n  t h e  b l a n k s ,  f o l d  y o u r  i ; a p e r .  
A l l  a n s w e r s  a r e  s t r i c t l y  c o n f i d e n t i a l ,  a n : : l .  w i l l  n o t  b e  
k n o " l ' m  t o  a n y  o t h e r  s t u d e n t  i n  s c h o o l .  
2 1 2  
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A. Elementary Series, Form A Grodes 4-9 
CALIFORNIA TEST OF PERSONALITY..:....ELEMENTARY; FORM A 
A PROFILE OF PERSONAL AND SOCIAL ADJUSTMENT 
Devised by Louis P. Thorpe, Emnt W. Tiegs, and Willis W. Clork 
me. ______ --·- ___________ -··---·--_-------· ____ -·--- ______ ----···········: ....................................... _ Grade ... __ .. ______ .. __ .... __ -· .. _ 
1001 •.••...... ~--------·--'-----·---···········--·-·--·-·····-···········-Age, ............... Last Birthday ... ·------·-----·-------·----·-··-
1cher ------------·-··--·---··-·-··---··-·-··-·--··-··--·····-·-------··· ------····--····--··· Da te ......................... : .. Sex: Boy-Girl 
IPONENTS 
ielf Adjustment 
'· Self-reliance . 
I. Sense of Personal Worth 
:. Sense of Personal Freedom • 
I, Feeling of Belonging • . 
. Wlthd111wing- Tendencies 
(l'reedoln trOID) 
• Ne"ous Symptoms • 
(Freedom trom) 
iocial Adjustment' . 
•· Social Standards 
. Social Skills . . 
:. Anti-social Tendencies 
(Freedom from) 
1. Family Relations 
. School Relations 
, Community Relations . 
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INTERESTS AND ACTIVITIES 
First look at each thing in this test. Make a circle around the L for each thing that 
1 like or would very much like to do. Then make a circle around the D for things you 
.lly do. 
L D Play the radio 
L D Read stories 
L D Go to movies 
L D Study reading 
L D Study arithmetic 
L D Study history 
L D Study science 
L D Study spelling 
L D Study geography 
L D Study trees 
L D Study birds 
L D Study animals 
L D Study butterflies 
L D Draw 
L D Paint 
L D Model 
L D Design 
L D Sing 
L D Play piano 
L D Make a scrapbook 
L D Keep a diary 
L D Write 
L D Speak pieces 
L D Play a harmonica 
L D Take pictures 
L D Collect stamps 
27. L D Collect coins 
28. L D Collect autographs 
29. L D Collect pictures 
30. L D Cut out pictures 
31. L D Practice writing 
32. L D Sew 
33. L D Knit 
34. L D Make boats 
35. L D Make airplanes 
36. L D Use building toys 
37. L D Work with tools 
38. L D Make a garden 
39. L D Play on sandpiles 
40. L D Play with pets 
41. L D Visit rivers 
42. L D Go fishing 
43. L D Climb 
44. L D Skate 
45. L D Ride a bicycle 
46. L D Ride a horse 
47. L D Play cards 
48. L D Play dominoes 
49. L D Play checkers 
50. L D Play chess 
51. L D Go to church 
52. L D Go to Sunday School 
53. L D Belong to a club 
54. L D Belong to YMCA 
or YWCA 
55. L D Go to parks 
56. L D Go to a carnival 
57. L D Go to a circus 
58. L D Sing in a chorus 
59. L D Sing in a glee club 
60. L D Belong to a gang 
61. L D Play ping pong 
62. L D Play croquet 
63. L D Play ball 
64. L D Play tennis 
65. L D Go hunting 
66. L D Go hiking with a 
group 
67. L D Play in a band 
68. L D Play in an orchestra 
69. L D Go to a church social 
70. l D Go to a party 
71. L D Go to a dance 
72. L D Be officer of a club 
73. L D Belong to Scouts 
74. L D Go camping 
S E C T I O N  1  A  
l .  W o u l d  y o u  r a t h e r  p l a n  
y o u r  o w n '  w o r k  t h a n  t o  
h a v e  s o m e  o n e  e l s e  p l a n  
i i :  f o r  y o u ?  Y E S  N O  
2 .  D o  y o u  u s u a l l y .  a p o l o g i Z e  
w h e n  y o u  a r e  w r o n g ?  Y E S  N O  
3 .  W h e n  y o u  h a v e  s o m e  f r e e  
t i m e ,  d o  y o u  u s u a l l y  a s k  
y o u r  p a r e n t s  o r  t e a c h e r s  
w h a t  t o  d o ?  Y E S  N O  
4 .  W h e n  s o m e o n e  t r i e s  t o  
c h e a t  y o u ,  d o  y o u  u s u a l l y  
t r y  t o  s t o p  h i m ?  Y E S  N O  
5 .  I s  i t  e a s y  f o r  y o u  t o  r e c i t e  
o r  t a l k  i n  c l a s s ?  Y E S  N O  
6 .  D o  y o u  l i k e  t o  m e e t  n e w  
p e o p l e  o r  i n t r o d u c e  t h e m  
t o  o t h e r s ?  
Y E S  N O  
7 .  D o  y o u  u s u a l l y  g o  t o  b e d  
o n  t i m e ,  e v e n  w h e n  y o u  
w i s h  t o  s t a y  u p ?  
Y E S  
N O  
8 .  I s  i t  h a r d  t o  d o  y o u r  w o r k  
w h e n  s o m e o n e  b l a m e s  y o u  
f o r  s o m e t h i n g ?  
Y E S  N O  
9 .  D o  y o u  u s u a l l y  e a t  f o o d  
t h a t  i s  g o o d  f o r  y o u ,  e v e n  
i f  y o u  d o  n o t  l i k e  i t ?  
Y E S  N O  
1 0 .  D o  y o u r  p a r e n t s  o r  t e a c h -
e r s  u s u a l l y  n e e d  t o  t e l l  
y o u  t o  d o  y o µ r  w o r k ?  
Y E S  N O  
1 1 .  D o  y o u  g e t  e x c i t e d  w h e n  
t h i n g s  g o  w r o n g ?  
Y E S  
N O  
1 2 .  D o  y o u  u s u a l l y  k e e p  a t  
y o u r  w o r k  u n t i l  i t  i s  d o n e ?  Y E S  
N O  
S c o r e  S e c t i o n  1  A  . . . . . . . . . . . . .  - · - · · · · · · · · · · · - · · ·  
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S E C T I O N  1  B  
1 3 .  D o  y o u r  f r i e n d s  g e n e r a l l y  
t h i n k  t h a t  y o u r  i d e a s  a r e  
1 3  
g o o d ?  Y E S  N O  
,  
'  
1 4 .  D o  m o s t  o f  y o u r  f r i e n d s  
a n d  c l a s s m a t e s  t h i n k  y o u  
a r e  b r i g h t ?  Y E S  N O  
1 5 .  A r e  y o u r  f r i e n d s  a n d  
c l a s s m a t e s  u s u a l l y  i n t e r -
e s t e d  i n  t h e  t h i n g s  y o u  
d o ?  Y E S  · N O  
1 6 .  D o  y o u  w i s h  t h a t  y o u r  
f a t h e r  ( o r  m o t h e r )  h a d  a  
•  
b e t t e r  j o b ?  Y E S  N O  
1 7 .  D o  y o u r  c l a s s m a t e s  s e e m  
t o  t h i n k  t h a t  y o u  a r e  m a t  
a  . g o o d  f r i e n d ?  
Y E S  
1 8 .  D o  y o u r  f r i e n d s  a n d  c l a s s -
j i l a t e s  o f t e n  w a n t  t o  h e l p  
y o u ?  
Y E S  
1 9 .  A r e  y o u  s o m e t i m e s  c h e a t -
e d  w h e n  y o u  t r a d e  t h i n g s ?  Y E S  
2 0 .  D o  y o u r  c l a s s m a t e s  a n d  ,  
f r i e n d s  u s u a l l y  f e e l  t h a t  
t h e y  k n o w  m o r e  t h a n  y o u  
N O  
N O  
N O  
d o ?  Y E S  N O  
2 1 .  D o  y o u r  f o l k s  s e e m  t o  
t h i n k  t h a t  y o u  a r e  d o i n g  
w e l l ?  Y E S  N O  
2 2 .  C a n  y o u  d o  m o s t  o f  t h e  
t h i n g s  y o u  t r y ?  Y E S  N O  
2 3 .  D o  p e o p l e  o f t e n  t h i n k  
t h a t  y o u  c a n n o t  d o  t h i n g s  
v e r y  w e l l ?  Y E S  N O  
2 4 .  D o  p e o p l e  o f t e n  d o  n i c e  
t h i n g s  f o r  y o u ?  Y E S  N O  
S c o r e  S e c t i o n  1  ' - - · · · · · · · · · · · - · - · · · · · · · · · · - · -
•  
SECTION 1 C 
25 
25. May you usually choose 
your own friends? YES NO 
26. Are you allowed enough 
time to play? YES NO 
27. Do others usually decide 
to which parties you may 
go? YES NO 
28. May you usually bring 
your friends home when 
you want to? YES NO 
29. May you usually do what 
you want to during your 
spare time? YES NO 
30. Do you have a chance to 
see many new things? YES NO 
31. Do your folks often stop 
you from going around 
with your friends? YES NO 
32. Are you allowed to do 
most of the things you 
want to? YES NO 
3 3. Are you given some spend-
ing money? YES NO 
34. Do your folks stop you 
from taking short walks 
with your friends? YES NO 
3 5. Are you punished for lots 
of little things? YES NO 
36. Do you feel that yo.ur 
folks boss you too much? YES NO 
Score Section 1 C----------·····--·--····-·-
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SECTION 1 D 
37. Do pets and animals make 
friends with you easily? YES 
38. Are you proud of your 
school? YES 
39. Do your classmates think 
you cannot do well m 
school? YES 
40. Are you as well and strong 
as most boys and girls? YES 
41. Are your cousins, aunts, 
uncl~s, or grandparents as 
nice as those· of most of 
I 
your friends? YES I 
42. Are the members of your 
family usually good to 
you? YES I 
43. Do you often think that 
nobody likes you? YES I 
44. Do you feel that most of 
your classmates are glad 
that you are a member of 
the class? YES I 
45. Do you have just a few 
friends? YES I 
46. Do you of ten wish you 
had some other parents? YES I 
47. Are you sorry you live in 
the place you do? YES 
48. Do your friends have bet-
ter times at home than 
you do? YES 
Score Section 1 0 ..................... .. 
S E C T I O N  1  E  
4 9  
4 9 .  H a v e  p e o p l e  o f t e n  b e e n  
s o  u n f a i r .  t h a t  y o u  g a v e  ,  
u p ?  Y E S  N O  
5 0 .  D o  y o u  o f t e n  t h i n k  o f  
m a n y  t h i n g s  t h a t  a r e  d a n -
g e r o u s ?  Y E S  N O  
5 1 .  D o  y o u  o f t e n  m e e t  p~ople 
' w h o  a r e  s o  m e a n  t h a t  y o u  
h a t e  t h e m ?  Y E S  N O  
5 2 .  D o  y o u  o f t e n  t h i n k  a b o u t  
·  s u c h  t h i n g s  a s  f a i l i n g  i n ·  
y o u r  s t u d i e s ,  l o s i n g  
m o n e y ,  l o s i n g  y o u r  p a r -
e n t s ,  o r  d y i n g ?  Y E S  N O  
· 5 3 .  D o  y o u r  f r i e n d s  o r  
w o r k  o f t e n  m a k e  
w o r r y ?  
y o u r  
y o u  
Y E S  
N O ·  
5 4 .  I s  y o u r  w o r k  o f t e n  s o  h a r d  
t h a t  y o u  s t o p  t r y i n g ?  Y E S  N O  
5 5 .  A r e  p e o p l e  o f t e n  s o  u n -
k i n d  o~ u n f a i r  t h a t  i t  
m a k e s  y o u  f e e l  b a d ?  •  Y E S  ·  N O  
5 6 .  D o  y o u r  f r i e n d s  o r  c l a s s - .  
m a t e s  o f t e n  s a y  o r  d o  
t h i n g s  t h a t  ' h u r t  y o u r  f e e l -
i n g s ?  Y E S  N O  
5 7 .  D o  p e o p l e  o f t e n  t l ' f  t o  
c h e a t  y o u  o r  d o  m e a n  
t h i n g s  t o  y o u ?  Y E S  N O  
5 8 .  A r e  y o u  o f t e n  w i t h  p e o -
p l e  w h o  h a v e ·  s o  l i t t l e  i n -
t e r e s t  i n  y o u  t h a t  y o u  f e e l  
l o n e s o m e ?  Y E S  N O  
5 9 .  A r e  y o u r  s t u d i e s  o r  y o u r  
l i f e  s o  d u l l  t h a t  y o u  o f t e n  
t h i n k  a b o u t  m a n y  o t h e r  
t h i n g s ?  Y E S  N O  
6 0 .  A r e  p e o p l e  o f t e n  m e a n  o r  
u n f a i r  t o  y o u ?  Y E S  N O  
S c o r e  S e c t i o n .  1  E  . . . . . . . .  · - · · · · - · · · · · · · · · · - · -
,  
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S E C T I O N  1  F  
"  
6 1 .  D o  y o u  o f t e n  h a v e  s n e e z -
i n g  s p e l l s ?  Y E S  N O  
6 2 .  D o  y o u  o f t e n  h a v e  b a d  
d r e a m s ?  Y E S  N O  
6 3 .  D o  y o u  b i t e  y o u r  f i n g e r -
n a i l s  o f t e n ?  Y E S  N O  
6 4 .  D o e s  i t  u s u a l l y  t a k e  y o u  a  
l o n g  t i m e  t o  g o  t o  s l e e p  a t  
n i g h t ?  Y E S  N O  
6 5 .  D o e s  y o u r  h e a d  
o f t e n ?  
a c h e  
6 6 .  D o  y o u  o f t e n  f i n d  y o u  a r e  
Y E S  N O  
n o t  h u n g r y  a t  m e a l  t i m e ?  Y E S  
N O  
.  .  
6 7 .  D o  y o u  t a k e  c o l d  e~sily? 
6 8 .  D o  y o u  o f t e n  f e e l  t i r e d  i n  
t h e  f o r e n o o n ?  
6 9 .  D o  y o u  o f t e n  t a p  w i t h  
y o v r  f i n g e r s  o n  a  t a b l e  o r  
Y E S  N O  
Y E S  N O  
d e s k ?  Y E S  N O  
7 0 .  D o  y o u  o f t e n  f e e l  s i c k  a t  
y o u r  s t o m a c h ?  Y E S  N O  
7 1 .  D o  y o u  o f t e n  h a v e  d i z z y  
s p e l l s ?  Y E S  N O  
7 2 .  D o  y o u r  e y e s  h u r t  y o u  
o f t e n ?  Y E S  N O  
S c o r e  S e c t i o n  1  F - - - - · - · · - · - · · · - - · · · - · · · · -
SECTION 2 A 
73. When people get sick or 
are in trouble, is it usually 
73 
their own fault? YES NO 
74. Is it all right to disobey 
teachers if you think they 
are not fair to you? YES NO 
75. Should only the older boys 
and girls be mce and 
friendly to new people? YES NO 
76. Is it all right to take 
things you need if you 
have no money? YES NO 
77. Is it necessary to thank 
those who have helped 
you? YES NO 
78. Do children need to obey 
their fathers or mothers 
even when their friends 
tell them not to? YES NO 
79. If a person finds some-
thing, does he have a right 
to keep it or sell it? YES NO 
80. Is it all right to make fun 
of boys and girls who do 
not believe what you do? YES NO 
81. Should children obey 
signs that tell them to 
stay off of other peoples' 
grounds? YES NO 
82. Should children be mce 
to people they don't like? YES NO 
83. Is it all right for children 
to cry or whine when . 
their parents keep them 
home from a show? YES NO 
84. Is it all right to cheat in 
a game when the umpire 
is not looking? YES NO 
Score Section 2 A ............................... . 
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SECTION 2 B 
85. Do you like to speak or 
sing before other people? YES NO 
86. When people make you 
angry do you usually keep 
it to yourself? YES NO 
87. Do you help new pupils 
to talk to other children? YES NO 
88. Does it make you feel 
angry when you lose in 
games at parties? YES NO 
89. Is it hard for you to talk 
to people as soon as you 
meet them? YES NO 
90. Do you usually help other 
boys and girls to have a · 
good time? YES NO 
91. Do you usually act friend-
ly to people you do not 
like? YES NO 
92. Do you often change your 
plans in order to help 
people? YES NO 
93. Do you usually forget the 
names of people you 
meet? YES NO 
94. Do you often say mce 
things to people when 
they do well? YES NO 
95. Do you try games at part-
ies even if you haven't 
played them before? YES NO 
96. Do you talk to new child-
ren at school? YES NO 
Score Section 2 8 .............................. . 
S E C T I O N  2  C  
n .  D o  p e o p l e  
0
f t e n a s k  y o u  
t o  d o  s u c h  h a r d  o r  f o o l i s h  
t h i n g s  t b a t  y o u  w o n ' t  d o  
" '  
t h e m ?  Y E S  N O  
9 8 .  A r e  t h e  t e s t s  a t  s c h o o l  
o f t e n  ,  s o  h a r d  o r  u n f a i r  
t h a t  i t  i s  a l l  r i g h t  t o  
c h e a t ?  Y E S  N O  
9 9 :  D o  y o u  o f t e n  m a k e  f r i e n d s  
o r  c l a s s m a t e s  d o  t h i n g s  
t h e y  d o n ' t  w a n t  t o ? .  .  · Y E S  N O  
0 0 .  A r e  t h i n g s  s o m e t i m e s  s o  
b a d  a t  s c h o o l  t h a t  y o u  
s t a y  a w a y ?  Y E S  N O  
0 1 .  D o  p e o p l e  o f t e n  a c t  s o  
b a d l y  t h a t  y o u  h a v e  t o  b e  
m e a n  o r  n a s t y  t o  t h e m ?  Y E S  N O  
0 2 .  D o  y o u  o f t e n  h a v e  t o  
m a k e  a  " f l i s s "  o r  " a c t  u p "  
t o  g e t  y o u r  r i g h t s ?  Y E S  N O  
0 3 .  I s  a n y o n e  a t  s c h o o l  s o  
m e a n  t h a t  y o u  t e a r ;  o r  .  
c u t ,  o r  b r e a k  t h i n g s ?  Y E S  M O ,  
0 4 .  I s  i t  h a r d  t o  m a k e  p e o p l e  
r e m e m b e r ·  h o w  w e l l  y o u  
c a n  d o  t h i n g s ?  Y E S  N O  
0 5 .  l ' s  s o m e o n e  ~t h o m e  s o  
m e a n  t h a t  y o u  o f t e n  h a v e  
t o  q u a r r e l ?  Y E S  N O  
0 6 .  D o  y o u  s o m e t i m e s  n e e d  ·  
s o m e t h i n g  s o  b a d l y  t h a t  i t  
i s  a l l  r i g h t  t o  t a k e  i t ?  Y E S  1 ' 1 0  
0 7 .  D o  c l a s s m a t e s  o f t e n  q u a r -
r e l  w i t h  y o u ?  Y E S  N O  
. 0 8 .  D o  y o u  l i k e  t o  s c a r e  o r  
p u s h  s m a l l e r  b o y s  a n d  
g i r l s ?  Y E S  N O  
S c o r e  S e c t i o n  2  C - - · · · · · · · · · · · · · · · · · · - - - · · - · ·  
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S E C T I O N  2  D  
1 0 9 .  D o  y o u  h a v e  a  h a r d  t i m e  
b e c a u s e  i t  s e e m s  t h a t  y o u r  
f o l k s  h a r d l y  e v e r  h a v e  
l O ! I  
e n o u g h  m o n e y ?  Y E S  N O  
1 1 0 .  D o  y o u r  f o l k s  s e e m  t o  
t h i n k  t h a t  y o u  a r e  j u s t  a s  
g o o d  a s  t h e y  a r e ?  Y E S  N O  
1 1 1 .  A r e  y o u  u n h a p p y  b e c a u s e  
y o u r  f o l k s  d o  n o t  c a r e  
a b o u t  t h e  t h i n g s  y o u  l i k e ?  Y E S  N O  
1 1 2 .  W h e n  y o u r  f o l k s  m a k e  
y o u  m i n d  a r e  t h e y  u s u a l l y  
n i c e  t o  y o u  a b o u t  i t ?  Y E S  N O  
1 1 3 .  D o  y o u r  f o l k s  o f t e n  c l a i m  
t h a t  y o u  a r e . n o t  a s  n i c e  t o  
t h e m  a s  y o u  s h o u l d  b e P  Y E S  N O  
1 1 4 .  D o  y o u  l i k e  b o t h  o f  y o u r  
p a r e n t s  a b o u t  t h e  s a m e ?  Y E S  N O  
1 1 5 .  D o e s  s o m e o n e  a t  h o m e  
p i c k  o n  y o u  m u c h  o f  t h e  
t i m e ?  Y E S  N O  
1 1 6 .  D o e s  i t  s e e m  t o  y o u  t h a t  
y o u r  f o l k s  a t  h o m e  o f t e n  
t r e a t  y o u  m e a n ?  Y E S  N O  
1 1 7 .  D o  y o u  t r y  t o  k e e p  b o y s  
a n d  g i r l s  a w a y  f r o m ·  y o u r  
h o m e  b e c a u s e  i t  i s n ' t  a s  
n i c e  a s  t h e i r s ?  Y E S  N O  
1 1 8 .  D o  y o u  s o m e t i m e s  f e e l  
l i k e  r u n n i n g  a w a y  f r o m  
h o m e ?  Y E S  N O  
1 1 9 .  D o  y o u  f e e l  t h a t  n o  o n e  
a t  h o m e  l o v e s  y o u ?  Y E S  N O  
1 2 0 .  H a v e  y o u  o f t e n  f e l t  t h a t  
y o u r  f o l k s  t h o u g h t  y o u  
w o u l d  n o t  a m o u n t  t o  a n y -
t h i n g ?  Y E S  N O  
S c o r e  S e c t i o n  Z  D - - · · · · · · · · - · · · - · · · · - · · · · · -
< ,  ~. -,.~ . . .  
S E C T I O N  2  E  
1 2 1 .  D o  y o u  t h i n k  t h a t  t h e  
b o y s  a n d  g i r l s  l i k e  y o u  a s  
1 2 1  
w e l l  a s  t h e y  s h o u l d ?  Y E S  N O  
1 2 2 .  D o  y o u  t h i n k  t h a t  t h e  
c h i l d r e n  w o u l d  b e  h a p -
p i e r  i f  t h e  t e a c h e r  w e r e  
n o t  s o  s t r i c t ?  Y E S  N O  
1 2 3 .  I s  i t  f u n  t o  d o  n i c e  t h i n g s  
f o r  s o m e  o f  t h e  o t h e r  b o y s  
o r  g i r l s ?  Y E S  N O  
1 2 4 .  I s  s c h o o l  w o r k  s o  h a r d  
t h a t  y o u  a r e  a f r a i d  y o u  
w i l l  f a i l 1  Y E S  N O  
1 2 5 .  D o  m a n y  o f  t h e  c h i l d r e n  
g e t  a l o n g  w i t h  t h e  t e a c h e r  
m u c h  b e t t e r  t h a n  y o u  d o ?  ·  Y E S  N O  
1 2 6 .  D o e s  i t  s e e m  t o  y o u  t h a t  
s o m e  o f  t h e  t e a c h e r s  h a v e  
i t  i n  f o r  p u p i l s ?  Y E S  N O  
1 2 7 .  D o  y o u r  s c h o o l m a t e s  s e e m  
t o  t h i n k  t h a t  y o u  a r c  n i c e  
t o  t h e m ?  Y E S  N O  
1 2 8 .  W o u l d  y o u  l i k e  t o  s t a y  
h o m e  f r o m  s c h o o l  a  . l o t  i f  
i t  w e r e  r i g h t  t o  d o  s o ?  Y E S  N O  
1 2 9 .  A r e  m o s t  o f  t h e  b o y s  a n d  
g i r l s  a t  s c h o o l  s o  b a d  t h a t  
y o u  t r y  t o  s t a y  a w a y  f r o m  
t h e m ?  Y E S  N O  
1 3 0 .  D o  y o u r  c l a s s m a t e s  c h o o s e  
·  y : _ o u  a s  o f t e n  a s  t h e y  s h o u l d  
w h e n  t h e y  p l a y  g a m e s ?  Y E S  N O  
1 3 1 .  D o  m a n y  o f  t h e  o t h e r  b o y s  
o r  g i r l s  c l a i m  t h a t  t h e y  
p l a y  g a m e s  f a i r e r  t h a n  
y o u  d o ?  Y E S  N O  
1 3 2 .  D o  t h e  b o y s  a n d  g i r l s  
u s u a l l y  t r e a t  y o u  n i c e  a t  
s c h o o l ?  Y E S  N O  
S c o r e  S e c t i o n  2  £  . . . . . . . .  · - · · · · · - · · · · · - · - - - · · ·  
S E C T I O N  2  F  
1 3 3 .  D o  y o u  v i s i t  m a n y  o f  t h e  
i n t e r e s t i n g  p l a c e s  n e a r  
1 3 i l  
w h e r e  y o u  l i v e ?  Y E S  N O  
1 3 4 ,  D o  y o u  s o m e t i m e s  d o  
t h i n g s  t o  m a k e  t h e  p l a c e  
i n  w h i c h  y o u  l i v e  l o o k  
.  n i c e r ? ·  .  Y E S  N O  
1 3 5 .  D o  y o u  t h i n k  t h e r e  a r e  
t o o  f e w  i n t e r e s t i n g  p l a c e s  
n e a r  y o u r ·  h o m e ?  Y E S  N O  
1 3 6 .  D o  y o u  e v e r  h e l p  c l e a n  u p  
t h i n g s  n e a r  y o u r  h o m e ?  Y E S  N O  
1 3 7 .  D o  y o u  t a k e  g o o d  c a r e  o f  
y o u r  o w n  p e t s  o r  h e l p  
w i t h  o t h e r  p e o p l e ' s  p e t s ?  Y E S  N O  
1 3 8 .  D o '  y o u  s o m e t i m e s  h e l p  
o t h e r  p e o p l e ?  Y E S  N O  
1 3 9 .  D o  y o u  t r y  t o  g e t  y o u r  .  
f r i e n d s  t o  o b e y  t h e  l a w s ?  Y E S  N O  
1 4 0 .  D o ·  y o u  h e l p  c h i l d r e n  
k e e p  a w a y  f r o m  p l a c e s  
w h e r e  t h e y  m i g h t  g e t  s i c k ?  .  Y E S  N O  
1 4 1 .  D o  y o u  u s u a l l y  t r y  t o  b e  
n i c e  t o  p e o p e  w h o  a r e  n o t ·  
t h e  s a m e  c o l o r  o r  r a c e  a s  
y o u  a r e ?  Y E S  N O  
1 4 2 .  I s  i t  a l l  r i g h t  t o  d o  w h a t  
y o u  p l e a s e  i f  t h e  p o l i c e  
a r e  n o t  a r o u n d ?  .  Y E S  N O  
1 4 3 .  D o e s  i t  m a k e  y o u  g l a d  t o  
s e e  t h e  p e o p l e  a r o u n d  y o u r  
h o u s e  g e t  a l o n g  f i n e ?  Y E S  .  H O  
1 4 4 .  D o  y o u  d i s l i k e  m a n y  o f  
t h e  p e o p l e  w h o  l i v e  n e a r  .  
y o u r  h o m e ?  Y E S  ·  N O  
S c o r e  S e c t i o n ·  2  F  . . . . . . . .  · - · · · · - · · · - - -
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P r e - T e s t  A .  S c o r e  ( n u m b e r  r i g h t ) · - · · · · · · · · · · · · · · · · · · · - · · · · ·  
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) i r e c t i o n s :  I n  e a c h  r o w  f i n d  a  d r a w i n g  w h i c h  i s  t h e  s a m e  a s  t h e  f i r s t  d r a w i n g .  P u t  a n  X  u n d e r  i t  a n d  
w r i t e  i t s  n u m b e r  o n  t h e  l i n e  t o  t h e  r i g h t .  
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T E S T  4 .  
D i r e c t i o n s :  W o r k  t h e s e  p r o b l e m s  o n  a  b l a n k  s h e e t  o f  p a p e r .  W r i t e  t h e  l e t t e r  o f  t h e  a n s w e r  
o n  t h e  l i n e  t o  t h e  r i g h t .  T h e  c o r r e c t  a n s w e r  f o r  t h e  f i r s t  p r o b l e m  ( A )  i s  b .  
A .  T h e r e  a r e  5  b i r d s  i n  t h e  t r e e  a n d  3  
b i r d s  o n  t h e  f e n c e .  H o w  m a n y  
b i r d s  a r e  t h e r e ?  
A n s . :  • 2  
• 8  
•  1 5  
4  7  b  A  
1 .  T o m  h a s  5  m a r b l e s .  B o b  h a s  4  
m a r b l e s .  B i l l  h a s  3  m a r b l e s .  H o w  
m a n y  m a r b l e s  d o  a l l  t h r e e  b o y s  
h a v e ?  
A n s . :  •  1  
• 2  
•  1 2  
• 6 Q  _ _  l  
2 .  T i c k e t s  t o  t h e  k i t e  s h o w  c o s t  1 0  
c e n t s .  J i m ' s  b i g  b r o t h e r  b o u g h t  2  
t i c k e t s .  H o w  m u c h  d i d  h e  p a y  f o r  
t h e m ?  
A n s . :  •  2 0 ¢  •  2 ¢  •  1 2 ¢  •  8 ¢  - - 2  
3 .  B e n  e a r n s  4  d o l l a r s  e a c h  m o n t h  
h e l p i n g  h i s  f a t h e r  a f t e r  s c h o o l .  H e  
h a s  e a r n e d  1 6  d o l l a r s .  H o w  m a n y  
m o n t h s  h a s  h e  b e e n  w o r k i n g ?  
A n s . :  •  2 0  • 6 4  •  $ 4  •  4  - - s  
4 .  S e v e n t y  g i r l s  s c o u t s  w e r e  d i v i d e d  
i n t o  5  g r o u p s  o f  e q u a l  s i z e .  H o w  
m a n y  g i r l s  w e r e  t h e r e  i n  e a c h  g r o u p ?  
A n s . :  •  1 5  •  1 4  ' 2 0  •  3  - - 4  
5 .  H o w  m a n y  m a r b l e s  c a n  y o u  b u y  f o r  
2 5  c e n t s  a t  t h e  r a t e  o f  3  f o r  5  c e n t s  ?  
A n s . :  • 1 5  • 7 5  ' 3 3  • 4 0  _ _  5  
6 .  T w o  b o y s  h a d  a  w a t e r m e l o n  s t a n d  
a t  t h e  b a l l  g a m e .  T h e y  h a d  5 0  
c e n t s  i n  t h e  c a s h  b o x  t o  s t a r t  w i t h .  
T h e y  s o l d  4 0  s l i c e s  o f  m e l o n  a t  5  
c e n t s  a  s l i c e .  H o w  m u c h  s h o u l d  
t h e y  h a v e  i n  t h e  c a s h  b o x  a t  t h e  e n d  
o f  t h e  d a y ?  
A n s . :  •  $ 2 . 0 0  •  8 0 ¢  ' $ 3 . 0 0  •  $ 2 . 5 0 - 6  
7 .  B a s e b a l l  m i t s  w h i c h  u s u a l l y  s o l d  f o r  
6 5  c e n t s  w e r e  s o l d  f o r  a  s h o r t  t i m e  
f o r  2 5  c e n t s  l e s s .  F r a n k  b o u g h t  a  
m i t  a t  t h e  l o w e r  p r i c e  a n d  g a v e  t h e  
c l e r k  5 0  c e n t s .  H o w  m u c h  c h a n g e  
s h o u l d  h e  g e t  b a c k ?  
A n s . :  • 2 5 ¢  • 2 0 ¢  ' 1 0 ¢  
4
5 ¢ - 7  
8 .  A t  c a m p  N o .  9  i t  t o o k  1 0  b o y  s c o u t s  
3  d a y s  t o  s e t  u p  c a m p .  A t  C a m p  
N o .  1 2  t h e  c a m p  m u s t  b e  s e t  u p  i n  
o n e  d a y .  H o w  m a n y  b o y s  w i l l  b e  
n e e d e d  t o  d o  t h e  w o r k ?  
A n s . :  ' 3  •  3 0  •  2 7  •  1 3  - - s  
9 .  G e o r g e  l i v e s  o n e - f o u r t h  o f  a  m i l e  
f r o m  s c h o o l .  H e  g o e s  h o m e  a t  n o o n  
f o r  l u n c h .  H o w  f a r  d o e s  h e  w a l k  
e a c h  d a y  g o i n g  t o  a n d  f r o m  s c h o o l ?  
A n s . : •  % m i . •  l m i .  ' % m i .  
4
1 %  m i . - -
9  
1 0 .  A  n e w s b o y  d e l i v e r e d  p a p e r s  t o  3 0  
c u s t o m e r s  f o r  a  m o n t h .  A t  t h e  e n d  
o f  t h e  m o n t h  h e  c o l l e c t e d  $ 1 5 .  H o w  
m u c h  d i d  e a c h  c u s t o m e r  p a y ?  
A n s . :  •  5 0 ¢  •  $ 2 . 0 0  ' 5 ¢  •  $ 5 . 0 0 - 1 0  
1 1 .  T h e r e  a r e  2 0  g i r l s  i n  t h e  S u n d a y  
s c h o o l  c l a s s .  E a c h  w e e k  e a c h  g i r l  
g i v e s  5  c e n t s  t o  g o  t o w a r d  a  f u n d  f o r  
n e e d y  f a m i l i e s .  H o w  m u c h  w i l l  a l l  
t h e  g i r l s  g i v e  i n  5  w e e k s ?  
A n s . :  •  $ 1 . 0 0  •  2 5 ¢  '  $ 5 . 0 0  •  $ 7 . 5 0  _ 1 1  
1 2 .  R i c h a r d  s a w  a  b i c y c l e  a d v e r t i s e d  f o r  
$ 2 1  a t  o n e - t h i r d  o f f  f o r  c a s h .  H o w  
m u c h  m o n e y  w i l l  h e  n e e d  t o  b u y  i t ?  
A n s . : '  $ 1 4 . 0 0  •  $ 7 . 0 0  ' $ 1 8 . 0 0  •  $ 9 . 0 0 - 1 2  
1 3 .  H o w  m u c h  w i l l  y o u r  m o t h e r  h a v e  
t o  p a y  f o r  t h e  c l e a n i n g  o f  a  r u g  9  f t .  
w i d e  a n d  1 2  f t .  l o n g  a t  t h e  r a t e  o f  
2 0  c e n t s  a  s q u a r e  f o o t ?  
A n s . : •  $ 8 . 4 0  •  $ 1 . 0 8  ' $ 4 . 2 0  •  $ 2 1 . 6 0 - - 1 3  
1 4 .  I n  a  f i e l d  m e e t ,  2 0  e v e n t s  w e r e  l i s t e d  
f o r  t h e  d a y .  P u p i l s  f r o m  y o u r  s c h o o l  
w o n  6 0  p e r  c e n t  o f  t h e  e v e n t s .  H o w  
m a n y  e v e n t s  d i d  y o u  l o s e ?  
A n s . :  •  4  •  3  •  8  •  1 2  _ _  1 4  
1 5 : A  s w i m m i n g  p o o l  i s  6 0  f t .  l o n g  a n d  
3 0  f t .  w i d e .  T h e  w a t e r  i n  t h e  p o o l  i s  
4  f t .  d e e p  o n  t h e  a v e r a g e .  H o w  l o n g  
w i l l  i t  t a k e  t o  f i l l  t h e  p o o l  i f  t h e  
w a t e r  r u n s  i n  a t  t h e  r a t e  o f  9 0  c u b i c  
f e e t  a  m i n u t e ?  
A n s . : •  8 0 m i n . •  5 m i n . ' 2 6 m i n . 4 4 5 m i n .  _ _  u  
D i r e c t i o n s :  . R e a d  e a c h  g r o u p  o f  s t a t e m e n t s  a n d  d r a w  a  l i n e  u n d e r  t h e  c o r r e c t  a n s w e r .  W r i t e  
i t s  n u m b e r  o n  t h e  l i n e  t o  t h e  r i g h t .  S e e  s a m p l e  0 .  
0 .  I f  t h e  s u n  s h i n e s  i t  i s  d a y .  
T h e  s u n  s h i n e s .  T h e r e f o r e  
1  I t  w i l l  n o t  r a i n  2  I t  i s  d a y  
3  T h e  m o o n  m a y  s h i n e  t o n i g h t  2  o  
.  1 .  A l l  f o u r - f o o t e d  c r e a t u r e s  a r e  a n i m a l s .  
A l l  h o r s e s  a r e  f o u r - f o o t e d .  T h e r e f o r e  
1  
C r e a t u r e s  o t h e r  t h a n  h o r s e s  c a n  w a l k  
2  A l l  h o r s e s  c a n  w a l k  
3  A l l  h o r s e s  a r e  a n i m a l s  _ _  1  
2 .  E i t h e r  t h e  s u n  m o v e s  a r o u n d  t h e  e a r t h  o r  
t h e  e a r t h  m o v e s  a r o u n d  t h e  s u n .  
B u t  t h e  s u n  d o e s  n o t  m o v e  a r o u n d  t h e  e a r t h .  
T h e r e f o r e  
1  T h e  e a r t h  m o v e s  a r o u n d  t h e  m o o n  
2 .  T h e  e a r t h  m o v e s  a r o u n d  t h e  s u n  
s  T h e  s u n  i s  l a r g e r  t h a n  t h e  e a r t h  _ _  2  
3 .  M a n u e l  r u n s  f a s t e r  t h a n  H a r r y .  
B u r t  r u n s  f a s t e r  t h a n  H a r r y .  
W h i c h  i s .  t h e  s l o w e s t  o f  t h e  t h r e e ?  
1  B u r t  2  M a n u e l  s  H a r r y  - - 3  
4 .  J a n e  i s  t a l l e r  t h a n  H e l e n .  H e l e n  i s  t a l l e r  
t h a n  B a r b a r a .  
W h i c h  i s  t h e  t a l l e s t :  J a n e ,  H e l e n ,  o r  B a r b a r a ?  
1  H e l e n  2  J a n e  3  B a r b a r a  
5 .  A l l  m a m m a l s  a r e  v e r t e b r a t e s .  
T h e  c o w  i s  a  m a m m a l .  T h e r e f o r e  
1  
S o m e  v e r t e b r a t e s  l i v e  o n  l a n d  
2  
S o m e  m a m m a l s  l i v e  i n  w a t e r  
s  T h e  c o w  i s  a  v e r t e b r a t e  
6 .  A  i s  e i t h e r  B  o r  C .  
A  i s  n o t  C .  T h e r e f o r e  
_ _  4  
_ _  5  
8 .  A l l  c i r c l e s  a r e  r o u n d  f i g u r e s .  
T h e  f i g u r e  i s  n o t  r o u n d .  T h e r e f o r e  
1  I t  i s  n o t  a  c i r c l e  2  I t  i s  o v a l  
s  I t  i s  e i t h e r  a  s q u a r e  o r  a  t r i a n g l e  
9 .  A l l  m e t a l s  a r e  s o l i d s  .  
G o l d  i s  a  m e t a l .  T h e r e f o r e  
·  1  G o l d  i s  v a l u a b l e  2  G o l d  i s  a  s o l i d  
a  M e t a l s  a r e  u s u a l l y  h e a v y  
1 0 .  S o m e  f i s h e s  f l y .  
N o  b i r d s  a r e  f i s h e s .  T h e r e f o r e  
_ _  8  
_ . _ 9  
1  A l l  c r e a t u r e s  t h a t  f l y  a r e  f i s h e s  o r  b i r d s  
2  
N o  f i s h e s  r e s e m b l e  b i r d s  
3  
C r e a t u r e s  o t h e r  t h a n  b i r d s  c a n  f l y  _ _  1 0  
1 1 .  T h r e e  b o y s  a r e  u p  o n  a  l a d d e r .  
T o m  i s  f a r t h e r  u p  t h e  l a d d e r  t h a n  P a u l .  
J i m  i s  f a r t h e r  u p  t h a n  T o m .  
W h i c h  b o y  i s  i n  t h e  m i d d l e  p o s i t i o n  o n  t h e  
l a d d e r ?  
l T o m  
2  P a u l  
a  J i m  
_ _  l l  
1 2 .  G e o r g e  W a s h i n g t o n  w a s  a  s k i l l f u l  g e n e r a l .  
G e o r g e  W a s h i n g t o n  w a s  P r e s i d e n t  o f  t h e  
U n i t e d  S t a t e s .  T h e r e f o r e  
1  S k i l l f u l  g e n e r a l s  m a k e  g o o d  p r e s i d e n t s  
2  O n e  P r e s i d e n t  o f  t h e  U n i t e d  S t a t e s  w a s  
a  s k i l l f u l  g e n e r a l  
3 G o o d  p r e s i d e n t s  m a k e  s k i l l f u l  g e n e r a l s - 1
2  
1 3 .  A  i s  s i t u a t e d  t o  t h e  e a s t  o f  B  
B  i s  s i t u a t e d  t o  t h e  e a s t  o f  C .  T h e r e f o r e  
1  C  i s  s i t u a t e d  c l o s e  t o  A  
2  A  i s  s i t u a t e d  t o  t h e  e a s t  o f  C  
3  C  i s  n e a r e r  t o  A  t h a n  t o  B  
1 4 .  H e  i s  e i t h e r  h o n e s t  o r  d i s h o n e s t .  
_ _  1 3  
1  A  i s  n o t  B  2  A  i s  B  a  C  i s  B  
_ _  6  I  B u t  h e  i s  n o t  d i s h o n e s t .  T h e r e f o r e  
7 .  E i t h e r  y o u r  c o u s i n  i s  o l d e r  t h a n  y o u ,  o r  t h e  
s a m e  a g e ,  o r  y o u n g e r .  
B u t  y o u r  c o u s i n  i s  n o t  o l d e r ,  n o r  i s  h e  y o u n g e r .  
T h e r e f o r e  
1  
Y o u r  c o u s i n  i s  y o u n g e r  t h a n  y o u  
2  Y o u r  c o u s i n  i s  o l d e r  t h a n  y o u  
s  Y o u r  c o u s i n  i s  t h e  s a m e  a g e  a s  y o u  _ _  1  
1  H e  i s  d e s i r a b l e  f o r  t h e  p o s i t i o n  
2  H e  c o m e s  o f  h o n e s t  p e o p l e  
s  H e  i s  h o n e s t  
_ _  1 4  
1 5 .  A  i s  e q u a l  t o  B .  
B  i s  e q u a l  t o  C .  T h e r e f o r e  
J  B  i s  l a r g e r  t h a n  C .  2  A  i s  e q u a l  t o  C  
3  
A  i s  e q u a l  t o  B  p l u s  C  _ _  1  5  
T e s t  5 .  S c o r e  ( n u m b e r  r i g h t l  . . . . .  · · · · · · · · · · · · · · · · · · - · · · · · -
T E S T  6 .  
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t h e r e  i l l  D O t  t i m e  t o  l i v e  ~ c o m p l e t e  t e a .  S e e  p a a e  3 I  o f  " M e a e u r l n c  h t e l l l a e n c e .  • •  
'  
' 1
i  
. j  
. , · , > · ; ·  
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, ,  
· '  
.  '  
· ' . '  
, . _  
Y E A R  m  ( 6  t e s t s ,  1  m o n t h  e a c h ;  o r  4  t e s t s ,  1~ m o a t h s  e a c h )  
t J  1 .  S t r i n g i n g  b e a d s ,  ( 4 + )  ( 2  m i n . )  N o .  strung·-------~------ .  
0  2 .  * P i c t u r e  v o c a b u l a r y  ( s a m e  a s  I I ,  5 ;  I l - 6 ,  4 ;  i l l - 6 ,  2 ;  I V ,  1 )  ( 1 2 + )  
0  3 .  * B l o c k  b u i l d i n g :  B r i d g e  
0  4 .  • P i c t u r e  m e m o r i e s  ( 1 + )  
0  5 .  C o p y i n g  a  c i r c l e  ( 1  + )  
0  6 .  * R e p e a t i n g  3  d i g i t s  ( 1  + )  
a )  
a )  
b )  
b )  c )  
· o  
•  
0  
0  
. .  
0  
0  
a )  6 - 4 - L _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  b )  3 - 5 - 2  • • . •  - - - - - - - - - - - - - - - - - - - - - - - · · · ·  
c )  8 - 3 - 7  - - - · - · · · · · · · - - · - · · · · · · · · · ·  
A l t e r n a t e .  T h r e e - h o l e  f o r m  b o a r d :  R o t a t e d  ( s a m e  a s  1 1 - 6 ,  6 )  ( 2 + )  
M o s .  _ _ _  - - - - - - _ _  - - - - - - - - - - - - _ _  _  
Y E A R  m - 6  ( 6  t e s t s ,  1  m o n t h  e a c h ;  o r  4  t e s t s ,  1~ m o n t h s  e a c h )  
0  1 .  * O b e y i n g  s i m p l e  c o m m a n d s  ( 3 + )  
a )  b )  
c )  
0  2 .  * P i c t u r e  v o c a b u l a r y  ( s a m e  a s  I I ,  5 ;  1 1 - 6 ,  4 ;  I l l ,  2 ;  I V ,  1 )  ( H i + )  
O  3 .  C o m p a r i s o n  o f  s t i c k s  ( 3  o f  3 ,  o r  5  o f  6 )  .  
a j  ~ r j  ~ 4  
0  4 .  R e s p o n s e  t o  p i c t u r e s  I  ( 2 + )  
a )  D u t c h  H o m e  
b )  C a n o e  
c )  P o s t o f l i c e  
0  5 .  * I d e n t i f y i n g  o b j e c t s  b y  u s e  ( s a m e  a s  1 1 - 6 ,  1 )  ( 5 + )  
0  6 . * C o m p r e h e n s i o n  I  ( 1 + )  
a )  
A l t e r n a t e .  D r a w i n g  a  c r o s s  
J l o s .  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
b )  
I >  
Y E A R  I V  ( 6  t e s t s ,  1  m o n t h  e a c h ;  o r  4  t e s t s ,  l M  m o n t h s  e a c h )  
'  
0  1 . • P l c i t i J r e  v o c a b u l a r y  ( s a m e  a s  I I ,  5 ;  I l - 6 ,  4 ;  I l l ,  2 ;  1 1 1 - 6 ,  2 )  
0  2 .  ~Naming o b j e c t s  f r o m  m e m o r y  ( 2 + )  a )  
0  3 .  P i c t u r e  c o m p l e t i o n :  M a n  ( s a m e  a s  V ,  1 )  ( 1  p o i n t )  
0  4 .  * P i c t o r i a l  i d e n t i f i c a t i o n  ( 3 + )  
( H I + )  
b )  
c )  
a )  S t o v e  b )  U m b r e l l a  
c )  C o w  
t I )  R a b b i t  
e )  M o o n  
f )  C a t  
0  5 .  • D i s c r i m i n a t i o n  o f  f o r m s  ( s + )  
N o .  c o r r e c t .  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
C J  6 .  C o m p r e h e n s i o n  I I  ( 2 + )  
a )  
b )  
A f t e r n a r e .  M e m o r y  f o r  s e n t e n c e s  I  ( 1 + )  
a )  W e  a r e  g o i n g  t o  b u y  s o m e  c a n d y  f o r  m o t h e r .  
b )  J a c k  l i k e s  t o  f e e d  t h e  l i t t l e  p u p p i e s  i n  t h e  b a r n .  ,  
M o s .  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
Y E A R  IV~ ( 6  t e s t s ,  1  m o n t h  e a c h ;  o r  4  r e s t s ,  1~ m o n t h s  e a c h )  
0  1 .  A e s t h e t i c  c o m p a r i s o n  ( 3 + )  a )  b )  c )  
0  2 .  * R e p e a t i n g  4  d i g i t s  ( 1 + )  
a )  4 - 7 - 2 - 9  . . . .  - - - - - - - - - - - - - · - - b )  3 - - 8 - - 5 - 2  . . . . .  _ _ _ _ _ _ _ _ _  , - - - - c )  7 - 2 - - 6 - L  _ _ _ _ _ _ _ _ _ _ _ _ _  . . ; .  
[ ]  3 . * P i c t o r i a l  l i k e n e s s o s  a n d  d i f f e r e n c e s  ( s a m e  a s  V I ,  5 )  ·  · ( 3 + )  
a )  
b )  c )  
d )  
e )  
0  4 .  M a t e r i a l s  ( 2 + )  
a )  C h a i r  
b )  D r e s s  
c )  S h o e  
0  5 .  * T h r e e  e o m m i s s i o n s  ( 3 + )  
a )  b )  
c )  
.  0  6 .  " ? p p o s i t e  a n a l o g i e s  I  ( s a m e  a s  V I I ,  5 )  ·  ( 2 + )  
a )  
b )  
c )  
, d )  
• )  
A l t e r n a t e .  P i c t o r i a l  i d e n t i f i c a t i o n  ( s a m e  a s  I V ,  4 )  ( 4 + )  
M o s .  . .  - - - - - - - - - - - - - - - - - - - - - -
Y E A R  V  ( 6  t e s t s ,  1  m o n t h  e a c h ;  o r  4  t e s t s ,  1~ m o n t h s  e a c h )  
U  ! . * P i c t u r e  c o m p l e t i o n :  M a n  ( s a m e  a s  I V ,  3 )  ( 2  p o i n t s )  
.  0  2 .  P a p e r  f o ) d i n g :  T r i a n g l e  
0  3 .  * D e f i n i t i o n s  ( 2 + )  
a )  B a l l  b )  H a t  c )  S t o v e  
O  4 .  C o p y i n g  a  s q u a r e  ( 1 + )  a )  b )  c )  
0  5 .  * M e m o r y  f o r  s e n t e n c e s  I I  ( 1 + )  
a )  J a n e  w a n t s  t o  b u i l d  a  b i g  c a s t l e  i n  h e r  p l a y h o u s e .  
b )  T o m  h a s  l o t s  o f  f u n  p l a y i n g  b a l l  w i t h  h i s  s i s t e r .  
0  6 .  * C o u n t i n g  f o u r  o b j e c t s  ( 2 + )  a )  b )  c )  
A l t e r n a t e .  ·  K n o t  
M o s .  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
{ T h e r e  i s  n o  h e a d i n g  V - j j  a n d  t h e r e  a r e  o n l y  s i x  m o n t h s  o f  c r e d i t  b e t w e e n  t h e  h e a d i n g s  Y e a r  V  a n d  Y - V I  b e c a l a  . .  
g r o u p  o f  t e s t s  c o v e r s  t h e  p e r i o d  i m m e d i a t e l y  p r e c e d i n g  i t s  a g e  h e a d i n g ,  i n  t h i s  c a s e  t h e  p e r i o d  f r o m  Y " " '  I V _ . , . , .  Y - :  V . l : e f '  
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Y E A R  V I  ( 6  t e s t s ,  2  m o n t h s  e a c h ;  o r  4  t e s t s ,  3  m o n t h s  e a c h )  
0  1 .  * V o c a b u l a r y  ( 5 + )  N o .  w o r d s  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
0  2 .  * C o p y i n g  a  b e a d  c h a i n  f r o m  m e m o r y  I  ( 2  m i n . )  
0  3 .  M u t i l a t e d  p i c t u r e s  ( 4 + )  
a )  b )  c )  d )  
0  4 .  * N u m b e r  c o n c e p t s  ( 3 + )  
a )  b )  
0  5 .  * P i c t o r i a l  l i k e n e s s e s  a n d  d i f f e r e n c e s  ( s a m e  a s  I V - 6 ,  3 )  ( 5 + )  
0  6 .  M a z e  t r a c i n g  ( 2 + )  a )  b )  c )  
M o s .  _ _ _  - - - - - - - - _ _  - - - - - - - - - - -
1 1 ' \ ; . _  _ _ _ _ _ _  ,  
i g - - - - - - - - - .  
~------. 
~> 
c )  
4 )  
~ 
C l l ' j  
~ 
'  
·7~· 
Y E A R ·  V l l  ( 6  t e s t s ,  2  m o n t h s  e a c h ;  o r  4  t e s t s ,  3  m o n t h s  e a c h )  
.  , :  
0  1 .  P i c t u r e  a b s u r d i t i e s  I  ( 3 + )  
a )  
b )  
c )  
t l )  
D  2 . " S i m i l a r i t i e s :  T w o  t h i n g s  ( 2 + )  
·  a )  W o o d  a n d  c o a l  
h )  A p p l e  a n d  p e a c h  
c )  S h i p  a n d  a u t o m o b i l e  
t l )  I r o n  a n d  s i l v e r  
D  3 .  * C o p y i n g  a  d i a m o n d  ( 2 + )  
0  4 .  C o m p r e h e n s i o n  I I I  ( 2 + )  
a )  
b )  
.  c )  
a }  
0  5 . * 0 p p o e i t e  a n a l o g i e s  I  ( s a m e  a s  I V - - 6 ,  6 )  ( 5 + )  
a )  b )  c )  d )  
D  6 .  • R e p e a t i n g  5  d i g i t s  c 1 + )  
b )  l l )  
B )  
•  
a )  3 - 1 - - 8 - 5 - 9 - - - - - - - - - - - - - - - - - - - - - - - - b )  4 - 8 - - 3 - 7 - 2 . .  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  ; _ _ _ _ _ _ _  c )  9-6-1--8-3------------~ 
. . . .  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
Y E A R  V l l l  ( 6  t e s t s ,  2  m o n t h s  e a c h ;  o r  4  t e s t s ,  3  m o n t h s  e a c h )  
D  1 . * V o c a b u i a r y  ( s + )  
N o .  w o r d s . . - - - - - - - - - - - - - - - - - - -
D  2 .  M e m o r y  f o r  s t o r i e s :  T h e  W e t  F a l l  ( 5 + )  •  ·  
a )  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - b ) - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - c ) - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 4 ) - - - - - - - - - - - - - - - - - - ' - - - ·  
e )  ; - - - - - - - - - - - - - - - - - - - - - - , - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - !>-----------------·--------·-·-··--------·------~ •  
D  S .  * V e r b e l  a b s u r d i t i e s  I  ( 3 + )  
< > )  
b )  
c )  
'  
' ; !  
- · . , .  
' - • '  
·'·,~ -
Y E A R  V I I I  ( C o n t i n u e d )  
0  4 ;  " S i m i l a r i t i e s  a n d  d i f f e r e n c e s  ( 3 + )  
a )  B a s e b a l l  - o r a n g e  
•  1 1  >  A e r o p l a n e  - k i t e  
,  c )  O c e a n  - r i v e r  
t l )  P e n n y . - q u a r t e r  
Q ,  5 .  • . C o m p r e h e n s i o n  I V  ( 2 + )  
,  ,  a )  
b )  
c )  
' Q & .  , M e m o r y  f o r  s e n t e n c e s  I I I  ( 1 + )  
,  ,  , a )  F r e d  a s k e d  h i s  f a t h e r  t o  t a k e  h i m  t 6  s e e  t h e  c l o w n s  i n  t h e  c i r c u s .  
b )  B i l l y  h a s  m a d e  a  b e a u t i f u l  b o a t  o u t  o f  w o o d  w i t h  h i s  s h a r p  k n i f e .  
M o s . . .  • . . . . . . . . . . . . . . . . . . . . . .  
Y E A R  I X  ( 6  t e s t s ,  2  m o n t h s  e a c h ;  o r  4  t e s t s ,  3  m o n t h s  e a c h )  
b  1 .  P a p e r  c u t t i n g  , I  ( s a m e  a s  X I I I ,  3 )  ( 1 + )  a )  b )  
pi~ V e r b a l  a b s u r d i t i e s  I I  ( s a m e  a s  X I I ,  2 )  ( 3 + )  
a )  
b )  
c )  
t l )  
, ,  • )  
Q 3 .  ' " M e m o r y  f o r  d e s i g n s  ( s a m e  a s  X I ,  1 )  ( 1 +  o r  2  w i t h  7 '  c r e d i t  e a c h )  
. ' ' ,  a )  b }  
' . ' - -
l ' J 4 . * 1 U i y m . i  N e w  f o r m  ( 3 + )  
; , • a )  b )  c )  t l )  
~f..,M~ c h a n g e  ( 2 + )  .  
\ , L ) > > : ;  · ,  ,  a > ,  l o - 4 , :  • • • • • • . • • .  : . _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  b )  1 5 - - 1 2 .  • • • • • •  - · · · · · - · - · - - · · · · · · - - c )  2 5 - 4 . - - - - - - - - - - - - -
:liJi~tinc 4  d i c i t e  r e v e r s e d ,  ( l + )  
'"<'•~\;>• " '  < > " ' L a - &  .  .  .  b )  •  n  • 7  )  •  a  , . .  n  
>.~·fJ,;.;,;~_:::~.if'l'.·~· - - . .  "'.-:~--~-. .  -]'.".~~-..... ~ . . . . . . . . . .  _  . .  _ _ _ _ _ _ _ _ _  c  ~.ir11~ . . . . . . . .  _ _  . .  _ _ _ _ _ _ _ _  . .  _ _ _  . ,  _ _  ~ 
- . .  ---".~~}:J)i;}:· . .  ; ; , ; : , :  • . .  ~·· .  _ , _ - . c .  ~:·,.·. - .  
'  
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. ,  
Y E A R  X  ( 6  t e e t a ,  2  m o n t h a  e a c h ;  o r  4  t e a t s ,  3  m o n t h a  e a d a )  
O - t .  * V o c a b u l a r y  ( 1 1 + )  
N o .  w o r d s . .  . . • . •  - - - - - - - - - - - ·  
0  2 .  P i c t u r e  a b s u r d i t i e s  I I  - F r o n t i e r  D a y s  
D  S .  • R e a d i n g  a n d  r e p o r t  ( 3 5  s e c o n d s ,  2  e r r o r s ,  1 0  m e m o r i e s )  
M e m o r i e s . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  T i m e  f o r  r e a d i n g . . . . . . . . . . . . . . . . . . . . . . . .  M i s t a k e s : .  • • • • • • • • • • • •  - • . • • • • • • . • •  
N e w  Y o r k  I  S e p t e m b e r  I  5 t h .  I  A  f i r e  I  l a s t  n i g h t  I  b u r n e d  I  s e v e r a l  h o u s e s  I  n e a r  t h e  c e n t e r  I  
o f  t h e  c i t y .  I  I t t o o k s o m e t i m e  I  t o p u t i t o u t .  I  T h e  l o s s  I  w a s  f i f t y  t h o u s a n d  I  d o l l a r s ,  I  a n d  s e v e n t e e n  I  
f a m i l i e s  I  l o s t  t h e i r  h o m e s .  I  I n  s a v i n g  ·  1  a  g i r l  I  w h o  w a s  a s l e e p  I  i n  b e d ,  I  a  f i r e m a n  I  w a s  b u r n e d  I  
o n  t h e  h a n d s .  
D  4 .  • F i n d i n g  r e a s o 1 1 s  I  ( 2 + )  
a )  
b )  
D  5 .  " W o r d  n a m i n g  ·  ( 2 8  w o r d s  i n  o n e  m i n u t e )  
D  6 .  R e p e a t i n g  6  d i g i t s  ( 1 + )  
a )  4 - 7 - 3 - 6 - 5 - - 9  . . . . . . . . . . . . . . . • . . . • • •  
b )  5--~7-4-6 • • • . . • . • . • • • • • • • • • • •  
.  M o s .  . . . . . . . . . . . . . . . . . . . . . . .  .  
c )  7 - 2 - - 8 - 3 - 9 - 4 . . - - - - - - · - - · · - · - ·  
Y E A R  X I  ( 6  t e s t s ,  2  m o n t h s  e a c h ;  o r  4  t e s t s ,  3  m o n t h s  e a c h ) '  
D  1 . .  • M e m o r y  f o r  d e s i g n s  ( s a m e  a s  I X .  3 )  ( 1 * )  
O  2 .  • V e r b a l  a b s u r d i t i e s  I l l  ( 2 + )  
a )  
b )  
c )  
D  3 .  • A b s t r a c t  w o r d s  I  ( 3 + )  
a )  C o n n e c t i o n  
b )  C o m p a r e  
c )  C o n q u e r  
d )  O b e d i e n c e  
e )  R e v e n g e  
0  4 .  M e m o r y  f o r  s e n t e n c e s  I V  ( 1 + )  
\  
a )  A t  t h e  s u m m e r  c a m p  t h e  c h i l d r e n  g e t  u p  e a r l y  i n  t h e  m o r n i n g  t o  g o  s w i m m i n g .  
b )  Y e s t e r d a y  w e  w e n t  f o r  a  r i d e  i n  o u r  c a r  a l o n g  t h e  r o a d  t h a t  c r o s s e s  t h e  b r i d g e .  
0  5 .  P r o b l e m  s i t u a t i o n  
0  6 .  ' " S i m i l a r i t i e s :  T h r e e  t h i n g s  ( 3 + )  
a )  S n a k e  - c o w  - s p a r r o w  
b )  R o s e  - p o t a t o  - t r e e  
c )  W o o l  - c o t t o n  - l e a t h e r  
d . )  K n i f e b l a d e  - - '  p e n n y  - p i e c e  o f  w i r e  
e )  B o o k  - t e a c h e r  - n e w s J i a p e r  
l l O I .  . . . . . . . . . . . . . . . . . . . . . . .  .  
· · ; ;  
. . . .  J  
~,;>.~</--:; - - · - ·  . .  -'~ - . - '  - '  . .  '  ' - ' - ·  ' · .  - :  ',,,..--·--~, - _ · '  .  '  -
' ' . ' . , ' ; ; : .  ·  . . . . . . . . .  >·~$·t6~~~each;er•tieeta,lJllOlltbieidl) 
.:,·~-:~~:_;:·:~:.-:i·'~::<'_.-.-~-·_.' _ _  ,~-0~~:~- )r.~.<.:'. ~.::'.':,·\X.<~ ~" . .  :  .--_:::~--- ,,--,~-:, .  -_ .  -·:~·. --~ . .  " _ . - ~-:. - .  ? - - - - - _ · ' . :  -,~: . .  _  · ; :  ~ 
;J~·~:~VJ\11".· ' ( i i . f l • . · .  ···~· ~.:. • •  , . . . . ;  • .  ~--­
;  t ! J . 2 . * V e r b 8 1 . . _ , d r l : i t a  U{~ a 8  I X ,  2 }  •  { 4 + )  -
\ '  .  .  .  
" O a .  R e s p o n s e  f!>~.11;.Mes.enger 8 o y  
;  0  4 .  R e p e a t i n g  5  d i g i t s  r e v e r s e d  ( 1 + )  
a )  8 - 1 - 3 - 7 - I L  . . . . . . . .  : . . . . . . . . . . . . .  b )  6 - 9 - 5 - 8 - - 2 .  • • •  - - . - - - - - · - - · · · · ; ·  c )  5 - 2 - t - + t .  _ _ _ _ _ _  _  
0  5 .  * A b s t r a c t  w o r d s  I i  ( s a m e  a s  X I V ,  6 )  ( 2 + )  
a )  C o n s t a n t  ·  
b )  C o u r a g e '  
• )  C h a r i t y  
d )  D e f e n d  
O  6 .  * M i n k u s  c o m p l e t i o n  ( s a m e  a s  S . A .  l ,  3 )  ( 2 + )  ( 5  m i n . )  
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2 6 .  r e p o s e  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  : · - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
2 7 .  m o s a i c . - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
2 8 .  f l a u n t  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  · - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - ' - - - - - - - - - - - - - - ' - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
2 9 .  p h i l a n t h r o p y - - - - - - - - • - - - - - - - - • - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - ' - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - · · · ·  
s o .  o c h r e  . . . . . .  - - - - - - - - - - - - - - - - - - - " ' - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - · - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - · .  
3 1 .  frustrate----------------------------------------------------------------------------------------------------------------------------------~ 
3 2 .  incrustation.----------------------------------------------------------------------------------------------------.-----------------~-------
3 8 .  m i J k s o p  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  : · · - - - - - - - -
8 4 .  h a r p y - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  :  _ _ _ _ _ _ _ _ _ _ _ _  - - - - - - - - - - - - - - - - - - - - _ _ _ _  ,  _ _  - - - - - - - - - - - - - - - - - - - - - -
3 5 .  a m b e r g r i s  • • . . . . .  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - ' - - - - - - - - - - - - - - - · - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - •  
: :  :a..:.i:~:::::::::::::::::::::::::::::::::::::::::::::::::::::::'.::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::. 
S S .  p e r f u n c t o r y  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  -
3 9 .  l i m p e t .  _ _ _ _ _ _ _ _ _  ,  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  , _  .  
' ° ·  a c h r o m a t i c .  . . . . . . .  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - · - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - · - · - · · · · · ' · · · · · · · · · . . . . , .  
, 1 ,  c a s u i s t r y  . . . . • • . . . .  - - - - - - - - - - - • - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - · - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - : - - - - - - - - - - - - - - - - - - - - - - · - - - .  
" 2 .  h o m u n c u l u s .  _ _ _ _ _ _ _  •  _ _  - - .  - - - - - - - - - - . . . . .  - - - .  - - .  '  . . . . .  - - -- - . .  - - - - - -- - - - - - - - - '  - - - - - - - - .  - - - - - - - - - - - - - - - - - - - - - .  - - - - .  - - - - - - - -- - . .  - - '  -- - • - - - - ·  
4 3 .  .  s u d o r i f i c .  • . . . . • • . • • • . • . . • • . . •  - - - • • .  - - - - - - - - - - - - . .  _ _ _ _  - - - - - .  - - - - . .  - - _ _  - - - - - - _ _ _  - - - _ _ _ _ _ _ _  - - .  _ _ _  .  _ _  .  _ _ _  - - . - _  . • • . .  _ _ _ _ _ _ _ _  • . •  _  -----'----~---;.;. 
" - retr<>a.ctive--------------------------------------------------------------------------.---------------------:-------------------------·.:.-~.;...-.....-:· 
4 5 .  ~------------------------------------------------------------------.--------·----- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - , - · . . ;  ' •  ~!- < ·  
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T E A C H E R  Q . U J i B T I O N ' A I R E  A N D  
R A T I N G  S l f A L E  
1 .  H o w  d o  y o u  r a t e  t h i s  c h i l d  i n  a c h i e v e m e n t  i n  h i s  r e g u l a r  
s c h o o l  w o r k ?  
2 .  H o w  d o  y o u  r a t e  t h i s  c h i l d  i n  g e t t i n g  a l o n g  w i t h  t h e  
o t h e r  c h i l d r e n  i n  t h e  r o o m  ?  
3 .  H o w  d o  y o u  r a t e  t h i s  c h i l d  i n  h e l p i n g  w i t h  t h e  r o o m  
a c t i v i t i e s  ?  
4 .  H o w  d o  y o u  r a t e  t h i s  c h i l d  i n  s h o w i n g  i n t e r e s t  i n  h i s  
s c h o o l  w o r k  ?  
5 .  H o w  d o  y o u  r a t e  t h i s  c h i l d  i n  h e a l t h ?  
2 1 6  
6 .  H o w  d o  y o u  r a t e  t h i s  c h i l d  i n  c l e a n l i n e s s ,  n e a t n e s s ,  a n d  
h e a l t h  h a b i t s ?  
7 .  H o w  d o  y o u  r a t e  t h i s  c h i l d  i n  h o n e s t y ,  d e p e n d a b i l i t y ,  a n d  
t r u t h f u l n e s s ?  
a .  W h a t  i s  t h i s  c h i l d ' s  m o s t  d i f f i c u l t  s c h o o l  s u b j e c t ?  
9 .  W h a t  s c h o o l  s u b j e c t  i s  e a s i e s t  f o r  t h i s  c h i l d ?  
1 0 .  D o  y o u  c o n s i d e r  t h i s  c h i l d  a s  a  g o o d  i n f l u e n c e  o n  t h e  
o t h e r  c h i l d r e n  i n  y o u r  r o o m ?  
1 1 .  D o  y o u  t h i n k  t h i s  c h i l d  h a s  u n s o l v e d  p e r s o n a l i t y  
p r o b l e m s ?  
1 2 .  W h a t  d o  y o u  s u g g e s t  s h o u l d  b e  d o n e  t o  h e l p  h i m  b e c o m e  
a  b e t t e r  a d j u s t e d  s t u d e n t  b e f o r e  h e  e n t e r s  ~unior H i g h  
S c h o o l ?  
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